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ABSTRACT

Many studies of job satisfaction have been made smong
industrial workers but relatively few have been attempted among
the professions, espscially in the educational field. This faot
aroused the interest of the author in 19,9 and a preliminary
investigation of job satisfaction of teschers was conducted at
Louisiane State University. The results justified sn investigation
of %his nature on & state~-wide scale.

The survey of literature in the fleld revealed two studies

directly related to the problems Robert Hoppook, Job Satisfaction

and the American Vooational Association, Inc., Factors Affeoting

the Setisfaction 2£_Homa Economios YTeascherse. The authors of these

investigations granted permission to use adapted materials from
their research.

The guestionnaire method was the most suitable %type to be
used in thie investigstion. It consisted of three parts: (1) thirty
queetione corstituted a job satisfaction soals, Form A3 (2) twenty
items were esteblished %o aid in classifying the teachers in terms
of comrunity conditions, salary, school conditions, professionsl
attitudes, marriare and family relationships, snd experience and
trairing, Form B; {3) end ninety=four items coneisted of factors
related to job satlsfaction, Form C.

In 1951=1952 there wore epproximately 6000 white, elementary

teschers instructing in grades one through six in 666 elementary and



combination schools of Louisiana. The questionnaires were sent %o
2870 teachers in 333 gchools. Thirty-seven percent of the teachers
returned them anonymously.

The questionnaires were scored and ranked in terms of the
Job satisfaotion scales, Form A, The upper 25 percent of thse
teachers were olassified as Group A, the most satisfied, and the
lower 25 percent as Group B, the least satisfled.

The digsertation was divided into five parts: (1) preliminary
factors oconcerning the sample and methods wsed during the study;
(2) summary of related literature; (3) general discussion of the
entire sample; (L) comparison of Group A and Group B; and (5)
summary and oconclusions.

The study revealed that 2l percent of the teachers were
dissatisfied with teaching. Some of the predominent facﬁors
related to dissatisfaction were:s

l, Salary

a. Inability to save, travel, and secure more training

2. Community conditions

a. High cost of living
be Conformity to higher standards of conduct then
expected of laymen
o. Lack of cultural inspiretion in communities
3. School oonditions
a« Laock of equipment %o teach efficiently

be Lack of demooratic program plemning



¢s Failure to provide definite furds for purchase
of olessroom materials on & yearly beasis
de Heavy teaching loads
€. Recognition for work well done
ljs Professional attitudes
a. Limited opportunities for advancemseunt
b. Lackadaisical supervisory progrsm
0, Limited contaot with persons in other professions
5. Training and experience
a. College progrems failed to give adeguate preparation

for life=like problems in teaching

Each area in this investigation should be more specifilcally
studied; more studies are neadsed at the secondary snd acllege
lgvele. I% was definitely rsvealed that Job satisfaotion was
relsted to o multiple ramber of variables., However, three steps
wore recormended %o inorease satisfaction:

1. An improved publieo relations progrem

2. A conscientious attempt to discover the needs of teachers

3, Renuneration for insmervice training and merit



CHAPTER 1
INTROIXCTION

Any system of public eduocation that seeks to equip the
nation's youth for effeotive participation in the life of a
complex soclety cannot be indifferent to the attitudes of its
teachers toward their ooccupation. Although thers is little
available evidence, it cannot be doubted that the teacher's
personal acceptance or rejection of certain principles or
proposals has at least some influence upon the astions of her
pupils and consequently upon the thoughts and behavior of future
oltizens.

No one would olaim that ell attitudes are equally de;irable
or undesirable but whether or not a teacher finds her employment
gufficiently satisfectory to continue in it is a matter of first
importence. Eduocational rhilosophers, sociel theorists, practical
politicians, and cormunity busy bodies slike agree that teachers
are the vital cogs in determining the direction in whioch major
social changes occur.l Too many dissatisfied teachers might well
spell disaster for the profession and the educational system in
generals Recognition of this fact has beem one of the principal
justifications for guldance exd personnel work in the iraining of

teachers.

! George H. Hartmen, "The So~ial Attitudes and Information of
American Teachers,” The Teacher and Society (New York: D. Appleton
Century Company, 19377, Ps 175




The problem of job satisfaction among teschers is compliocated
by the variable nature of satisfection. It 1s even poesible that
there may be no such thing as job satisfaction independent of other
satisfaotions in one's life, Family relationships, health, relative
soocial status in the community, school conditions, community
conditions, professional attitudes, family responsibilities, salary,
training, experience, and a multitude of other factors may be just
as lmportant as the job itself in determining job satisfaotion. A
teacher may be satisfied with one aspect of his job end dissatisfied
with another; perhaps, he may never be wholly satisfied. Yet, there
are teachers who have besen contented enough 4o remain in the sehools

yoar after ysar, making no effort to change to another ocoupation.

Statement of the problem. What mekes a teacher satisfied or

dissatiéfied with his job? There remains a great deal of ocontroversy
over which is cause and which is effect but it may be possible to
determine certain factors related to satisfaction or dissatisfaction
of teachers. : The purpose of this investigation was to determine some
of these factorss: to determine the relationship existing betwoen

the responses of two groups to certain items and the criteria of job
satisfaction with respeot to; (1) salary, (2) community, (3) school
conditions, (4) professional attitudes, (5) living conditions, (6)
marriege and family relationships, (7) experience end training, and
(8) miscellanecus factors., Obviously, the ceuse of anything so
complex as human emotion is diffioult to discover; however, it was

belisved that a survey of teachers would reveel ereas of satisfaction



and at least, a fow ocontributing csuses. To verify this assumption,
one hundred and fifteen members of the class in Supervision,
Eduoation 261, were presented with the problem during the summer
session, 1949, at Louisiana State University. They agreed to
cooperate and a prepared questionnaire was filled out by them.

The results justified further research on a larger scale.

Delimitation of the semple. A %otel of 2797 questionnaires

wore maliled to white, female, public elsmentary sohool teachers

in fifty nine parishes of Louisiana. The sample was reatrioted to
teachers employed in the first through the sixth gredes to ensure
& homogeneous group with common sohool problems. All teachers in
administrative capacities, such sz supervisors, counselors and
prineipals were ellminated from the survey.

It was neoessary to exclude the teachers of city school
gystems in the atate, i, e., City of Lake Charles, City of Monros,
and the City of Bogalusa. Orleans Parlsh teachers were also excluded
because ths administretion and organization is similar to the oity
systems because school conditions in these systems were not typical
of Louisiane elementary sochools in general. An atbempt was made to
survey teachere in the remaining sixty three parishes; however, late
repor ts by prineipals made it impossible %o include the Parishes of
Jefferson, Lafourche, LaSalle, St, Tammeny and Terrebonne, Otfficial
olssgsifications and addresses of the teachers were agecured from the

reports gent in to the



Supervisors of secondary and elementary education, State
Department of Zducation, Baton Rouge, Louislana. Since the
reports were mailed in to the Department at irregular intervals,
) it was impossible to seocure a roll of bteachers for the State at
one time. Therefore, the necessery information was secured over
a period of one year, September, 19LG to September 1950 During
this period questionnaires were mailed directly to the teachers
and were returnsd anonymously in prepared envelopes with postage
guaranteed., Some teachers were slso ocontsoted while in attendance
at Louisiana State University, Southwestern Louisians Institute,
and Louisisna Polytechnlie Institute when workshops or summer
schools were in session.

Of the 666 elemontary schools in the fiftyenine parishes
inoluded in the study, teachers from 388 schools filled out the
schedules. Therefore, 58.4 per cent of the schools of the stats
are represented in the sample, One thoussnd ninety questionnaires
wore returned. This mmber constituted 38.6 per cent response.
These fizures tavealed an averase of 2,7 teachers responding from
each gchools There were no firures availeble which would indioste
the nmumber of teachers employed in the first through the sixth
grades in each school; however, an averane of 7.3 was indicated by
the principal'e reports; thus, L,862 teachers was sn approximation
of the possibls mumber of teachers, inoluding males, which could
have been sampleds Since 2817 female teachers werse contacted in

the survey, it may be assumed that st least 57 per cent of the



teachers referred tc in the paragraph on delinitations received
the questiommaire. Table I, pagse 6, contains data relative to

the sample,

Source of the data. The questionnaire, Appendix A, was

adapted for use with teachers from several sourcess

l. Form A edapted from the attitude scale dovised by
Robert Hoppooks?

2. Form B adanted from the items of the Amsrican
Vocationsl Association.)

3, Form C adapted from Bell's Adjustment Inventory,l
Hoppock's Job Satisfaction Blank, Mumber I,5 selsated
rafbrensaa,é and suggestions by the faculty end students
of Louisiana States Univeraity.

Treatment of the data. Form A of the questionmnaire consists

of four soales. When the questionnaires were returned, the items
in eaoch of the scales were given a numerical wvalue. To illustrate

the method, consider the first scale, page 9, with Items omne

2 Robert Hoppook, Job Satisfaotion (New York: Harper and
Brothers Publishars, 1935, p. 159

3 Research and Publications Comuitbee, "Factors Arfeeting the
Supply of Home Economic Teachers” (VWashington, D, C.s Home Economics
Section, Anerican Vosational issooiation, 1947}

4 Bugh 1. Bell, "The Adjustnent Inventory," (Stenford
University Press, 1938), pe Le

5 HOPPOOk, Ops _‘ﬂo, Pe 1590

6 George Hartman, op. oit., ppe 175=2%0.



TABLE I

DISTRIBUTION OF SAMPLE BY PARISHES

Total Number of Number of Number of Bumbver
Parish elementary schools teachers teechsars of
sohools contaoted (1-8) contacted responsesg
1. Acadis 17 16 172 13%0 52
2. Allen 6 6 73 61 28
3« Asesnsion 5 3 6l 39 25
e Assumption 5 5 L3 35 L
5. Avoyslloes 14 1, 13 101 L
5. Besuregard 8 L 99 23% 12
7. Bienville 9 7 Lo 24 10
8+ Bossier 7 1l 100 19 5
9, Caddo 26 24 Lg5 323 125
10. Calsasioun 19 19 252 202 %7
1l. Caldwell 7 7 L6 Lo 5
12. Cemeron 8 8 Ll 27 8
13, Catshouls 6 5 57 20 8
1L Clsiborne 7 5 65 Lo L6
15. Concordia T 6 g 27 7
16. DaSoto g 8 79 32 10
17. E. Baton Rouge 26 7 347 Bl 26
18, Be Carroll 3 3 }L]. 32 5
19. E. Feliciana 2 2 24 L 1
20. Evangelins 13 12 139 o7 18
2l. Pranklin 9 8 125 N 28
22, Grant 8 8 68 51 20
2%. Iberia 11 11 124 &7 10
2l Iberville 8 3 51 18 12
25. Jackson 8 L 70 23 19

26. defferson

o
\n
N
L
AN




TABLF I

DISTRIBUTION OF SAMPLE BY PARISHES

(Contirmed)
Total Number of  Nuwber of Kumber of Fumber
Parish elsmentary achools toachors teachars of
schools sontacted (1-8) contacted responses

27. Jeffe. Davis 10 10 107 66 25
28. Lafayette 12 5 147 38 35
29. Lafourche 2l 204
30. LaSalle G 68
3). Linzoln 8 I 7% 2L 19
32. Livipgston 13 7 89 51 12
33, ¥adison L 2 35 7 5
3. ¥orshouse ] 7 = 32 13
5. Natchitoohes 20 18 120 65 21
365. Crlsans
37. Cuschita 20 12 194 Ls 9
38. Plequemines 7 Iy 2 18 3
329, Pointe Coupee 7 3 i9 2l 9
L0. Repides 21 8 2Lh 76 25
Il Rsd River 3 3 2l 20 L
L2. Rishlard 6 3 97 30 10
li%« Sabins 1k 7 9o 2 i8
)i Saint Farnerd L) I g 2
Li5« Sain% Charles 10 2 L8 12 5
Li6. Saint Helena & 2 20 G 3
1{7. Saint James 7 1 39 3 3
18, Saint John 5 1 35 5 1
[9e 3aint Landry 20 13 222 105 33
50, Saint Martin 14 L 79 37 18




DISTRIBUTION OF SAMPLE BY FARICHES

TABLE I

(Concluded)
Total Mumber of Numbsr of Tumber of Funber
Parish elementary schools teachers teachers of
sohools contaated (1«8) contacted responses

5le Saint Mary 9 5 96 37 11
52« Saint Tsamany 12 10l
55« Tanzipehoa 16 8 172 92 35
54. Tensas 2 3 2 23 8
55« Terrsbonne 1c 170
56. Union 15 11 8% 55 35
57« Vermilion 18 11 162 Th o
58. Varnon 11 6 106 sl 13
53, Washington 8 6 83 L zr
60. Webster 11 9 1% Lo 20
6l. e Baton Rouge 3 2 29 11 7
62. West Carroll Vi 5 a1 29 15
63. Tieat Feliociana 2 1 10 7 1
6Le Fimm 6 % 59 Ll 21
65+ City of Lak: Charles
65, City of Honroe
67+ Zity of Bogalusa

Totel 656 388 6567 2817 1090

i



JCB SATISFACTION FORM A*

Dats

FParish in which you teach

Sex

Choose ONE of the following
statements which best tells
how well you like your job.
Place a sheek mark ( ) in
front of that statement

1. (1) I hate it.

2. {2) 1 dislike it.

3. {3) On the whole I don't like it.
L g I am indifferent to ite

Be I 1like it a little,

6. {6] 1 like it fairly well.

7« U7J On the whale I like it.

8. (B) I like it a good desl.

Se g; I like it very muoh,

10, I am enthusiastic about it,
11. TIT] I am extremely enthusimstic

about it,

Cheok CONE of the following
to show HOW KUCH OF THE
TIME you feel satiasfied
with your job,

12. (7) All of the time.
13. {8] Most of the time.

1L A good deal of the time,
15. About half of the time.
16. {3) Ocomsionally.

17. Seldom.

18. Never.

DO NOT WRITE IN THIS SPACE

Check ONE of the
following which best
tells how you feel
about changing your
Jobe

19 (1) I would quit at once
if I oould get anything
else to do,

20, (2) I would take almost any
other job inm which I
could earn as much money
as I sm earaning now,

21, (3) I would like %o change
my Jjobe

22, (4) I an not eager to change

T my job but would do so if
I oould pet a better job,.
23+ (5) I oannot think of any job
T for which I would exchange
mine,
2lis (6) I would not exchange my

———

Job for eny other.

Chesk ONE of the following
to show how you think you
compars with other people:

25+ (6) No one likes his work better
T than I like mine,

26s (5) I like my work much better
than most people like theirs.

27+ (4) I like my work as well as
moat people like theilrs.

28+ (3) I do not know how I compsre
to other people.

29, (2) I dislike my work more then
other people dislike theirs.

30« (1) Yo one dislikes his work
more than I disliks mine.

* hdapted from Job Satisfaction blank by Robert Heppocks
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through eleven, The response indicating greatest dissatisfaction,
"I hate it,” was assigned a value of onmes The other responses wers
given values in order from two throﬁgh eleven, Thua, it was
poesible for an extremely satiafied tesoher to achieve a score of
eleven on this soale., The second soale, Items twelve through
eighteen, was assigned velues from one through seven; the response
indicating preatest dissatisfaction receliving the value of seven.
The third ard fourth scales were given values for each item in
$he sene menner; in eaoh case the higher the raw score the greater
indication of satisfaotion. The measures of oentral tendency and
variability for each scale were computed and the results are
presented in Tables iII, IiI, IV and V, Chapter III.

After the above measures were computed, the seores for
each teacher were converted to equivalent units. By the Hull7
method the raw scores in each scale were reduced to & "standard
distribution" and thus were readily comparable. Ccnsequently,
for any raw soore made on each scale, a comparable one was
found easilys The scores made by the toechers on each soale were
added and en average taken. This final score made up the composite
index of satisfaction for each teacher; the higher the index, the

greater the degree of satisfaotion.

7 Henry E. Garrett, Statisties in Psynhologg and Education

(New Yorks Longmans, Greene and CGe, 1957), DPe 1(9~102s




11

A key was determined to facilitate the ohecking of the

responses to Form A and it followas

Soale I Scale Il Seale III Becale IV
Sigma e e g Vi
Raw Soore
1 «28,82 «29438 «21.54 17.10
2 «19.44 «13.56 - L0l 26490
3 «10.20 - 2440 13.46 36460
L - .82 18.22 30496 L6450
5 8.70 34.18 L8.L6 56,16
6 18,08 50400 65.96 65.96
7. 27.U6 65482
8 36.84
S Lb6.22
10 55446
11 6L.8l

The distribution of scores by Parishes is found in Table VI,
Chepter III.

The questionnaires were arranged in rank order on the basis
of this index. The 250 teachers with the highest index, the most
gatisfied, were classified mg Group Aj the 250 with the lowest index

goores, the least satisfied, as Group B.
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The responses to the questions and items in Forms A, B and
C were tabulated for frequency ani percentage for the complete
sample of 1090 teachers. Tabulations were next made for Group A
end Group B. As a means for comparison, for disorimination bstwean
the groups, the stendard serror of the differences of percentages
was computeds The difference in percentage, calculated for each
group responding to individual items, was divided by this standerd
error and a oritical ratio was thus obtaired. Since a difference
equal to three times its stendard error ooours by chance three
times in ten thousand, & ratio of three was considered to indioate
Rpractical certainty” of some reletionship, direat or indireot,

between the response and the given eriterion of job satisfaotion.

Preview. Chapter II oconteins a summary of literature
related to job satisfactione A general disoussion of the complete
sample follows in Chepter III, Chapter IV consists of the
comparison of Groups A and B and the specific items related to

Job satisfactions A brief summary, Chapter V, oconcludes the study.



CHAPTER II

REVIEW OF RELATED LITERATURE

Introdustion.s What is job satisfaction? To formnulate an

adequate definition of anything about which so little ig known
(at least in eduoational eircles) is an extremely difficult task,
As previously stated, job satisfaction may not even exist as an
independent variable, However, the survey of related literature
revealed evidence which suggested that the definition mey be
found in %erms of social psychology because whatever satlsfaction
appears %o coms from work is derived from a variety of social,
psyshological and envirommental circumstances. Consequently,
to dsfine Jjob satisfaction praotically, the oriteria were conoerned
with the combination of oertain psychological, physiological, and
enviromental ciroumstances whioh cause a perscn to say, "I am
satisfied with my job."

How does one afrive at the conclusion of Job satisfaction?
Any discussion and study of job satisfaction involves emotionalized
conduct or behavior. Consequently, an understanding of the motives
prompting a satisfactory job response is neocessary., The material
which follows is a brief summary of the evolution of emotionalized

controls.

Brotionalized oontrols_g£ hehavior., Nowhere in the world

today ie man seouring a mesns of livelihood independently. FPursuit
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of the satisfaotion of even besic needs is oarried on in groups,
largs or small, Kowhere do single individuals seoure the
necessities of life to any degree of self-suffiolemoy, ILvui in
the most primitive social orgsnizations, the individual is
dependent on others to some degree.l

In oarrying on the activities neocessary for making a
living, interacting relationships, tools of production and
symbols of cormunication are standardized; and some routine of
work end rest, satisfaction and dissatisfaction, ia established
poculiar to the loeslity of the sccial unitse In the prooess of
group interaction in pursuing the vital needs, there emerge more
or less lasting roles for the individual membsers, standards of
action, rules regulating reciproocal relationships, values, or
pnorms in matters whioch become of growing concern for the groupu.e
These new values, when standardised, come to regulate the behavior
and set standards of work and atteimment, and oreates new aspirations
and goals to follow.

In short, during the ocourse of the efforts of men and
women who are interacting 4in group units, there arises a whole

supsrstrueture of routine, of hierarchial and horizontel roles

1 yuzafer Sherif, An Cutline of Sooial FPaycholopy (Wew Yoris
Harper and Brothers, Publishers, 19L3), pe 92,

2 Locs 01t'
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and statuses, of values and noms, all of which become more or
less standardized., Henoe, there exists a host of folkways,
mores, rules sand regulations, and social values. Onoe suoch a
superstructure is established, it ocomes to regulate motivities
toward the satisfaction of vital needs. The superstructure
tends to shape the individual's taste to an Important degree and
to influenos his major tastes ooncerning objects end situations
with which he is in contact in his daily lire such as ogo=
involved aspirations and a highsr status. The outecomes provide
him with values whioh result in the formstion of attitudes,
eppreciations, interests, ideals, and habits of oconduoet, Thus,
are the emotionalized controls of behavior created end manifested
in behavior patterns.

A type classification of emotionalized conduct~sontrols
might inoclude other terms such as tastes, perapsotives, prejudices,
and digpositions; but these may be treated as degrees of intensity
of emotional responses that are descriptive of the attitudes and
appreciations of an individuel.

Riek3 stressed ths importance of emotionalized controls
of bshavior when he stated that they are the most potent of
soquired conduob-controls in shaping behavior. One prefers to do
what he would like %o do when he wants to do it. Even in tho face

of welleroasoned conclusions, likes and dislikes, desires and

3 Thomas ¥. Risk, Principles and Preotiocos of Teaching in
Seoondary Sohools (New Yorks Ameriocan Book Gompany, 19LLJ), Ps &5ke




16

Prejudices often overcome better judgment. The restraining
influences are the wsmotionalized controls. It is evident,
whether one wills it or not, that individual welfare and the
welfare of sooiety generally depend largely upon the types of
emotionalized controls its members have ssquired. Ordinarily,
the controls are integrated through particular behavior patterns
which seem to express "attitude toward," "appreciation of," or
"interest in" the object of one's resotions,lt

Attitudes sre formed in rslation to situations, persons,
or groups with whioh the individual comes into contaet, For
exmple, when persons react with respect toward the flag, it is
inferred that they have an attitude toward it. When millions of
people observe a certain day, such as the Fourth of July, with
certein words and deeds, it is inferred thet they, too, have an
attitude toward that day., People's preccoupation with end struggles
for certain objects (e.gz., money, prestige, status), joining
eorsain groups, and seeking oertain goals may be cited as indexes
of major attitudes. An attitude mey be defined as a "habit of
feeling"”. Likewise, satisfaction with one's Job is an attitude.
Of course, the special conesrn of this report is with the teacher's
attitude toward her job. The difficulty with sttitude measurement

ig very evident and makes such a study ocompliocated by its variable

b Looes cit.
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naturs. S§ince the problem ie one of such widespread importence
and interest, since available date leave so muoh to be desired,
and since even the best informed opinion shows so little agreement,
a more thorough understanding of attitude formation is presented.
In the foregoing discussion it was revealed that stimulus
situatlons are persons, groups, and the produocts of human intore
action--material and nonematerisl, i. e., the man made enviroment
of things, teschnological devices, values, and norms. The major
feature which makes & tesocher a good member of her profession is
the attitudes she forms in relation to it as e reférenoe groupe
¥o one is subjescted %o all the gooial and cultural patterns of her
group, bu%, in short, a teacher's merits are revealed mainly in
her attitudes formed in relation to the velues or noims of her
reference group or groups. Her conception of the scope of the
world, her standards, her espirations toward wealth, women, and
status are regulated, her goals are set by the prevailing
heirarchy of social orgenizetion and norms of her group. Obviously,
the individual may conform %o the pattern esteblished by her group
and be acoepted as an exoellent member. Genserslly, the majority
of the members of the group reveal the social attitude in question.
¥hen some of the established norms are accepted; others rejected,
the individusl becomes accephed ess a medioore member, If &«ll norms
are rejected she becomes ostracised., Thus, an abttitude has the
oharacteristic of being seleotive in nature and the individual

exeroises that funotion. For example, percepticn, judgment, learning,
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renembering, end thinking are highly selaestive atfaire. MNotivated
or smotional condition, prior stimulation, fatigue, drowsiness,
personal involvensnt, end enviromment all influence the attitude
to various degrees depending upon the intensity of faotors. It
is evident that attitudes do not acoount for the states of
readiness determining a selective response without othsr
contributing faotors. Thus, attitudes always imply a subjeot=-
objeot relationship or a freme of reference. "Up" is related
to something that is below, or "faer" is stated in reference to
something nsar.
Charters defined attitude in the following manners
tie oonsider attituds to be synonymous with mind set, as
in the phrass, an sttitude toward honesty. . .These attitudes
may be claggified as favorable, neutral, and opposedj that
is, one may have a favorable attitude, an indifferent
attitude, or a hostile attitude. . .attitude has no meaning
except as defined in terms of the object toward which an
attitude is developed.?
Thorndike emphssized the role of emotion in forming such

a mind set and how a mind set produces reactions in an individual

after she acquires an ettitudes

Every experience, however simple or complex, is followed
by a feeling of satisfaction or anncyance. If by the former,
the experience tends to be repeated; 1f by the latter, it
tends to bs avoided. Repetition with satisfaction sets up
habits, more or less pattern forma or response to the same
or similar stimull, Consolousness, however dim, of these

9 W, W. Charters, The Tomching of Idesls (New York: The
Maomillan Company, 1927), pe 3Ls
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patterrs constitutes what may be cslled an attitude, "a

stabiliged set or disposition", according to ths terms

adopted by the Amerioan Psychological Association. Every

attitude, must of its origin, be attended by soms degree

of approving emotion. « »

From the foregoing materiasls it may be observed that an
attitude toward one's job might vary from day to day relative
to the situations which aerise. In rare ceses it might swing
all the way from extreme satisfaction to extreme dissatisfection
without the job changing sipgnifiocantly. Under suoch duress,
nsurosis would develop. It is more than likely that en individual
will be satisfied with one aspect of her job and dissatisfied
with another, Complete satisfaotion would be most undesirable
because normal discontent is the basis for progress. What is
desired is an optimum satisfaction whioh will release the
frantic tension and persistent urge to be doing something else,
but to leave enough dissatisfaction to promote better goals.
There are persons who are contented enough to remain in

one job year after year, making no effort to change; while others
are so unhappy that they move from job to job, worry over their
discontent, seek the help of friends, and in various other ways
manifest a state of unrest. Surely, there ars causes, direct or

indirect, which elioit satisfaotion or dissatisfaction. It is

ssgumed in this paper that through some psyohological or physiologiocal

6 Thomes He Brigge, Secondary Kdueation (New Yorks The
Macmillan Company, 1933), p. 372«
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means a veague or definite attitude toward one's Job is aoquired
and that it exists until some ocorrective foree causes it to
change.

Furthermore, a person may rationelize his satisfactions
because of social pressures. In a group of moderately welleto~do,
failure to attain a position with which one is reasonably
contented may bs something of a sooial stigmay while emong a
group of strikers it may be even more unpleasant to admit that
one is digsatisfled, Under sooial pressures one may convince
himself that he is satisfieds There is very little that can be
done to eliminate the problem of rationaliration from this study.
Regardless of the extraneocus factors which creep into the
satisfaotion or dissatisfaotion responses, the investigabor must
acoept the subject's own estimate of his satisfaction as the best

avellable oriterion.

Job satisfaction in industry. In general, industrial

psychologists have roughly divided workers into three groups:
satisfied, dissatisfied, end indifferent or uncertein. They speak
of the dissatisfied to exoluds both the gatisfied and the
indifferent or umncertain, %o exclude only those who are suffiociently
satisfied to be consoclous of the fact., The definitlon assumes that
it is possible for workers to balance specifio sabisfaotlons ageinst
specific dissatisfactions end thus to arrive at an attitude toward

their job as a whole. I% is not assumed that workers will
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analytioally oheck the advantages against the disadventeges until
they strike a logical balance. But through some psyohological or
physiological mechsnism a vaguely defined attitude toward the total
Job situation comes about. Consequently, a multitude of satisfactions
or dissatisfactions may play upon each other to produce an attitude
refleoted in content or discontent. This will be more tﬁorcughly
i1lustrated in the following disoussion.

Amonz the resesrches listed in the bibliography, several

causes of satisfaction or dissatisfaction were suggested:

ability over=recrultment
achievement personality
advancement poor placement

age repetition
oongenial oolleagues responsibility
education morale

experience salary

health ssourity

hours social and econcmic oonditions
intelligence social attitudes
length of service supervision

level of skill threatening notioces
nature of work variety of work
organization of staff working conditions.

Hoppook! stated, however, that emidet the multitude of
specific it-ms which appear as possible causes of job satisfaction
there may be identified six major componentss

1. The way the individual responds to unpleasant
gituations.

2. The facility with whioch the worker adjusts himself to
other persons both on and off the job.

7 Robert Hoppook, Job Satisfaction (New Yorks Harper and
Brothers Publishers, 1935}, p. 93,
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3. The status of the individual oompared with that of
others in ths soocial and soonomic group with which he
identifies himself,

L The nature of the work, in relation to the abilities,
. the interests, and the preparation of the worker.

5« The quest for ssourity, economic and social,

6. The whole question of the worker's loyalities, his
devotion to interests that transcent his own immediate,
selfish purposes.

After a carsful survey of Job satisfaction studies 1t was
found that many of them fall into all or any part of the six
components mantionsd above. Consequently, classificetion of the
studies for disoussion purposes was diffiocult. However, an

attempt was made to organize disoussion as muoh as possible in

terms of the components,

The quest for security, economic and sooisl. Quayle'58

investigation revealed 63 satisfied and 61 dissatisfied white,
ummarried, Gentile stenographers, aged 19 to 31, Stott? also
sanvassed 900 georstarial workers. The general oconclusions drawn
by the authors respecting the temperamental and intellectual
qualities of the secretarial workers were not flattering to those
in the oocupation., Secretarial work appeared to be for those with

no special ability or desires., The majority were unembitious, of

8 Margaret Sidney Quayle, Some Aspocts of Satisfaotion in
the Vooation of Stemography (New Yorks %eaoﬁers College, Columbis
Unlversity, Buresu of Fﬁ%I%oationa, 1935), ppe. 121,

7 4. B. Stott, "A Preliminary Experiment in Gooupational
Anelysis of Secretarial Work," Humen Factor (London: July, 1935),

191135=38.
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somewhat colorless personality and with only moderate intelligenoce.
Furthermore, no significent relstionship was found between
satisfaction amd salary.

Thomsonl® followed up 181 men from the graduating classes
of three mid-western universities and asked, "Do you feel that
you are satisfied with your present ocoupation?™ "If so, when did
you reach this decision?” "If not, in what occupation or
ocoupations do you think you would be more satisfied?” Sixty-seven
per cent indicated satisfaction, 14 per cent dissatisfaction, and
18 per cent quelified their answers. 1In almost every case the
qualifications were based upon financial consliderations or possible
promotions. As far as this group is ooncerned, dissatisfection
seems to be directly related to income.

Two studies investigating satisfaoction with earnings found
more than one~third of the employees studied were dissatisfied.

Both of these studies, Stagmer, Rich and Britton,}t

and Bergen and
Cherington,l2 dealt with special groups; the first, with highly

skilled maochine %oocl workers, and the second, with senior exaecutives.

10 %j11iam A. Thomson, "Eleven Years After Graduationm,”

Osoupation, (May, 1979), 171709=1L.

11 poss Stagner, J. N. Rich, and R. H. Britton, Jr., "dJob
Attitudes, Defense Workers," Persomnel Journal, (September, 1941),
20 !90'97 .

12 g4, R. Bergen, end P, T, Cherington, "What Do Bosses Think?"
Advenced Management, (April, 1941), 6:166=67.
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The study by Stegner, Rich and Britton was a direect ocutgrowth
of the defense effort in 1941 and had its inception in speculation
a8 %o whether machine tool operators were putting more effort into
their jobs bsceuse of the national defense program. As the project
developed, the researchers found that job satisfaotion was the
major factor in the attitudes end efforts of these workers and thet
defense attitudes must be studied in relation to job setisfaction.

One hundred fifty=seven highly skilled machine tool workers
were interviewed orally in their homes. Less than one~third were
dissatisfied as measured on an overw=all basis. Dissatisfaction
with pay was higher than any other item covered. This finding
differs from those of the majority of studies in the field, which
have usually found the pay element to be subordineted to other
factors. The authors felt that their result on this item was due
to the faot that & worker disgruntled about some other factor was
more likely to be dissatisfied with his pay also. He would want to
meke up for his discontent with higher pay. The suthors concluded
that this suggested the need for more attention to emotional needs
of workers by manaegement whioh might save a considerable emount of
money snd trouble over wage increase.<{?he euthors emphasized that
thers should not be any sharp separation betwsen money rewerds for
work, and the ego satiafaction ooming from doing a good jobs) They
also felt that men who belleve that their employers could pay them
more are those, in general, who feel dissatisfied about recosmition

and supervision.
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A large mamufaoturing company which was plauning to have
an attitude study made of its employees and supervisors decided
as a preliminary step to heve a study made of the attitudes of
1ts 51 senior members, The resulis were reported by Bergen and
Cherington.13 The most unfavorable specific attitude of the
group was toward the equitebleness of exsoutive compensation.
¥ore than 50 per cent felt thet their salaries were lower than for
other comparable positions in the ocompany.

Colelt found in his study that 69 per cent of employees
thought that the oompany should and could afford to pay better
wages. In discussing this problem, he concluded that inersesed
wages do not offer the most workable solution to the problem of
wage satisfaction. Acoording to Cole, the solution lies in
developing the conviotion that wages are fair. In arriving et
this deduction, he enslyzed the problem of employee attitudes
toward pay in particular by asking such guestions as, "Do you
think your employer can afford to ray better wages to all oubt of
the profita the compsny makes?" (69 per cente=yes, 31 per cente=
no)e "Do you know approximately how much your company mede last
year?® (29 per oente~~yes, 71 per cente=nc). "Would ycu like to
know how much was made and how the finences were used?" (76 per

cent—~yes, 2, per cent=eno)s. From these data, Cole decided that

15 Bergern and Cherington, Lea. oit,

14 g, g, Cole, ™A Survey of Employee Attitudes," Public
Opinion Quarterly, (September, 1940), LiL97~506.
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dissemination of finanoiasl information iﬁerease a man's liking for
his job, reduces his belief that he is underpeid, inorsases his
company loyalty, and improves his attitude toward gensral working
conditions.

Seidman and Watsonl® studied casual faotors of job
satisfaction as revealed by totel work experience of 190 men.
Their data were seoured from ocoupation record sheets in the
files of the former Adjustment Service in New York City. Only
four per cent favored a specifie job because of financial
remuneration. Their evidence supporited the finding that salary
plays a minor role in job satisfaction.

The status of the individual compared with that of others

in the social and economic group with which he identifies himself.
With respeot to age, job satisfaction was found to develop
oyolically, older adolesoents (20~2l) tending to be satisfied with
their jobs, young men (25«3L) dissatisfied, and older men setisfied,
with a possible temporary decrease in job satisfaction with ege
(45=54)s The data point %o the conclusion that the increase in job
satisfaction with age is not due to a tendency toward resignation or
to changing interests, but is attributable rather to a tendency %o
rise in the occupational world as one grows older and desired
satisfactions are found in sought=after types of work on a higher

10791.16

15 g, watson and J. M. Seidmen, "Dissatisfection in Work,"
Journal of Social Psychology, February, 1941, 13:183-186,

16 Robert Hoppook end C. L. Odom, "Job Satisfaotion,®
Oooupations, (April, 1938), 16-25,
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In connection with this finding respecting the relationship
of adjustment to age, it was interesting to note that selfwestimates
of job satisfaction appear to have a slight tendenocy 4o rise as
workers grow older. Hoppookl7 found s correlation of «2l=.0L
between such selfeestimates and age smong 286 employed adults
residing in e typical Pennsylvania menufacturing village.

Koorel8 reported that from 20 to 4O per oent of the workers
between the ages of 20 to 35 were disappointed with their progress.
The study of machine-tool workers by Stagner, Rich and
Britton also support the finding of cyclical satisfaoction in

relationship to age .9

Cofer and CohenZ0 interviewsd 101 federal employees in
#ashington, D. C., regarding factors intrinsio to the job which
tend to lead to discontent. The authors concluded that the
prinoipal faotors were overe-recruitment, poor placement, and lack
of opportunity for advancement. Achievement, promotion, end
advancement play & relatively important role in the hiserarchy of

statuses attached to inegroup feeling. For exsmple, the study

17 Robert Hoppook, "Age end Job Satisfaction," Psyohologioal
Monographs, 1936, L7:115-118.

18 Hervert ioore, "Employee Attitude Surveys," Personnsl
Journal, {April, 19L1), 191360«363, -

19 Stegner, Rioh and Britton, Loo. cit.
20 C. No Coffer end E. B. Cohen, "Job Abtitudes of = Hundred

and One Federal Employees,” Public Peraonnel Review, (April, 1945),
Bo. 2, L196=102.
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made by Nelson®l illustrated this faot. She secured replies from
L20 business women, members of the National Federation of Business
and Professionsl Women's Clubs, to & series of gquestions inocluding
these: "If you deliberately chose this type of business, what wers
your reasons?" "Have they been justified?" ™Would you do it again?®
"Why or why not?!" "What satisfactions has your business brought
you?" She reported that, "Like a chord of harmony through
practically all the reports runs a note of deep satisfaction in
achievement and in the recognition won thereby. . .72 per cent
found their oooupation worthy.," Practioally all of them were
oertain they would undertake the same course were they to begin
their careers anew,

Further analysis of the returns by kinds of business served
only %o confirm the findings of general satisfactions, One
gelected group of 157 women engaged in service acoupationgws
proprietors of beauth shops, restaurants, hotsls, undertaking
establishments, laundries and cleaning concerns, and other
service enterprises--~furnished Nelson with data which led her %o
declare that the hotel and restasurant owners are content and find
security in their work, Forty-eight of the fifty-nine besuty=shop

operators would follow the aseme oocurse again., The undertakers

21 jogephine Nelson, "ldventurins in Trade,” Independent
Women, (April, 1935), 1Ls135-138. wtpone”



29

expressed an unanimous liking for their work, with pertioular
stress on the satisfaotion of having skills thet cau lessen the
darkness of bitter bereavement.

Another group studied comsisted of 209 women iln the trade
group, including proprietors of ready-to~wear and dry goods stores,
real estate offices, insurance agenoies, books, musio, gift shops,
grocery, and other retaill businesses. Seventy~eight psr cent,
Relson found, are happy enough in their work to be sure they would
follow the same course againe

Clear evidence of a positive relationship between disglike
for an occupation and relative lack of suocess in it was derived
by Wilcox, Boss, and Pond22 from a study of a seleoted group of
Minnesota farmers. Bach of the subjects, 136 in all, was asked,
"ag to his like or dislike for several of the major enterprisses
on his farm, as %o why he had engaged in farming, aad as to other
attitudes toward the work." In three separate enterprises~~dairy,
hog, and poultry--the farmers who expressed dislike showed
appreciably smaller average net earnings than did those who did
not express dislike of the enterprises. Conversely, those farmers
who had entered farming beoceuse of' a personal preflerence earned
substantially larger incomes then did those who engaged in

agrioulature becsuse of circumstances other than desire,

22 %, W. Wilcox, Andrew Boss end G. A. Pond, Relation of
Variations in the Humen PFactor to Financial Returns Tn Farming.
Bulletin No. 208. Ninneapolis: University of Vimmeaots,
Agriocultural Exporiment Stationm, 1932, p. 65.
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Moore?? found threa‘fypioal attitudes on the pard éf the
dissatisfied worker., One expressed in the staknent, "You cen't
got anywhere in this plsoe,"™ was commonly the gripe of the young
worker. The seoond, expressed as, "No one ever notices anything

you do hers,” was directly related to sup rvision. The third,
™¥ho could be interested in the type of work I have %o do," was
particularly cruoial in the determination of morale,

The facility with which the worker adjusts himself to

other persons both on and off the jobs A number of investigations

have dealt with the specific occupations or the attitudes of
workers toward specifioc aspects of their jobs., Among 200
Massachusstta' textile workers, one-half of whom were union
members, Chstml:oax"l:’m‘el\L found 88 per cent of the union membsrs
dissatisfied with the menagement, as against 65 per cent of the
non~union workers,

Herseya5 also employed & technique similar %o that utilized
by Chemberlin to determine whet workers in various plants would
mark as the four most important mansgenent policles, the four least

important, the four best carried out, and the four most irritating.

23 HOOI‘G, _02-0 2_5;3'3 PPoe 360"365-

2L Edwin W. Chamberlin, "Whet Lebor is Thinking," Personnel
Journal, (Cctober, 1935), 1L:118-125,

25 pexford B. Harsey, "Psychology of VWorkers," Personnel
Journal, (January~February, 19%6), 141291-296. —
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The procedure was repsated in eaoch of thres ysars, and the replies
of union snd non=union men were tabulated separately. Since only
the question of which policies wers considered most irritating
have any immediate relationship to job satisfeotion, only that
aspeot of the report is treated hers.

The source of greatest irritation was the type of man in
charge., Union members, in particular, wers annoyed by this
aspeot of management; 90 per cent of then indicated irritetion,
as campared with L) per cent of non-union men. Slightly less
than half of each group (49 per ocent of union men and L} per
oent of non-union members) were greatly irritated by the companies!
stock subsoription plan.

The two groups respcnded variously to the guestion of
participation of workers in menagement, 65 per cent of the non=
union workers and only 26 per cent of the union members registered
irritation. Lesser proportions over such management policles as
those involved in chanceg of promotion, chanoes to show initiative,
working conditions, fair adjustment of grievances, and steady
employment were indioated.

Eersey26 reported the statements of a group of workers on
their attitudes toward their jobs and their bosses. He stated

that not only must the workers overcome individusl problems of the

26 R, Be Horsey, "Life with the Boas," Personnel Journsl,
19383 17 ’1‘8’
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naturs of the job, working conditions, illness, relations with
foremen end fellow workers, but that they must also overwcome
for the lack of security and past experiences with greedy
employers which make it difficult to give fully that loyalty and
cooperation for efficliency.

Hul127 sought to determine the attitudes of office
employees under present conditions by oiroulating an attitude
questionnaire to an unspecified rumber of office employees
who were asked to cheok one of five answers to various questions.
A typical question asked was, "How much does the management oare
sbout the welfare of the people in jobs such as yours?" The
distribution among the five possible answers wasi 1less than
any other company, 1 per cent; less than most other companies,

L, per cent; about the seme as most others, 32 per centj more
than most others, )6 per cent; and more than any other, 17 per ocent,

Hull felt that there were three major factors influencing
attitudes of employees: personality and socisl aedjustments, which
are part of the individual end whioh he brings to the job with himj
social and psychologiqal satisfaction experienced hour by hour on
the job; and the company psrsomnsl policy which is mechanized in

operation and usually controlled by the managsment.,

27 Richard L. Bull, "Attitudes of Offios Employees Under
Present Conditions,” Office Organization amnd Personnel Problems,
Ameriocan Management Associatlon, 19Y4l, pp. 28=359,
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The origins of attitudes toward management wers investigated v
by MeGregor and Arsenberg28 who studied research engineers in en
electrical mamfasturing company through the use of observation,
interviews, and questionnaires. It was found that the important
common attitudes of the group toward company policy and maenagement
were direotly assoocisted with confliots arising out of
inconsistencies between the verbalized philosophy of management
and the asotual day by day soocial intereotion smong the group, and
betwesen the members and their leaders.

The National Association of Mammfacturerse? surveyed the
opinions and wishes of 6000 representative employses. One of
the results revealed was the fact that L,2,9 per csnt of those
employees holding manegement chiefly to blame when disputes arose,
put the responsibility on the foremen, 25 per cent on the
superintendents or general managers, and 16.7 per cent on the
president.

De?hyner3° studied the requests and complaints of unionized

workers in a southern textile mill. Seniority questions were the

28 Douglas ¥oGregor and Conrade Arsenberg, "The Genesis
of Attitudes Towards Kanagement," Abstracted in Psychological
Bulletin, (Ju]-Yo 19b0), 37 31‘53"-&5&’

29 National Associstion of Menufaoturers, "Polling the
Employse," The lianngement Review, (Ootober, 1941), 30:360-361.

50 prank I. DeVuyner, "Requests ani Complaints of Unionized
Workers," Personnel Journal, (March, 19l1), 19:336-3L7.
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largest in pumber end complaints against individuals were second
according to his conclusions for dissatisfaction.

Brown31 emphasized that what employees think la the case
in eny situation is far more important than what may reelly

be the oase when employees beacome dissatisfied.

The nature of the work, in relation to the abilities, the

interests, and the preparation of the worker. In a new approach

to the problem, Super’? investigated the relationship of avocation
to job satisfaction. He seoured data by circulating a gquestion=~
naire to 273 men ranging in age from 20 to 68, with a mean ege of
38. All were members of hobby groups of some kind. They were
asked, among other gquestions, why they ochose their present Job;
which they had a grsater preferrance for, their vooation or
avooation; and whether they were satisfied or dissatisfied with
their present Jjob.

He found that men who believed they had chosen their jobs
for economic reasons tended to derive more satisfaction from their
avocetions than from their vooetions; whereas, those men who

believed they had chosen their jobs because of interest in them

31 Gerald Brown, "Job Attitude, Store Employees,”" Personnel
Journal, (September, 194l1), 20:98~104.

32 poneld E. Super, Avocetional Interast Patterns (Stanford
University: Stanford Unlversity Fress, 19L0), pp. 9d=103.
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derived more satisfaction from their vooations. Men whose mejor
avocatlons resembled their voocations were found to be satisfied
with their jobs, whereas, those whose major avooations did not
ressmble their vocations tended to be dissatisfied with their jobs.

Super also found that ocoupational ohanges which result in
greater similarity of vocation to avocation are more likely to
result in job satisfaction than changes with less similarity. Also,
men in voeations related to their avocations tend not to desire a
change in occupation. He oconcluded that job adjustment was not so
much dependent upon a balance of activities in vocation and avooatlon
but was more dependent upon interest in one's work.

Sex, nativity, age, and intelligence in relation to sucocess
end happiness were studied by Seipp3? from the results of a
questionnaire returned by 100 clients, S5l men and U456 women, of
the Adjustment Service, New York City. The subjects were selected
at random from a file of 8000 cases, and the data obtained by the
questionnaires wsre supplemented by information in the files. The
purpose of the investigation was to determine how meny olients had
made "satisfactory adjustment”.

An "adjusted" client was one who had adapted to some
definite objective consonant with his abilities and interests, who
was teking steps in pursuit of his roal, end who was experiencing

success and satisfaotion,.

53 moma Seipp, A Study of One Hundred Clients of the Adjustment
Service (New York: ZAmerican Assooiation for Aduld Education, 1935),

PPe 31e
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Wen tended to adjust more readily than women, 63 per cent
and 50 per oent respesotively, having attained satisfactory
adjustment,

Tussingah questioned 121 oraftsmen from various itypes of
plants as to the policies they considered important in influencing
them to remain in the company and those they believed to be
important to an spprentice entering the trede. Ninety=two per
eent had entered the trade beasuse they liked it; consequently,

the interest element was of primeary concern.

The whole question of the worker's loyslties, his devotions

%o interests that transcend his own immediate purposes, and the

way the individual responds to unpleasent situations. In more

recent studies of job satisfaction, the basic problem was that of
norale., Hull and Kolstead,55 sent out questionnaires to measure
employee morale, and obteined returns from 43,962 subjects in 1l
employee populations. The report included tambulstions comparing
employees who were "satisfied" with others who were not "satisfied"

on separate items from the questionnaire,.

34 L. Tussing, "Studying Viorker's Attitudes in Industry,"”
Studies in Higher Education (Purdue University, Division of
Fducetional Referende, 1939), 34:2%=15.

35 Richard L. Hull and Arthur Kolstead, "Korale ¢f the
Job," Civilian Korale (New York: Houghton Mifflin Company,
Goodwin %atson, editor, 1942), ppe 3LS=36l.




Among the general conclusions were the followings the
immediate boss is a tremendously important faotor; aversge morale

socore increases with responsibility; there is s general tendency

/
¢

S

for morals to incregéa with age and length of sarvioeg&average
morale scores are higher among those with more than five years of
service but lower among those betwsen one year and ivej moralse
tends to inorease with the level of skill, but otherwise no high
relationship was found betwsen morale soores and type of work or
between morale and general wage level,.

Eiller36 administered to 1,600 University of Minnesota
graduates the Rundquist Sletto liorsle Scale designed to measure
the degree to which the individual fesls competent %o cope with
the future and %o achieve his desired goals,

Compering the 100 persons who had the highest morale
scores with the 100 persons having the lowest scores, Miller
found several statistically significant differences with a
eritical ratioc of three or more. Among men, the items whioh
digoriminated in favor of the high morale group were: income
over $2,000; financial plans made for old age, ability to mee%
family obligations; family approval of job; relatively good
earnings; ample opportunities for advancement on the basis of

merit; work possessing prestige; end work in line with abilities.

36 peiber C. Yiller, "Goonomio Factors inm lorale of College
Trained Adults,” Americ-n Journel of Sociology (September, 19.1),

h? sl }9"1 56.




Discrimination in favor of the lowsr morals group was revesloil
by the following items: incomes below $2,000; snd too intense
competition. Among women, the items which diseriminated in
favor of the high morale group were: having financial plans for
old age, and ample opportunity for advanoement.,

He concluded from the oritieal ratios in favor of the
high morale group that they were better satisfied than those

who were in the low soore group.

Studies of job satisfection in teaching. It is strange

that a tople of such obvicus importance as the teascherfs attitude
toward her job has been neglected. The lack oi satisfactory
investigation along these lines indiocates e dire need of
substantial study to improve the teacherts position. The
investigation by Hoppook57 is probably the only systematile
attempt to discover differences in the attitudes of satisfied

and dissetisfied temchers. The studies by Bain,3® Haggerty,3d

37 Robert Hoppook, Job Satisfaction (YNew Yorks Harper
and Brothera Publishers, 1535), PPe 20%»

38 Winifred E. Bain, "A Study of ths Attitudes of Teachers
Toward Behavior Problems,”™ Child Development, (March, 1934),

5119=35.

% w, E. Haggerty, "The Incidence of Undesirable Behavior
in Publio Sohool Children,” Journal of Educational Research,
(Septembsr, 1925), 12:102-122,




HoClure, L0 Peock, il Steinbach,l2 Wielman,}-ﬁ snd Yourmanldt have

dealt with only one phese of the subject, namely, the sttitude

of teachers toward the so-called "undesirable behavior of

children in school", Ureli4S made study in 1935, the ysar in
which Hoppoek's investigation was published, In 1940 e study
relative to this problem was made by MeClusky end Strayer.hﬁ

The most recent study inown to the investigator ls the investigation

made by the Home Econamios Research Committee, Iome Eoonomics

Loy, &, MeClure, "Characteristics of Problem Children
Bagsed on Judgments of Teachers,” Journal of Juvenile Research,

(2pril, 1929), 14:123-138.

a Leigh Peck, "Teacher's Reports of the Froblems of
Unadjusted School Childrenm," Journal of Educational Psychology,
(February, 1935), 26:122-137.

L2 A, L. Steinbach, "A Survey of Adjustment Diffioulties
in Children and Youth Drawn from the Normal Peopulation,”
Elementary School Journel, (Cotober, 1933;, 34:122-129,

L3 E. K. Wiekman, Children's Behavior and Teacher's
Attitudes (New York: Commonwealth Fund, 1028), ppe 184=186.

L Julius Yourman, "Children Identified by Their Teachers
as Problems,” Journal of Educational Sociology, (February, 1932),

5 1334=~343,

L5 Catherine Urell, The Contgntment of Women Teachers 1._2
Elementary Schools (lew York: New York University, School of

ducetion, 1935), PPe 365

L6 u, vy, voClusky and Floyd J. Strayer, "Resotions of
Teachers to the Teaching Situation, A Study of Job Satisfaction,”
School Review, (October, 1940), 4B:612-523,
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Education Seotion of the Americen Voostion Association, ImaJH7
Since there are only four studies of immediate importance to thie

paper, they are discussed here.

Hogpook.bB Teachers were chosen for investigetion beocauss
they, more than any other large ocoupational group, influence
the voocational ohoices and plans of young persons. Thus, two
purposes were intended for the study; first, to discover the
possible causes of dissatisfaotion smong temchers, and second,
to get some ideas about the nature and effeot of tesmcher influence
upon the ocoupational attitudes of young persons, which may in
turn affect the subsequent satisfaction of the young people with
the occcupations that they enter. Teachers were considered as an
acoeptable group reached through a variety of channels, familiar
with paper and pencil tests, interested in resesrch, and presumed
%o inerease the probability of truthful answers.

The first task encountered by Hoppook was to establish &
ecriterion for separating the satisfied from the dissatisfled. He
decided that the most direot approash was by means of self-estimates
on attitude scales. Therefore, selfe-estimates on anonynous blanks,

ocompensated so far as possible for the weaknegs of the oriterion by

U7 commitbes on Reseerch and Publioations, "Factors Aifeoting
the Satisfaction of Home Economios Teachers,” AVA Resesrch Bulletin,

(May, 1948), 3 11=-96.

U8 goppook, op. cib., pps 147-162.
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disoarding the middls 60 per cent of the cases were declded upon.
After a series of leisurely interviews with L0 employed adults,
and after certain minor changes, four attitude soeles were used
as the basis for his ecriterion.i9

Five hundred teschers from 51 urban end rursl communities
in the northeasstern United States indioated their own job
satisfaction on the four simple scales, which were ocombined to
obtain a composite score. With this index as a measure of
satisfaction, the 100 best satisfied and the 100 least satisfied
were selected, and their replies to approximatsly two hundred
questions were oompered. Differensces and standard errors were
oomputed.

The satisfied group showed fewsr indications of emotional
maladjustment.50 Of thirty two gquestions supposed to measure
enotional maladjustment, exaotly hal{f disoriminated between the
two groups. Some of the typioal questions were: Do people find
fault with you more than you deserve?”/Do you get rattled easily?
Do your feelings keep changing from happy to sad and from sad to
happy without eny resson? Do you feel sad or lowespirited mos%t
of the %ime? Do you often feel lonesome, even when you are with
other people? Do you often feel just miserable? Another one=
fourth of the thirty two questions showed differences equal to

twice their standard errors. In other words, three=fourths of

b9 Ibid., pe 159.
50 Ivid., ppe 26=27. .



the questions showed some fairly strong indication of the
relationship to job satisfaction.

The satisfied were more religious.sl This relation of
Job satisfaction to one's general attitude towsrd life reflected
in the response to the question, "Do you regard yourself as
religious?®™ Forty-one per cent of the satisfied teschers
answered affirmatively., Thirty-one per cent of the dissatisfied
group replied in the affirmative to the question, "Do you have
to do things in your job that hurt your consoience?" If not
religion, certainly the force of ideals was strongly indicated
in the study. Items concerning opportunities to help others,
were discriminsting and only 3 per cent in each group endorsed
the item: "My work contributes nothing of velue to the world",

The satisfied group enjoyed better humen reletionships
with superiors and asaociates.52 Closely related to emotional
adjustment is the problem of human rslationships. Thess appeared
with remarkeble oonsistency to be related to job satisfaction,
when all but three of the sixteen questlons regarding supariors
showed disoriminastion between the two groups. 7The items which
did discriminate were: "Are you pretty much your own boss?"
"Does your boss have a wrong opinion of you?" "Does your boss

expeot too much of you?"™ "Does your boss take all the oredit when

51 HOppOOk, 22-0 _Q_i_Eo, PPe 28-290

52 Ibid., ppe 2932,



you do a good job?" M™Rould you choose anothor boss if you could?”
"Does your boss treast you fairly?” "Is your work always judged
by fair standards?” "Do yow have too meny bosses?” "Does your
boss praise you for good work?" "Do you like your boss?" "Do
employsrs have system in their work?" "Are your employers good
people to work for?" Hoppook suggests thet there mey be something
wrong with superior offiecers. But common experienve indicated
that some of the fault lay with the subordinate.

Teachers apparently got along well with each other: even
enong the dissatisfied group two~thirds enswered "Yes™ %o, "Do
you like the psople with whom you work?" But more than nine=
tenths of the satisfied group felt that way, and the difference
was sufficient to have been signifiocsnts Also smong the signifiocant
responses were those to the questiorns: "Do you have any fairly
close friends in the ocommunity where you work?" and "Do yﬁu
make friends easily?”

Does the community in which cne lives affect his job
satisfastion? The reasults supported an affirmetive oconclusion.
Yore of the satisfied were teaching in cities sbove ten thousend
populatian.53 Disorininating differences occurred in the responses
%o, "Does your job let you live where you like to be?" and "Are
you satisfied with the community in which you live?" The size of

the community disoriminated in the cess of cities well above

53 Hoppook, op. Eﬁo, Pe 326



10,000 population, with a larger proportion of the sstisfied
teachers employed in such communitios.

The differencs in average salaries was not statistically
aignificant.sh With groups paired for age and sex, the responses
to questions regarding eotuel serning and regarding satisfaotion
with sarnings failed in every case to reech the eriterion for
disoriminetion betwesn satisfied and dissatisfied teachers,

Someé of the items ocsme fairly close to it. but the differences
were not so striking as in the case of many other fsators.

The satisfied felt more successful.?® What did disorime-
inate oclearly and repeatedly were questions regarding the
individuelt's feeling of suoccess and progress, his sense of
aceomplishment, as measured by his own standards and lndicated
in his replies to, "Do you feel that you are making a success
of your job?" "Are you doling ss well in your job =s you expesocted?”
®1s your work disoouraging?” "Are you satisfied with your
opportunities?"”

Similarly related to feelings of success msy be the replies
%o, "Does your boss praiss you for good work?" and "Do people
appreciate what you do?"

Pamily influense and social status were more favorable

56

emong the satisfied. A person's senso of accomplishuent may

54 Hoppook, ope 0its, pp. 32-33.
27 Ibid., ppe 33=3Ls

56 Ibid., DPPs 35=3T.
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be affected by his femily, These discriminated between the two
groups: such questions as, "Would your fanily like you to

change your job?" "Are you doing as well in your job as your
family expected you to?!"™ "Are you satisfied with the effeot

of your job on your family?" There are other ways in which

the influence of the family may affect job satisfaction,

heredity ard enviromment being among the most obvious. For
example, twenty-one per cent of the dissatisfied teachers admitted
that their parents were not happily married, &s against 6 per
cent of the satisfied.

More of the satisfied "seleoted" their vocations.57 Of
espeolal interest to vocational counselors are the replies to
the questions, "Did you seleot your present ocoupstions?"
Although the majority of both groups replied that they selected
it, there was enough difference in the percentages in favor of
the satisfied group to be statistically reliable.

¥o teachar admitted that she "disliked" children, and
four=fifths of the dissatisfied found their work "interesting".SB
To the guestion, "Do you like children?”, one hundred per cent
of the satisfied teachers answored "Yes." Ninety~thraee per cent
of the dissstisfied answered "Yes" also and the remaining seven

indicated uncertainty.

57 Hoppock. _220 .9..1.'.‘?." PPe 37"38-

58 Ipid., ppe 38=39.



Among & list of ten aotivities whioh esch tescher wns
asked Yo rate in order of his preference for them, "earing for
children"” ceme next to "teaching™ in its sbility to discriminate
between satisfied and dissatisfied. Teaching, however, was the
only item in the list which really disoriminated in the groupse.

¥onotony and fatigue were reported more frequently by
the dissatisfied.sg Eaoch of the following questions discrimineted
statistioslly between satisfied and dissetisfied teachers: "Does
your work tire you out too much?® "Is there too much noise where
you work?" "Is your job too monotonous?” "Are you satisfied
with the smount of variety im your work?"” "Do you like the
gmount of detail in your work?" and "Do you get tired of work
quiockly?”

. The satisfied were 7.5 years older.60 Sex, height, and
mmber of days absent from work because of illness all failed
to disoriminate between the groups; but the satisfied averaged
7.5 years older than the dissatisfied. Hoppock suggeated thaet
satisfaction increased becsuse of maturity or length of service.
The satisfied had been employed longer in one position and also

in the teaching professinon.

Urell.61 In an investigation covering twenty-iour states

and 522 women teschers in eleamentary schools, Urell attempted to

59 Hoppock, ope 0it., pp. 39«40,

60 Ibid., pe hH0e

61 Urell, -02'0 Qit-, PPe 1*2.
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measure the contentment among teachers. Attention was fooused

on the general levsl of the teachers' contentment with the
various phases of experience, and the interrelations of certain
attitudes and certain facts of status assooiated with contentments
The data used were statements of a group of teachers ragarding
their status, feelings, and attitudes, recorded on & questionnaire

distributed individually and answered anonymously.
62

Her oonolusions:
1. Teachers appear %o be a contented groupe.

2. There is more contentment with (a very personal sort
of satisfaction) better pupil relationships.

3+ Four-fifths of the personnel seemed to bs free from
fatigue .

L. ¥otivation leading to choioe aof occupstion and
satisfaction were largely of a type suggesting congeniality
between work and worker,

S« Status factors, with exception of age did not select
groups notable for either contentment or discontentment, but
there was evidence that oontentment was greater for older
teachers. No general tendency eppearad for contentment to
be associated with size of oommunity, salary, or classes
teught.

6. Groups signalized by superior contentment with
respect to the largest mumber of factors fell into the
order given in the followinz lists

a. Teachars willing to be ldentifled as such.

be No tiredness factors.

o. Those who rated teachers favorably.

d. Those who reported appeal as motivation to teech.
e. Oldest teachers,

f. Those who checked no feilure factors in teaoching,.
ge Those who reported the lowest salery.

62 1pid., ppe LOL=LOL.
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Te The group disaontented by the greatest mumber of
indioes:

8. Unwillingness to be identified as teamchers.

b. In the ococupation but desired another.

0., Emphssized extrinsic motivetion, extranscus
advantages.

de Unfavorable teschererating.

6., Those who had experience failure.

f. Charsoterized by more than aversge tiredness.

g+ Those who dldn't want to work anyway.

he Those who reported thai comradeship with pupils
was undesirable.

8. The individual's degree of adjustment to her assumed
soccial status as a teacher was an important element in
contentment.

9. Repport between the teacher end her professional
group was associated with contentment; lack of repport with
diseontent.

10, The predileoction to change ocoupations was a clearer
index to disocontent than was the predilection not to work
at all.

11, Sample of women cutaide the teaching profession too
small to adequately compars the groups, however, the study
indicated that they were better satisfied then were the
teoachers with their occupations.

MeClusky and Strayer.63 McClusky and Strayer attempted to

secure more evidence as to the reaction of teschere to the teaching
situation., The following questions are those with which their
investigation was concerned: (1) What are the eleaments in the
teaching situation which ceuse satisfaction end dissatisfaotion

%o teachers? (2) What is the extent of this satislmotion and

63 ¥eoClusky and 3trayer, ope cit., pp. 612-62%,
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dissatisfaction? (3) What is the relatiom of these attitudes %o

length of service? (L) How do the attitudes of men end women
differ?

A Teaching Situation Test,éh oonsisting of 107 items, a

page of instruotions, and & stamped envelope with return address
were ziven to 171 teachers in fifteen public schools of three
oounties in Southeastern Michigaen. The materials were handed
to the teachers by their respective superintendents, but they
requested specifioally for the teachers to remain snonymous.

The completed tests were mailed direotly to the investigators.
The number of tests returned was 131 or 76.6 per cent of the
mumber given out.

From the tests, two sets of scores were obtalmned; a score
for each person taking the test and & soore for each item of the
test. A high positive score indicated a high degree of satisfaction
with tesching, whereas, & high negative score indicated a great
emount of dissatisfaction. A score appreaching zerc indiocated
either a balance of satisfylng or dissatisfying experiences or an
attitude devoid of much feeling in either the plus or minus
direction. The highest possible plus or minus score was 321,

Seores ranged from a minuw 50 to a plus 79.65 The mesn

score for the group was plus 0.9 This indicated that

o Ibid., American Youth Commission, TL)s Jeckson Plaeos,
%ashington, D. Ce

65 Ibid., p. 616e
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satisfactions and dissstisfactions were sbout equal in number when
the aggregate experience of 131 teschers was viewsed as a whole.

In other words, the composite experience of the teachers
was neither hilariously happy nor depressingly unhappy. It was
mixed with about the seme amount of pleasure and irritation.

The daba sugzgested that some of the teachers were definitely
more happy than others. Some of the situations whioh caused the
groeatest amount of satisfaotion were concerned with the successful
leerning and adjustment of the pupil. Good living quarters,
security of position, and s desirsble social life seemsd to be
sources of happiness. The pay cheok also added chaer to school
work.

The items causing greatest dissatisfaction referred to
pupils who misbshaved by being untruthful, by disturbing the
class, by writing obsoene notes, and by displaylng bad temper.

The results further revealed that the sources of a tescher's
satisfezetion or dissatisfeotion related to the totality of his
experience in and out of the school. Adjustments relating to the
community, living conditions, parental attitudes, financial
seourity, social 1ife, and sdninistretive relationships were just
as vivid as those relating to the olassroom gituation.

Satisfaotion, according to the asuthors, is & product of
a teacher's totel life while engaged in teaching. There was no
evidence t- indicate thet the experiencea within the classroom

ocould be segmented from those in life ocutside,
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In oomparing the reactions of men end women, the investigators
found women wers more satisfied than men on some items and more
dissatisfied on others, and that the men end women tended to be
satisfied and dissatisfied with the same situations but that the
women wore more extreme than were the men in their reactions.

Reactions of the married and single teachers revealed no
significant group trends toward the positive or negative. The
mean soores of each group approximated the mean score (0.9) of
the entire group.

Even though the investigation was not besed on a sufficient
mmber of ocases for a great amount of statistical significence,
the cyelical hypothesis of greater satisfaotion with increasing
age was revealed. The hypothesis (stated in researches of job
satisfaction in industry) may be stated as follows acoording %o
the data of this study: The very new teacher was challenged by
the new position, and the old teacher was settled in his work and
had accepted his status. Both groups were more satisfied than
unhappy. On the other hand, the teacher of four or five years of
experience passed the stage of novelty and had not thoroughly
made up his mind to accept teaching as & permanent life work. He
tended, therefore, to be somewhat more dissetisfied.

The final outcome of the study suggested that the problem
of job setisfaction is ome which desorves far grester attention at

the hands of studente of education,
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American Vooational Assooiation.®6 In a series of meetings

oalled by the Home Economics Researoh Committee prior to 1946 plans
were made for a national research program. The projeet was
called "A Cooperative Study of Factors Which Affect the Supply of
Homs Bconomics Teachers." The gensral problem=="Wkhat factors
affect the supply of home economics teachers?"--was thought to
include three subeproblems:
I. What factors influenge young poople to choose to
elect home eoconomios and to prepare or not to prepars for

home eoconomiocs teaching?

II., W¥What factors influence young women %o enter or not
to enter the teaching profession after preparing for it?

I11. What faotors influence women to remain in reenter,
or to leave the teaching profession?

This study was to be limited to:

1. Home economios teachers who were teaching in publio
junior and senior high schools.

2. High aschool students and students from collsges whioh
offer majors in home economiocs.

3, Graduates in homs soonomios from foure-ysar colleges
who were no% tesching,

Listg of reasons for beinz satisfied or dissetisfied with
the job of teaching home edonomics were compiled from previous
studies and from the experience of State Supervisors and teacher
educators in home economics throughout the country. From these

sources 196 statements were evolved and classified into seven

66 compittee on Research and Publications, "Factors
Affecting the Satisfactions of Home Aconomica Teachers,” AVA
Research Bulletin, (May, 1948), 3:l-96. —
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oategories: salary, living oonditions, teaching load, community
oonditions, marriage and family, school conditions, and
profession. In addition to seouring the teacher's reactions to
statements indicating attitude, it was necessary to obtain facts
relating to these seven categories in order to study the
relationship of actusl conditions to satisfaction. A general
reaction to the job was obtained by use of the scale developed
by Hoppooks A total of 1,668 gquestionnaires were returned to
the U. S. Office of Education which represented 90.9 per cent
for the thirty=four States sending them out. Of these, 452
questionnaires had to be eliminated because the forms were
incomplete, or teachers were ineligible, because returns were
too late to be used. Sinoe the size of the sample was so large,
a sub-sample of 1,000 was chosen. When this sub-sample was
analyzed, it was found that 29 of %the 1,000 teachers had not
given sufficient information. Henoe, the sub=semple was rsducaed
to 971 cases.

Conclusions revealed by the study were:

Gensral job satisfactions:

1. Those who liked teaohing hed higher job satisfaction
S00res.

2. Teachers who expected to teach next year tended to
have significantly higher satisfaotion scores.

3, GSatisfaction with teaching seemed to be independent
of marital status.

L. Job satisfaction increases as the size of the
comrunity inoremses.
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Somewhat greater total job satisfaotion was found
where reoreational and shopping facilities were
easily socessible.

Teachers in larger oommunities tended to have more
years of experience in teaohing, higher salaries,
and more satisfying living arrangements.

Teachers were more satisfied if they lived with
their families; teachers who lived alone were
better satisfied then those who roomed and boarded
with others, did light~house«kseping or had some
other arrangement; and teachers who roomed in one
place and boarded in another were least satisfied.

Size of salary snd salary increases were associated
with the teeoher's satisfaction with her job.

Inorease in satisfaction apparently either resulted
from advanced study beyond the bacherlor's degree
or those who were more satisfied with tesching did
graduate work.

Signifiocant differences existed between those who
had taught less than one year aml those who had
taught from 3 to 5 years, and between teachers who
had taught less then five years and those who had
taught 10 years or over.

Satisfaction was mssociated with the type of program
the tescher was carrying; those tesching home
economics were more satisfied than those teaching
combinetions of subjeots.

Greater satisfaction resulted when there were not
too great differences in the maturity of the pupils
taught.

In generel, the larger the high school the greater
the satisfaction of teachers.

Those teachsrs in departments equipped for teaching
all phases of home economios had higher satisfaction
scores than those who had less equipment,

The least satlsfied %teachars had no supervision.

Greatest satisfaction was found smong those teechers
who had supervision from the local adminigtrator,.
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Profession:
1. It is important to be in a profession that is liked,

2. Married teachers were on the whole betiter satisfiesd
with their profession than were single teachers.

3« Professional satisfaection is independent of length
of teaching experience.

Sshool conditions:

le Satisfaotion was greater when plans for improving
the department were being, or were socon to be,
carried out.

2. School satisfaotion soores were higher when there was
a definite emount of money set aside for operating
expenses.

3« The basis for progrsm plamning associated with the
highest satisfaction was that of a combination of
a state or city outline and tesoher-pupil planning.

Teaching loed:

1., Teachers who felt their loads were light enough
to they ocould do effective teaching and have some
pleasant outside activities were more satisfied.

Salary:

1. The majority of home economics teachers were
digsatisfied with their salaries.

2. Those teachers with finencial responsibilities
for others were more likely to feel thet salaries
were insuffioient.

3+ Eighty-three per cent of the teachers said they
believed that additional study would enrich their
satisfaction in teaching; sixty per cent sald their
salary would not permit this study.

L+ Only oneethird did not consider salary a major
factor in determining whether they would stey in
the profession.

5« Two=thirds would ochange Jobs 1f they oould get a job
which pald better.
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Community oonditionss

l.

2.

Less satisfaction existed in the Southern and
Central regions tham in the Pacifio and North
Atlantic regions.

Size of community in which the teachers lived
made s difference in their satisfactions greatest
satisfaction occurred when teachers lived in
communities of 50,000 and over; communities of
less than 2,500 were reported as uninteresting,

as lecking in cultural opportunities.

Living sonditions:

1.

Living oonditions which were most satisfying were
those where they had satisfactory foocd, privacy,
and an opportunity to entertain their friends. A%
the same time they wanted some room for storage and
for laundering and pressing.

Karriage and femily responsibility:

1.

2.

3

L.

Some
1l.

24

3-

Ninety per oent of the married teachers reported that
their families were willing to meke adjustments whieh
helped them carry out dusl roles, many said femily
responsibilities made theoir teaching less effective.

Farried teachers, generally speaking, seid it was
important to have a teaching poslition near their
femilies and slmost one<half of the single teachers
agreed with them.

About one=fourth of the married and widowed teachers
with family responsibilities reported that family
regponsgibilities made it diffioult for them to
sdvanco professionally.

Toachers with fanily finenclal responsibilities tended
40 indioate that thelr salarles werse insuffioient for
comfortable living, advanced training and savings
adequate for security.

impliocations:

Shertege of well qualified home economios teachors.

Salary adjustments alons would not materially improve
the situation.

Situations most urgent relate to (1) commurity and
1living conditions affeoting the satisfactions of



teachers; (2) the professionsl aspeocts of tesching:
and (3) conditions existing in the school.

o

General summary,

1.

2.

3
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Job satisfaotion does not exist as an independent
variable,

Values derived from group interactions regulate
relationships, standards, and the very behavior
patters of individual members.

Attitudes are formed in relation to situations,
persons, or groups with which the individual comes
into contact.

Attitudes towards one's job may vary from day to

day, from one extreme of satisfsotion to the other,
digsatisfaction; however, whether direct or indireot,
there are definite psychological or physiologleal
means of acquiring an attitude that remain until some
stimulus csuses them to ohange.

A multitude of satisfaction or dissatisfactions may
play upon eash other to produce an attitude reflected
in content or disoontent,

The authors of industrial investigetions disagree as

to the role salary plays in job satisfeotion. Some
support the finding that salary plays a minor rols,
others e major role. Other faotors, such as intrinsie
motivation for job selesctlon, must be consldered before
oonclusions can be made.

¥With respeect to age, job satisfaotion was found to
develop cyclically, older adolescents tending to be
satisfied with their jobs, those with a few years of
experisnce dissatisfisd, and thosse beginning their
oocupa%tion, satisfied,

Achievsmsnt, promotion, and advancement play a
relatively impor%ant role in the helrarchy of statuses
attached to job satisfaction.

Clear svidenoe of a positive relationship Letween
dislike for an occupation and relative lack of sucocess
in i% hes been established.

Job adjustment depends upon interest in one's work.

The immediate boss is e tremendously importent factor
in job satisfaotion.
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Satisfied workers tend to show fewer indications of
emotional maladjustment.

The sstisfied employee enjoys bettier humen relationships
with suporiors and essooiates.

Teachers apparently get along well with each other,

Kore of the satisfied teachers instruot in large
cities,

Fanily influence and social status is more favorabls
smong the setisfied,.

More of the satisfied teachers seleated their vocations.

Konotony sand fatligue was reported more frequently by
the dissatisfied teacher than any other item.

Items causing the greatest dlssatisfaotion for most
teachers were misbehavior, obsocenity, and bad temper
on the part of the pupils,

Satisfaction is & product of a teacher's total life.

The validlty of =211 such investigations reviewed here
depend upon the valldity of the measures employed.
Critiecs of the techniques have been vooiferous. Termen
declared psychologicel measurement of personality as
absurd. Thorndike believed that individuals had a
tendency to like rather than dislike.

Further investigation is nseded. The studies Jjust
reviewed indicate that different factors might be
dominant &t various occupational levels. They all
support the conoclusion that the factors in job satise
faction ere so various that each situation must be
studied completely and ms objsotively as the tools

of msasurement will permit.



CHAPTER III
GENERAL CHARACTERISTICS OF THE SAMPLE

The information received by the questionnaire method in
this study wss classifled and tabulated in accordance with
previous surveys. Several questions arose after the question-
naires had been scored and the frequencies and peraosntages for
each item hed been caloulated. These were:

1. Was this sample representative of all White
elementary school teachers (female) in the state?

2. YWere the items overlepping as far as classification
was concerned?

3. How much emphasis was to be given to the interpretation
by the investigator?

The first problem involved the responses to Form A and is
treated first in the ohepter. The second part of the ohapter is
devoted to analysis of the itema, Form B and €, in relation to
certain cetegories established according to the opinion of the
investigator. The interpretation pertaining to "cause" for
certain responses has been eliminated exeept in cases where it
olarified the data., The questionnaire, oomplete with the number
and percentage of responses to each item, has been inserted,

in Appendix B. The information concerning data presented in the

study without accompanying tables maey be found in this appendix,
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In a normal distribution, the mean, the median, and the
mode all coinside and there is perfect balance between the
right and lefi halves of the frequency polygon or histogrem.

It was importent to know (1) whether the skewness in this study
represented a real divergence from the ideal normal ocurve; or
(2) whether it was the result of chance fluotuation, arising
from temporary osuses, and thus was not significant of real
disagreement. In a normal distribution the mean equals the
median and the sk (skewness) is zero.’ The more nearly the
'distribution approaches the normal form, the closer tog;thar
are the mean and medlan, and the less is the degree of skewness.
Distributions ere said %o be skewed negatively if scores are
massed at the high end of the scels end spread out gradually

%o the low or left end of the socale, Distributions are skewed
positively when the reverse is found; 1. e., when scores are
massed at the low end of the socale and spread to the high end.

In all distributions presented in Tables II through VI,
the caleulations indicated a slight messing of scores toward
the high end of the soales; toward greater satisfaotion. However,
no measure of skewness was greater than s negative 1.09. This

very low degree of negatlive skewness showed how closely the

1 Henry E. Garrett, Statistios in Psyohology and Education
(New York: Longmans, Green and Cos, 1046), pe 115,
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composite~score distributions of Soales I, II, III, and IV
approached the symmetrical probability form of a normal
distribution. COonsequently, for practleal purposes, the
sample was considered e normal one and the flustuatlon not

significant.

Job satisfaction. Tables II through V represent the

responses %o each of the items found in Form A, Job Satisfaction.
In Table II each item was mmbered from ome through eleven and
was called Scale I. Item number one, Scals I, refers to the
statement, "I hate 1%," relative to the oriterion of how well a
teacher liked her job. A revealing fact was that no one
responded to this item. Furthermore, there were nc responses

to Item two of the seme soale. There were 8 responses to Item
three, 2 to Item four, 9 to Item five, 52 to Item six, 252 to
Item seven, 63 to Item eight, 417 to Item nine, 173 to Item ten,
and 114 to Item eleven.

On the whole the majority of teachers liked their worlk,
approximately twoethirds of them responding to items nine and
above which were items indicating gatisfaction. Item nine,

"I like it very muoh,"” was answered in the affirmetive most
frequently. Fifty per cent of the semple cheocked items eight
through ten. . .items also indioceting satisfaotion. Twenty~-five

per cent of the teachers socored below Item seven on this socsale,



TABLE II

DISTRIBUTION OF RESPONSES, FORM A, SCALE I

“CHOOSE ONE OF THE FOLLOWING STATEMENTS WHICH
BEST TELLS HOW WELL YOU LIKE YOUR JOB"

Item Interval f %
;1' I hate it. .5 - 1‘5 0
2, I dislike it. 105 - 205 0
3. On the whole I don't like it. 2.5 = 3.5 8 o753
L. I sm indifferent to it. 3.5 = U5 2 «18
5. I 1ike it a little. )4-5 - 505 S 083
6. I like it fairly well, 5.5 = 6.5 52 LaT7
7. On the whole I like it. 6.5 = 75 252 2%.12
B. I like it s good deal. 7.5 « 845 63 5.78
9. I like it very much. 8.5 = 9.5 a7 38,26
10. I am enthusiastio sbout it. 95 = 10,5 173 15.87
11. I am extremely enthusiastic
asbout it. 10.5 - 1105 11L|- 10.)—].6
Mean 9.1 Crude Mode 9 Limits of sigma
Median 8.87 True Mode B.89 (68.28% of
. Range 8.00 distribution)s
Q T.79 Sigma 1.51
Q3 9.58 Skewness “1009 7-9 tio 10-9
Q 89
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The latter figure definitely established the faot that the
teachers in this group were relatively dissatisfied.

The mean, median, and true mode were practicelly nsar
the seme point in tﬁe distribution for Socale I. Since the
median, 8,87, indicated a point halfwey on the secale, ab
least 50 per cent of the teachers responded to items above
this number. It was the distribution of responses to this
scale which showed the greatest degree of akewnessj the
responses wore massed nearer the high end.

Tables III, IV, and V were orgesnized in the same manner
spd may be read likewise. Each refers respectively to Scales
II, I1I, and IV of Form A.

In Table III, the mean, medien, and mode very closely
approached the same point on the scale and the skewness was
gsero, Consequently, the responses and the distribution were
considered normal. Approximately two-thirds of the semple
answered Items twslve and thirteen, indicating satisfaotion
most of the time. The range revealed the fact that some
teaohers seldom or never liked their work. Quartile one, 5.62,
S8cale II, established thet 25 per cent of the teachers checked
items mmbered below fourteen. Here sgeln was conclusive data
pointing out diesatisfaction of this group.

The litems whioh received the greatest response were

mmbers twelve and thirteen, both of which indicated a high



degree of satisfaotion.

6l

In faot 82.12 per cent of the entire

group indieated that they are satisfied with their job "all of

the time", or at least "most of the time."

TABLE I

11

DISTRIBUTION OF RESPONSES, FORM A, SCALE II

"CHRCK ONE OF TKE FOLLOWING WHICH SHOWS HOW MUCH OF THE

TIME YOU FEEL SATISFIED WITH YOUR JOB"

Item Interval f %
12. All of the time. 645 = 745 295 27,06
13. Most of the time. 5.5 = 645 600 55406
14. A good deal of the time. L5 = 5.5 137 12.57
15- About half of the time, 3.5 - 14.05 28 2057
16. Oclﬂliomny 205 - 305 2}4 2,20
170 Seldom 105 - 2-5 5 096
18. Never 5 = 1.5 1 «09
Mean 6.00 Crude Mode 6 Limits of sigma
Median 6.00 True Mode 5.99 ,
Range 6.00 Sigma .88 5.12 to 6.88
Q 5.62 Skewneas «00
Q3 6.&7
Q 47

In Table IV, the measures of central tendency were found

to approach the point value of 5 on the sgocale.

The mean was 5.09;



the median L.96.

+8, that the limits of the distribution were L.29 and 5.89.

"CHECK ONE OF THE FOLLOWING WHICH BEST TELLS HOW YOU

TABLE 1V

DISTRIBUTION OF RESPONSES, FORM A, SCALE III

FEEL ABOUT CRANGING YOUR JOB"
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The true mode was 5 and the sigma wes so small,

Iten Interval £ %

19. I would quit at onece if I oould

get anything else to do. 5 = 1.5 0
20. I would take almost any other

job in which I gould earn as

much money as I sm earning now. 1.5 = 2.5 9 «83
21, I would like to change my job. 2.5 = 3.5 28 2.57
22, I sm not eager to ohange my

job but would do so if I could

get a better job. 3¢5 = L5 291 26,70
2%+ 1 oannot think of any job

for whioh I would exohange

mine, )405 - 5.5 hBO Llj.&nO).J.
24. I would not exchange my job

for any other, Be5 = 645 282 25,87
Mean 5.09 Crude Mode 5 Limits of sigma
Median L96 True Kode Le7
Bange an Sigma o8 h.29 to 5.89
Q o34
% 5452
Q «59 Skevness - 47
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These data point out the conoentration of scores on Item twenty
three, "I cannot think of any job for whioh I would exchange
mine." The range identified a certain group as dissatisfied in
esonjunotion with the fact that quartile ore was L.34. Thus,
same teachers, 25 per cent, answered items numbered twenty-two,
below which indiocated dissatisfaction. Items twenty-two, twontyw
three, and twenty=four were respbnded to by two=thirds of the
ssaple, indicating little desire to change jobs. Three hundred
twenty eight teachers, or 35 per cent, desired a change in
positions if more money or a better position beceme available.
Ho one aﬁswered Jtem nineteen, the lowest on the scale, stating,
"I would quit at onoe 1f I could get anything else %o do."

The limits of distribution in Teble V were more widely
scattered than on any of the other three scales which illustrated
a groat deal of uncertalnty about one's eomparison to other
teachers in the field. There were 173 toachers, 15.8 per ocent,
who believed. that they "liked their work better than anyone else,"
The greatest response wes to Item twenty-seven, "I like my work
as woll as most people like theirs." The range definitely
revealed that some teachers dislike their work intensely. This
was substantiated by quertile one whioh showed that 25 per ocent
of the semple answered Items twenty=-eight and twentyenine, the
lowest indication of dissatisfaction on this table,

Teble VI, Distribution of Index Scores, prasented here

by parishes, showed the frequency of the converted Job satisfaction



TABLE V

DISTRIBUTION OF RESPONSES, FORM A, SCALE IV

"CHECK ONE OF THE FOLLOWING TO SHOW HOW YOU THINK YOU
CCMPARE TC OTHER PEOPLE"™

Item Interval £ %

25, No one likes his work better 5.5 = 645 173 15,87
that I like mine,

26, I like my work much better than L.5 « 5.5 281 25.78
most people like theirs,

27+ I like my work as well as most 345 = LeS o 37.61
people like theirs.

28, I do not know how I compare 2.5 = 3,5 225 20.6L
to other people.

29. I dislike my work more than 1.5 = 2.5 1 «09
other people dislike theirs.

30. No one dislikes his work more 5 = 1.5 0
than I dislike mine,

Mesn L35 Crude Mode L.0 Limits of sigma
Median L.27 True Mode 5409

Range L.0 Sigma 1.43 2.93 b0 579
Q3 5.14 Skewness - L19

Q .76

index scores. The oomputations in this table pointed out thet
slightly less than 25 per oent of the teaohers scored below L1.0L,
the mean being 47.28. Sinoce the skewness was a =29, & negligible
figure, it was assumed that the distribution of scores wes & normal

one., Here 66,26 per cent of the sample lay between the scores of



TABLE VI

DISTRIBUTION OF INDEX SCORES

Index scores

State
b= 60= 56= 52= LB Lh= L0~ 36 32« 28« 2= 20- 16~ 12- B~ L= 0=
67499 63.99 59499 55.99 51.99 47499 L3499 39499 35.99 31.99 27.99 23.99 19,99 15.99 11.99 799 3.99

Totals L2 78 92 154 139 199 153 133 L4 22 10 10 1 7 3 z 1

\

¥ode L5.99 Sigma 10.17 Limits of sigma
True Hode L6.98 Q la.oh 37.11 to 57.45
Mean 1i7.28 Qa Sh.L43 Skewness - .29

¥edian 47.18 Q 6.69
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57.11 and 57.45. The true mode of this..distribution was L5.98
and the median was 47.18.

Where to establish a point in the distribution in
Table VI, in distinguishing the satisfied teachsrs from the
dissatisfied was an arbitrary matter. From the foregoing
statistios it was found that dissatisfaotion existed among
25 to 33 per cent of the teschers but the date concerning
distribution of index scores furnished no deoision toward a
dividing line between the two groups. The soores, however,
provided a msans, a matter of degree, of determining the
least satisfied from the more satisfied., Thus, the 250 beachers
who made ssores above S5L.L3 (Q5), the upper quartile, was
selegted as Group A and the lower quartile, or ths 250
teachers who scored less than 41,04 {Qy), was teken as Group B.
The seleotion of the groups in this manner eliminated
approximately 50 per ocent of the teachers who soored in the
oenter of the distribution and reduced the possibility of

overlapping within groups.

Salary. The yearly salary for the 1090 teachers ranged
all the way from less than $1000 to over $.500. The high salaries
were, in most cases attributed to teachers who worked in adult
education programs in addition to regular elementary school jobs,
The low salaries were largely due to unqualiflied personnel, The
following teble showa the frequenoy and percentage of teachers

in each of the salary brackets.
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TABLE VII

G, YEARLY SALARY ("INCLUDE THE EXTRAS SUCH AS: PAY FOR
TEACHING ADULTS, TRAVEL ALLOWARCE, BOARD AND RQOM
IF IN LIEU OF PART OF SALARY")

Salary Frequensy Percentage Cumulative %
1. Less than 31000 L ol ol
2. $1000 to $1499 6 N 1.0
3, $1500 to $1999 35 3,2 Le2
L. $2000 o $24,99 263 2L.12 28,32
S. $2500 to $2999 32 31.37 59469
60 ‘3000 %o 35&99 396 36.33 96002
8. ﬂ;OOO $0 $U.;99 12 101 99068
9. $4500 and over L 32 100.00

At least 28 per cent of the teachers were meking a salary below
$299. Over one=half of the teachers, 55.L9 per oent, were paid
between $2000 and $2999. Slightly over a thicd of them, 36.33
per cent, were paid from $3000 to $3499. Thus, all but 3..42 per
cent of the teachers were making less than 3,000, Item nine,
"My salary is suffiocient for me to do some travleing,” revealed
that 56.79 per cent of these teachers answered this negatively.
There were only 37.61 per cent who felt that their salary was
guffiolent for them to travel, This percentage compared olosely
%o the figures of those teachers in $3000 to $3500 bracket. This
sndioated that a salary of $3000 would bs & minimum to allow some
¢ravel. These faots also revealed that only a third of Louisiana's

elementary teachers were receiving educational experiences through
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travel. However, 75.6 per cent of them folt that the salary
schedule helped to meke them more contented even though over
one~half, 53.03 per cent, were prevented from saving any
money with the present sochedule in effeot. There were 39.27
per cent who oould save and this again indicebed that those
saving were making at least $3000. There seemed to be a
great deal of loyalty smong this ssmple toward the profession.
Only 15.69 per cent answered "yes" to the stetement, "I need to
get into work which pays better then teaching.® At least they
aspired to better salary conditions. It followed also thaet with
the present schedule, salaries were insufficient for 56.33% per
oent of the teachers to take additional training. Those who
could take additional training, 37.3L per cent, were making $3000.
Salary did not influence the teachers in beocoming members of
eduecational organizations, at least those to whioh they bellieved
that they should belonge The ownership cof automobiles was not
sericusly hempered by insuffiocient salary. The majority, 53.76
per cent, declared that they could afford to own a oar on their
salary,

One factor which could be a reason for tempting teaohers
%0 leave the profession is a comparison of their inoome with
that of close relatives or family. Of this ssmple, 58.35 per
cent made less money than their brothers or sisters in other

professions. With this faot in mind, end the fact that 91.19



72

per cent intended to continue teeching, it was conocluded thet the

profession offered ocmpensations other than salery.

Community oconditions and relaticnships. The largest

mmber of teachers were living in school communities where
the population was below 500. Table VIII shows the number of

teachers in each of the population breokets., Fifty-eight per cent
TABLE VIII

A. "POPULATION OF PLACE IN WHICH I LIVE WHEN TEACHING"

Population Frequenocy Percentage Cumulative %
1. Less than 500 2l8 22.75 22.75
2., 500 to 999 167 15.32 38,07
3, 1000 to 2499 220 20,16 58423
L. 2500 %o 9999 210 19.25 7748
5. 10,000 to 14,999 57 5,21 82.69
6. 15,000 %o 19,999 18 1.63 8L.32
7. 20,000 to 24,999 2 .18 8L.450
8. 25,000 to 29,999 5 oLb 8L.96
9. 30,000 to 34,999 8 e73 85469
10. 35,000 to 39,999 T 6l 86.35
11. 40,000 %o Lk, 999 15 1.38 87.71
12. 45,000 to 49,000 6 55 88.26
13. 50,000 and over 128 11,74 100.00
1090 100,00

lived in ocommunities having a population of leas than 3000 persons;
77 per oent in communities of less than 10,000. There wes one

noticesble difference in the data. As the population increased
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from 500 to 40,000 the number of teachers in each breoket
deoreased L't the bracket, 50,000 or over, conteined 11.7h
per oent of the teachers, These data confirmed the opinion
that the majority of Louisiana's elementery teachers live in
small cammunities.

From the transportetion viewpoint, living in & small
cammunity did not ceuse any inconveniensce because 69.45
per cent of the teachers traveled from their homes to other
communities in their own car. Furthermore, only 10.92 per cent
had to travel to other communities by bus or train and 19,63
per cent used private cars not owned by them.

The distence from the teacher's residence to a satisfactory
reorsational or shopping center, Table IX, offered little
inconvenisence for 57,70 per cent of the teechersj slightly over
ons=third found such & aenter in their community; one=fifth
had to travel less than ten miles and another one~fifth lass
than 20 miles, These figures comprised 76.78 per ocent of the
sample.,

To most of the teachers, 81.28 per ocent, the community
in whioh they lived wag not too small to be interesting., Eighty~
three per cent were accepted as belonging to the community and
T7.61 per cent found most parente appreciative of their efforts
as teachers. Lack of cooperation was found to exist by only 10
per cent of the sample, AY least half of the teachers had

adequate library facilities but found too few sbtimulating
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oommunity opportunities., Community jobs did not overburden the
Yeacher as revealed by Item sixty~one, "Too many community jobs
are expected of me as a teacher." Seventyenine percent
angwored this item negatively. In general most of the teachers
like community responaibilities outside olass room activities.
Over eighty-six per cent of the teachers had made olose friends
in the oommunities and &9 per cent did not feel that they were
prohibited from doing things which were generally acoepted when

done by the laymen.

TABLE IX

C. "DISTANCE FRCM MY RESIDENCE (WHEN TEACHING) TO A SATISFACTORY

RECREAT IONAL AND/OR SHOPPING CENTER TO WHICH I CAN SECURE

TRANSPORTAT ION"
Distance Frequency Percentage Cumulative %

l. Such a center is

in this eommunity 393 36,05 26405
2. Less than 10 miles 2%6 21.65 5770
3« 10 to 19 miles 208 16,08 76478
Le 20 to 39 miles 159 14.59 9l.37
S5¢ 4O to L9 miles 38 3.49 9l 86
6. 50 to 59 miles 53 3005 97089
Te 60 to 69 miles 16 10‘47 99:36
Be 70 to 79 miles T 06)4 100.00

9e 80 to 89 miles
10, 90 miles or more

1650 T00.00
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School conditions and relationships, The immediate

surroundings and conditions in whioh teachers work are the
most important csuses for satisfaction or dissatisfsction.

Size of the schools where teachers were employed is shown in
Table X, The majority of teachers, 53.21 per cent, taught in
schools where the enrollment was below 500 pupils. The largest
nunber of teachers worked in schools where the enrollment wes
less than 700, Of oourse, these faots did not reveal pupile
deacher load but they did indicate that the schools were not
unreasonably large if adequate space per pupil, proper teachere
pupil ratio, and materials were provided. Ninety-six per cent
of the teachers were able to oconcentrate their teaching efforts
on elementary school pupils and were not direetly oconcerned
with such progrems as adult eduocation and classes for ocuteofe
sohool youth.

A factor of oconocern to Louisiana education was the one
to do with program planning. Seventy-~six per cent of the teachers
based their work on courses.outlined by the clty or state. This
was in direot contrast to the modern philosophy that education
should be baced om individual differences and needs. There were
0,82 per cent of the teachers who planned the programs and work
with the aid of parents. However, 12,20 per cent did attempt to
correlate the state oourse of study, teacher ideas, parent opinions,

and pupil needs in their programs.
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Present day conoepts of supervision have changed greatly
from those whioch were generally uooepted a few yoars ago.
Supervisory aotivities and opportunities should be distributed
smong an ever increasing mumber of persons condusting the
eduocationsl program. Cooperative policles and plans formulated
through group aotion have not been universally sccepied by school
staffs. Information comcerning supervigsory data may be found in
Appendix B, Twenty~two per cent of the teachers were directly
supervised by the principal. BSuperintendent's supervision was
preactioally nil, Supervision by the parish supervigor reached
only 16,97 per cent of the teachers. Nearly 7 per cent did not
recognize any supervision at alls About helf of the teachers
received supervision by all agents, the Principal, Superintendent,
Parish Supervisor, and State Supervisors, However, teachers
appearsad tc be content with supervislion as it was. Eighty
per oent did not wish to choose another supervisor; 2.75 per
oent folt that the supervisor expeoted Yoo much of them;
opinions of 75.5 per cent of the teachers were well received
by immediate superiora; 8l.1 per cent acknowledged that the
supervisor attempted %o get along with the teachers; 83.21
per oent felt that their supervisor was trustworthy; and 68.71
per cent felt that they knew where they stand with the primoipal.
The administrators were sutooratioc in dealing with 20.18 per cent
and it was indioated that this group falled to receive the proper

recognition for a job well dons. Elighty per cent of the teachers
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thought that the principal gave eredit to them for work they did.
The majority of teachers were indifferent oconeerning program
planning. Only )1.56 per cent desired to be more motive in
planning the sehool program. This fact is an indieation of the
attitude mocepted toward supervision. Seventy per cent had
toaching loads light enough to teach effeotively; 60 per cent
had the number of pupils which permitted effective teashing, 30.83
per cent thought that keeping records added exoesaive work %o
their schedule; 21,04 per cent were greatly fatigued from their
work; 23 per oent thought that they had %o work too hard; and

17 per cent felt that they had to work too long on the job.
Purthermore, 6l per cent were provided with teaching sshedules
which permitted time for doing the varied jobs expested of
toachers at school. All these data point to good working
conditions in the sohools. The teachers were satisfied with
conditions as they were and meny wers reluotant to asaist or
participate in changing or plamming & progrem.

Equipment and financial assistance are important elsments
irn any teacher's program. Without the proper aequipment end
facilities, the teacher can not hope to reach maximum efficienoy
in teaching. In this study, operating expenses were available to
10.83 per cent of the teachers 1n definite amounts, some money
was available to 53.67 per cent and 35.5 per oent had %o do

without any funds for expengses. There were 22,84 per cent of
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the teachers who stated that their classrooms were too poorly
equipped and 31,83 per cent who had the bare essentials needed
S0 teach. These figures totaled 5,67 per cent of the group

who did not have adequate teaohing materisls. Such a condition
is a detriment to the system. Furthermorse, Ll.1 per ocent of

the teachers had to improve their department by teacher planning
alons. There was an indiecation of potential improvement of

this condition by 40.18 per cent of the teachers who stated that
their administrators had a plan under way or would have one soon.
At least 64.22 per oent of the administrators were interested

in improving the elenentary departments, Poor arrangement of fixed
equipment made the work of 50.55 per cent of the teachers much
.harder than it would have been with movable furniture. O0ne item
brought out vividly the faot that the teaochers thought that the
sochool mildings end school equipment were not used too much by
the people of the community.

One of the outstanding fectes of the study was that 98.53
per cent of this group liked to work with children. Along with
the fact that 77.8 per cent thought ‘that schools had interesting
enviroments, was the conception thet in most schools, 69,81 per
oent, there was e fine spirit. At least 8l per cent of the
¥eachers did not have to do things in their work whioh hurt their
oonscience., About half of the group hed %o hurry a great deal

but felt that their work was judged by fair atandaerds.,
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Professional attitudes. There was outstanding evidence

that %emchers of this sample held high esteem and respect for
the professions There were several items in the questionnsire
relative %o profeasional at%itudes and they may be found in
Appendix A, The teaching job was intereating to 97.61 per cent;
95.1); per aen% saw the results of their work; 86.15 psr cent did
not find the work monotonousy 86,79 per cent folt that they were
maicing a success of their work; 89,08 per cent were teaching
beeamss they liked to; 91.28 psr ocent thought thaet they had made
the right seleotion in choosing their oocupmtion; 89f91 ver oent
were satisfied with the social stetus which teachking afforded; and
93430 per cent found real interest in their work.

At least 41,83 per cent had deolined offers to lecve the
profession; but, since such & large number entered the profession
because they really wanted to teech, this feot was understandable,
Reading of educational literature was interesting to over 9l per
oent of the teachers and 78.99 per cent felt thet teaching
offered an cpportunity %o engage in stimulating activities.

The lack of opportunity %o adveuce was felt to be a
definite handicap to over helf of the groups Polities has been
considered a major factor in many instancas es reported by 21,65
per cent of the teachors. Murthemmore, the professlon appeared
to limit opportunities for coatact wlith psople in other flelds
for at least one=half of the teachers. Even with these oconditions,
the teachers still recelved more satisfaction with temching than

from other things done in their spare time.
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Living conditions, Thers were relatively few teachers

who lived elone. Well over three-fourths lived with relatives

or husbands; 56.79 per oent were living with their husbands and
27.89 with relatives or parents. In 97.8 per cent of the oases,
the teachers had comfortable places to live and in 92 per ocent,
they were living where they desired. Suffioient privacy, freedom
to entertain, and the nscessary conveniences were suffiocient to
at least BS per cent. These facts contributed to the happiness
of 88.07 per cent of the group. High living expenses ocaused

some concern for 35.78 per cent of the teaechers.

Marriage and femily., Feamily influence on teaohers hes

always been a controversial topic among edministrators. In the
survey of this semple, 88,62 par‘oent of the parents or relatives
agreed with the teacher in meking her seleotlon of the teaohing
profession. Eighty=nine per cent of the families preferred that
there should be no change for the teacher to some other profession.
In 85.l1 per sent of the cases, marital status did not prevent

the married teacher from planning adequately for the olassroom.
Pamily responsibilities did prevent about ons«third of the

teachers from making desired social oonteots and about the ssme
mumber felt that femily responsibilities made it diffioult for them
%o advance professionelly. Family responsibilities were acoepted

by 6L.12 per cent of the semple,
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Treining and experience, Table X shows the mumber of years

of teaching experience of the teachers in the sample.
TABLE X

I. NUMBER OF YEARS OF EXPERIENCE

Years Frequenoy Percentage Cumulative %
1, Less than 1 3l Z.12 3.12
2. From 1 to 3 60 5.50 Be62
149 From 5 to 8 101 9-27 23: 8
5. From 8 to 1l 1)40 12-8}4 360
6. Over 11 693 6%.58 100400

Louisianats children have benefited from experienced teschers
if one considers experience a oritserion for good teaching. Sixty=
three per cent of the teachers had "practiced” for eleven years or
over. Of ocourse, philosophy of education, techniques, and equipment
used should be oconsidered when judging one's teaching experience.
Moreover, 78,9 per cemt had done nothing else in the way of
employment except teaching. When one considers the factor of college
preparation as shown in Table XI, Louislanae's children have euffered
because of inadequately prepared teachers., Only 581 teachers of
this sample had four years of aollege training. This was only
53,% per cent of the sample, 65lightly more than one third of the

toachers had three years of college trainings 9 per cent had from
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one to two years and 5.5 per cent mone. These data brought out

a serious defiocienoy in the eduoational system beoause 91.19

per oent of this semple expested to teach the yeer following

this survey. Furthermore, 67.25 per ocent had seoured mno
additional training; 27.7 per cent from one to two years of
additional study; 3.39 per ocent had received a Master's degree;
and 1,65 per eent had done graduste work above the Master's
degree. About a third of the group recognized the nesd for
further preparation as revealed by Item seventyeseven: "I an
not as well prepsred for teaching as I ghould be.,” Thirty-five
per cent answered this item affirmativelys, Thirteen psr cent
were uncertain. A majority, 68.35 per ocent, felt that they would
be better satisfied with teaching if they received advanced
study., There were 40,73 per oent who a&ated that their college
failed to give them a life-llike preparation for the problems they

meet in teaching.
TABLE XI

L. NUMBER OF YBARS OF UNDERGRADUATE PREPARATION

Years Frequenoy Parcentage Cumuletive %
1, Hone 60 550 5.50
2« 1 %0 9 months 12 1,10 6.60
3¢ 9 to 18 months 86 7+90 14.50
ht 18 to 27 months 27)4. 25.1L£ 39.61{,
5. 27 to 36 months 77 7.06 Lé.70

6, Bachelor's degree 581 53430 100,00
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Misocellaneous. Several items did unot appropriately fall

into the classifioetions but it did seem necessary that some
comment about them be included in this studys In most communities,
religious affiliation, is an important factor in the life of
teacher eand laymen alike. Louisians teachers were spiritually
minded as illustrated by this sample, Fouref{ifths of the
toacheres attended church regularly and 86461 per aent regarded
themselves as religious; 3 per cent were unocertain, and 1 per ocent
did not answer the question.

Leadership was also oconsidered as a requisite of a good
teacher. In many oommunitiles the people depend on the teacher
to guide, direot, aml serve in loocal affairs. At least btwow
thirds of this sample were gelected as leadsrs at social affairs.

Over 70 per cent desired community reaponsibilitiea.

Conclusions.

1. The sample wes & normal one; the measures were
conoentrated olosely around a point on the scales and tapered off
from these points equally to the right end left.

2. Prom 25 to 30 per oent of the teachers were
dissatisfied with the teaching profession or thelr worke

3¢ Salary hed little %o do with the dealre to teach.

Its greatest importance concerned the opportunity to travel,

save, an’ reoceive additional training,
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Le The schools did not sppear to be too large. They were
large enough to oreete the advantazes of consolidation without
the atmosphere of formality.

5¢ A better understanding of supervision was needed
wilth greater participation by all concerning leadership in the
schools,

6. The teachers were not overeworked and had time %o
partioipate more in the plamning of programs had they so desired.

T« Equipment end teaching aids weore needed if a better
Job of $eaching was to be achieved.

8. The minlmm salary for qualified elsmentary school
teachers should be $3000. The state had provided for this
inorease by liberal cost of living inoreases.

9« XMost teachers were satisfled with the community
in which they lived. The people were cooperative and friendly,
adequate shopping facilities were near and reoreational opportunities
were present. An improved public relations progrem was desirable
%o inorease teacher partioipation in ocommunity affairs end leadere
ship in ocultursl activities,.

10, Progrem plamnning was not a cooperative affair,
Supervision was narrowly defined, and the teachers were not
interested in program planning from the administrative viewpoint,

11, There was lack of teaching materials and need for an

expanding progrem concerning deparimental funds and eguipment.
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12, In practically all respeoﬁs conserning professionel
attitudes, Louisisna elementary teschers rated hiphly. The
teachers entered the profession becmuse they wanted to teach;
they thought it stimulating and inveresting, end they wanted
to contime being teachers,

13. There was little opportunity to advance professionally.
Opportunities to meet people of cther professions was limited,
thus, preventing social advances,

Ui Living conditions for most teachers were satisfactory.

15. PFemily responsibilities did not interfere with
planning for achool duties but did prevent meny from advancing
professionalliy.

16. Over 60 psr gent of Louisisna's elsmentary teachers
in this sample had over 11 ysars of teaching experience, Only
53 por cent had Bachelor's degreess 33 per cent additional
training beyond the degree inaluding the [, per cent with Mester's
degrees and the 2 per cent working for a higher degree, The need

for qualified personnel was evident.



CHAPTER IV
COMPARISON OF SATISFIED AND DISSATISFIED TEACHERS

One of the most important and most frequently used of a&ll
sampling error formulas is that for the standard error of a
differencs. Many statistiocal studies involve a somperison
between measures obtained from random samples drawn from eaoh
of two populations. For example, it may be desired to aompeare
intelligence of rural children with that of oity school
children, or to determine whether there is eny difference in
intelligenoe between the two sexes. In this atudy it was
negessary to compare two groups; group A, the more satisfied
teachers %o group B, the least satisfied teachera. Since 1t was
poseible to determine the percentage of teachers responding to
the oriteria of job satisfaction, the difference in peroentages
was selected as & means of comparison,.

Bowever, given the percentage oscurrences of an atitribute
for each gfoup, the question arose as to how muoh conf'idenoce
could be put in the figures denoting the difference in percentage
between the groups. Was there & difference between the groups
responding to the seme item and was this difference due to
chenca, sampling, or some other extraneous factor? This difference
may be oomputed statistioally and be considered "significant® if
it is lerge enough to be reamsonably attributed to factors other

than chanoe,
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The ratio between an cbtained difference and its stendard
error is referred to as a "signifioance ratio” or "oritical ratio".
Eduocstional and psychological research workers have frequently
followed the practiocs of requiring that the oritiocal ratio exoceed
3.0 before deolaring a difference as significant; that is, they
have insisted on a very high degree of confidenoce. This policy
was adhered %o in this investigation.

The results, providing the eritioai retio is three or
above, may be interpreted as meaning that there is a difference
between the groups beyond any possibility of ohance and that
the item in question indicates the existencve of scme relationship

between the group amd job satisfaotion.

Job satisfaotion. Of the thirty items in Form A, twelve

of them resulted in oritical ratios of three or more. The
differences in response to scale I were greater for Group B at
the lower end of the scale. Ko one in either group responded %o
Items one and two, Items three through eight showed higher
percentage differences for Group Bjy items which indioated dislike,
indifference and mediocore satisfaction with the job. Items nine
and ten showed higher perocentages in favor of the more satisfled
Group A. Both groups responded equally to Item eleven. For
group B, the greatest indloation of dissatisfaotion was the
oritical ratio of 18.5 in response to Item seven, "On the whole

I don't like i%," For group A, the greatest indication of
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satisfastion waa the oritical ratio of 10.5 in response to Item
ten, "I am enthusiastio about i%." It was important to discover
that slightly over a third of each group were “"extremely
enthusiastio” about their work. This faot revealed that tesohing
was not the basio faotor in dissatisfaction for some ninety
teachers in Group B.

Sixtywnine per cent of Group A responded %o Item twelve,
whioh showed that they were satisfled with thelr job all the
tines Only one per cent of Group B responded to this item.

The oritical ratio between the groups for this ltem was next to
the highest for any item in Form A. Here again, Group B exceeded
in responding to items having a low degree of satisfaction.
Twenty=one per ocent of Group B indicated they did not lilke their
work even "About half of the time". However, sn additional 32.8
per eent of the group stated that they like their work ™A good
deal of the time". There was evidence also that approximately
100 teachers of Group B liked teaching "most of the time". Thus,
some other feactor rather than the work itself was the basis for
dissatisfaction,

Three items on Scale III showed a signifiecant differende
between Groups A and B. In most instances, the dissatisfied
teaghers would chenge jobs (78.L4%) reluotantly., Fourteen per oent
of them would change 1f they could get better positions. Ninetye

eight per oent of the satisfied teachers were very positive that
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TABLE XII

RESPONSE TCO SCALES, FORYM A, JOB SATISFACTION BY THE SATISFIED
TEACHERS IN GROUP A AND THE DISSATISFIED TEACHERS

IN GROUP B
Scale item Group A Group B Difference CR
(%) (%) (%)
I+ Choose ONE whioh best
tells how well you
like your Jjob?
le I hate it,
2. I dislike it,
3« On the whole I
don't like 1t. 3.2
Le I am indifferent
to it. 08
S. I like it a little. L.0
6. I like it fairly
well, 20.0
T+ On the whole I
don't like 44, oll. 57-6 57.2 18.5
8¢ I like it a good
deal, 506
9. I like it very much. 30,0 8.0 22,0 b6
10, I em enthusiastic
about it. 31-2 B 3001& 10.5

11, I em extremely
enthusisstic ebout

ite 38443 38alL




TABLE XII (Contimued)
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RESPONSE TO SCALES, FORM A, JOB SATISFACTION BY THE SATISPIED
TEACHERS IN GROUP A AND THE DISSATISFIED TEACHERS

IN GROUF B
Soale ltem Group A Group B Difference CR
(%) (%) (%)
II. Check ONE whigch showe
how much of the time
you feel satisfied
with your Jobi
12, All of the $ime, 69.6 1.2 6Boh 2&-6
130 Moet of the time. 50o° hhou lhoh Boh
14. A good deal of
the time. Qh 52.8 agah 1107
15. About half of
the time, 10,0
16. Ocoasionally. 9.6
17. Seldom, 1»6
18, Never, oy
II1. Check ONB whioch best

tells how you feel

ebout ohanging your
jobs

19,

I would quit ab
once if I could
get anything else
%o do,

I would %eke almost

sny other job in
which 1 ocould earn
as much as I em
garning now,

3.6




RESPONSE TO SCALES, FORM A, JOB SATISFACTION BY THE SATISFIED

TABLE XII (Continued)

TEACHERS 1IN GROUP A AND THE DISSATISFIED TEACHERS
IN GROUP B

Soale item

Group A
(%)

Group B
(%)

Difference

(%)

CR

21+ I would like %o
change my job.

22, I am not eager to
ochange my job but
would do so if I
oould get a better
one.

23, I cannot think of
any job for whioh
I would exchange
mine,

2lie I would not exchange
my Jjob for any
other,

Cheok CONE %o show how
you think you compare
with other people:

25. No one likes his
work better than
I like mine.

26, I like my work
much better than
most people like
theirs.

27« 1 like my work as
well as most
people like thelirs,

1,2

2.4

Thely

564,

31.2

848

104

6lialy

20.4

1.2

okt

5.6

5848

63.2

14.0

T3e2

5640

25,6

50.0

204

1.1

. 26,1

18.1

T8

13.8
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TABLE XII (Concluded)

RESPONSE TC SCALES, FORM A, JOB SATISFACTION BY THE SATISFIED
TEACHERS IN GROUP A AND- THE DISSATISFIRD TEACHERS
I GROUP B

Soale item Group A Group B Difference CR
(%) (%) (%)

28, I do not know how
I oompare to
other people. 3.6 34.8 31.2 9.8

29. I dislike my work
more than other
people dislike
theirs. o

30, No one dislikes
his work more than
1 dislike mins.
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they would not ohange positions. The highest oritieal ratio in
favor of Group A was revealed by Ttem tﬁenty-four, "I would not
exchange my job fﬁr any other”,

Group A, in response %o items ooncerning comparison with
other people, were oconfident that they liked their work better
thean most paopie. Nine per cent of them believed that they were
average and liked thelr work es well as most people. Four per
¢ent did not know how they ocompared to others. In oontrast,
Group B had thirty five per cent who did not know how they
oompared to others. An interesting fact was revealed by the
response to Item twenty-seven, "I like my work as well as most
people like theirs". To this item, Group B responded in greatest
mumber. There was a possibility that the dissatisfied teashers
thought that elements causing their dissatisfaction were general
and that they in turn became apathetic toward change. Or they
might have been unaware of the conditions whioh are caused their
digsatisfaction and thereby became helpless in creating better
situations.

In general, the caloulations indiocated that ithe teaohing
position was respected by members of Group A all the time and
that they liked their work very muoch. They knew how they compared
to others and were umwilling to make a change. iembers of Group B
woere indifferent to their work, liked it less then was considered
a oredit to the profession, and would change to some other job if

one were available,
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Salary. There were no significant differences between the
groups as far as salary olassification was concerned, one fact
stood ocut in Table XIII, indicating in general, that the dissatisfied
received less inoome than did the satisfled teaohers. Fifty eight

per cent of the teachers in Group B received less than $3000 a year
TABLE XIII

COMPARISON OF SATISFIED AND DISSATISFIED TEACHERS
WITH REFERENCE TO SALARY

Group A Group B Difference

Salary (%) (%) (%) CR
1. Less than 1,000 0.0 040 0.0
2. 1,000 to 1,499 A .8 oy 57
3. 1,500 to 1,999 1.2 3.6 2.4 1.71
L. 2,000 to 2,499 2Ly 25.2 .8 .21
e 2,500 to 2,999 25.6 28.0 2.4 61
6. 3,000 to 3,499 42.8 3840 L8 1.09
7. 3,500 to 3,999 2.8 3.2 oA 27
8. L,000 to 4,499 2.0 4 1.6 1.78
9. 4,500 and over .8 .8 0.0

for their worke. Fifty-one per cent of Group A also recelved less
than $3000. The difference was too small for comparative purposese.

Several items with reference to salary, however, did show oriticel
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retios that wers significant, Table XIV, Item nine, "My selary

is insuffioient for me to do some traveling®, wes the only item
which showsd a negative signifioance for the teachers of both
groups who responded "yes" and also a positive significance for
those who answered "no", The oritical ratio for the groups
responding "yes" was great enmough to indicate certainty. Other
items which disoriminated between the gréups were yumbers fourteen,
twenty=two, thirty-one, thirty-seven, and fourtyefour. These items
indiecated that the dlssatisfied teaohers felt they received
insufficient salary to travel, to save, and to get additional training.
The salary schedule was an important factor in encouraging satis-
faction for sixty-ome per oent of Group Be It did not seem to
influence 20 per cent of this group who thought they needed to

get into work which paid better than teaching salaries.

Other than for travel expensee, savings, training, and
organizational membership, salary was not an important feotor in
job satisfaction, It was observed that the percentages of teachers
who responded to these items were also relatively low, For example,
Lo per cent of Group A felt their salaries were sufficient to travelj
L9 per cent were able to save; and 31 per ocent oould receive
additional training. Thus, i% was oconcluded, salary handicepped
teachers from securing experiences that are vital to professional

growth,



TABLE XIV

REACTION QF TEACHERS IN THE TWO GROUPS TO THE
ITEMS RELATING T0O SALARY

Group A Group B Diff. CR
Iten (%) (%) (%)

9e My salary is suffioient Y LoJy 3040 104 2448

for me to do some

traveling. 19 52.8 66.8 114.'0 3-26
1le A satisfactory salery Y 80.4 60.8 1 19.6 5.03

schedule helps to make ‘

me contented. ¥ 13.6 2614 12,8 3.66
22, Having too emall s Y L3.2 60.8 17.6 L.00

salary prevents me from

saving for securing. N Lg.2 2),.0 15.2 3.53
31. I need to get into work Y 6.0 26.0 20.0 6435

which pays better than

teaching. N 82,0 581 23,6 6.02
37. ¥y present salary is Y 3.2 L8.8 17.6 L.09

sufficient for me to

take additional traininge N 60.8 L4.8 16.0 3.64
L. My salary prevents me Y 12.0 25.2 13.2 3,86

from joining organiza-

tions to which I believe N 8L.b 6Ly 20.0 5.2,

that 1 should belong.
58. 1 san afford to cwn a Y 54.0 Lo.2 L.8 1.08

car on my salary.,

N 39.6 L).8 5.2 1.18

78. Are any of your brothers Y 60.4 5640 Lely 1.00

or eisters earning more

than you &re in some F 30.4 38.4 8.0 1.89

other profession.
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Community sondltions. Referencs to Table XV shows that

Group B lived in communities with populations less than ten

thousand persons. Eighty per cent of Group A were in the ssme
TABLE XV

POPULATIONS CRPARISON OF COMMUNITIES IN WHICH
TEACHERS WORK

Population Group A Group B Difference
(%) . (%) (%) CR

1. Less than 500 24.0 28.4 L.L 1.10

2. 500 to 999 12.8 11.6 1.2 o1

3. 1,000 to 2,499 16.0 17.2 1.2 «36

Le 2,500 to 9,999 17.6 20.0 2.4 69

5« 10,000 to 14,999 Lo N 2.0 1.00

6. 15,000 to 19,999 2.4 2.0 ohy 30

7. 20,000 to 24,999 o

8. 25,000 to 29,999 .8 .8

9. 30,000 to 34,999 2.0 oy 1.6 1,80
10. 35,000 %o 39,000 1.6 b 1.2 1.30
11. 40,000 o Lk4,999 1.2 8 oly Ly
12, 45,000 to 49,999 5 o8 ol 57
13. 50,000 and over 16.4 11.2 5.2 1.70

categorys. There were no significant differences conoerning population

classifications., Furthermore, the diffepenoes conoerning ownership
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of automobiles, means of transportetion, and distances to
satisfactory shopping and recreational centers, as shown in

Tables XVI and XVII, were not signifioant. More important were
items oconcerned with cultural opportunities and social acceptance,
as seen in Table XVIII. Heading the list with the highest
eritiocal ratio was item fifty~-two, "Most parents in this community
appreciate the efforts of teachers™. The size of the community, as
far as varied interests were ooncernsd, also disoriminated between

the groups.

TABLE XV1

USUAL ¥EANS OF TRANSPORTATION FOR TEACHERS

Transportation Group A Group B Difference CR
(%) (%) (%)
l, Own oar. 66.8 6601-'» th 010
2. Private ecar but not
owned by Mo, 22,0 1906 nl-l- o1l
3. Train or bus. 11.2 1)400 2.8 095

In gencrel, dissatisfaction ocourred when teaohers did not
feel they had oocoperation, were not received as members of the
community, were not given just eppreciastion for their efforts, or

were not provided with interesting amd cultural opportunities.



TABLE XVII

COMPARISON OF SATISFIED AND DISSATISFIED GROUPS IN RELATION
TC DISTANCE FROM RESIDENCE TO A SATISFACTORY
RECRFATIONAL OR SHOPPING CENTER

Distance Group A Group B Difference CR
(%) (%) (%)

l. Such a center is in

this community. 37.2 3L4.0 342 oTh
2. Less than ten miles 28.4 22.4 6.0 1.50
3. 10 to 19 miles 17.2 18.0 .8 2
Le 20 to 29 miles 11.6 16.0 Ll l.la
5« 30 to 39 miles 2.8 Lelt 1.6 «9h
6¢ L0 to L9 miles 1.6 2.4 o8 62
7. 50 to 59 miles .8 2,0 1.2 1.13

8. 60 %o 69 miles
9. 70 to 79 miles o

IQ. BO miles or more

Items sixty=-nine, seventy-five, elghty-one, and elghty-three,
disoriminated between the groups. There was a decided difference
concerning the "isolated community”, a faot not hard to understend
when considering the need for a bettsr tesacherelaymsn relationship,
Acocording to the data, a greater number of dissatisfied teachers had
fewer close friends, disliked community responsibilities, and thought

thet their activities were restrioted by public oritieism. Obviously,



TABLE XVIII

COMPARISCN OF SATISFIED AND DISSATISFIED GROUPS WITH
REFERENCE TO ITEMS RELATED TO COMMUNITY CONDITIONS

Item Group A Group B  Diff, CR
(%) (%) (%)

13, This community is too Y Loy 20.44 16.0 5.71

small to be interesting.

N 91.6 7546 16.0 5400

20. Shopping facilities are Y 58.8 L9.2 9.6 2.18

adequate in this

commmity‘. N 38.0 }48.).]. 10.14 2.26
25. Most people in this Y 90.8 752 15.6  L.73

eommunity cooperste with

teachers. N 7.2 16.8 9.6 3,31
29. It is difficult to get Y 8.0 1)408 6.8 2.31).

in or out of this

community. N 89.6 82.8 6.8 2,19
1. Teachers are accepted Y 92.4 78.44 14,0  L.53

as belonging to the

community. N 3.6 13,6 10.0 L.07
52, Most parents in this Y £8.0 62.4 25.6 6.96

community appreciate the

tenchers efforts. H 8.0 24.8 16.8 517
56. The library facilities Y 60.4 49.2 11.2 2,33

in ¢his oommunity are

adequateo N 30.8 h?-é 16.8 3090
6l. Too many community jobs Y 14.0 1742 3.2 «99

are expected of me as a

teacher. N 83,6 784 Ge2 1.49
68, The cultural opportunities Y 6.8 2l1.8 22,0 5,28

in this community are

s‘eimula‘cing. ¥ )-!201* 62.14‘ 2040 2.},.58
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TABLE XVIII (CONCLUDED)

COMPARISON OF SATISFIED AND DISSATISFIED GROUPS WITH
REFERENCE TO ITEMS RELATED TO OOWMUNITY CONDITIONS

Item Group A Group B Diff. CR
(%) (%) (%)
69. 1 dislike community Y 15.2 26.0 108 3.09
responsibilities outside
she classroom. N 79.6 64,8 14.8  3.74
75. Do you have any very Y 91.6 73.6 18,0 5J47
cloge friends in the
oommunity in which you ¥ 6.4 16.4 10.0  3.57
woTke.
81, Too many people in this Y 13.2 31.6 18.4  5.07
oommunity objeot to
teachers doing things N 76.8 60,8 16,0 3,92

which are generally
accepted when done by
others.

83, This community is too Y L 3848 3o 10430
isolated,
¥ 89.6 57.6  32.0 B.72
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a better public relations progrem is essential to encourage
cooperative enterprises and to bring the teacher and the school

patrons oloser together for greater benefits to both.

Schocl oconditions. Sohool enrollment did not reveal
any significant difference between Group A and Group B as shown

in Table XIX. At least 95 per cent of each group taught elementary
TABLE XIX

COMPARISON OF SATISFIED AND DISSATISFIED TEACHERS WITH
REFERENCE TO SIZE OF SCHOOL IN WHICH THEY TEACH

Enrollment Group A Group B Difference CR
(%) (%) (%)

1. Less than 100 1.6 2.8 1.2 92
2. 100 to 199 6.0 9.6 3.6 1.51
3. 200 to 299 18.4 16.8 1.6 b
L. 300 %o 399 16.0 N 7.6 2.62
5. LOO %o 499 17.6 16.0 1.6 48
6. 500 to 599 8.8 9.6 .8 .31
7. 600 to 699 5.6 9.2 3.6 1,57
8. 700 to 799 542 10.0 Lie8 2,00
9. 800 to B9 5.6 742 1.6 o713
10. 900 to 999 7.2 Ly 2.8 1,33

11. Over 1'000 B.O 6.0 240 o87
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sohool only. The basis for the tesching progrem was practieally
the same for both groups, primarily, the courses outlined by the
state. FMurthermore, supsrvision for both groups ren vary nesrly
parallel. As far as this study was conoerned, enrcllment, level
of teaching, and supervision were not shown %o be significant
osuses of dissatisfaotion.

It is shown in Table XX that at least 95 per cent of
each group taught in elementary sochool only, A very small

peroentage were employed as teachers of adults.
TABLE X

COMPARISOR OF SATISFIED AND DISSATISFIED TEACHERS IN RELATION
TO THE LEVEL AT WHICH THEY TEACH

Level of program Group A Gro;r B Difference CR
(% (%) (%)
1. Elementary sehool only. 95.6 96,0 ol 22

2, Classes for adults and
elementary school. Loy 3,6 8 oIl

3. Classes for out of
school youth and
elementary school

Items one and four in Table AXI did not disoriminate between

the groups but the critical ratios were releatively high. The basis
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of program plamning was definitely the state course of study
followed more closely by the dissatisfied teachers. A greater

mmber of the satisfied teachers planned their progrems with

pupils and parents based on city or state outlines,

TABLE XXI

COMPARISON OF SATISFIED AND DISSATISFIED GROUPS RELATIVE
TC PROGRAM PLANNING

Program Group A Group B Difference CR
(%) (%) (%)

l. Courses cutlined by

city or state 73.6 8l.6 8.0 2.16
2. Courses planned by

teachers at school 9,6 9.2 oly A4
3« Courses plamnned by

pupils, teschers

and parents 1.2 1.2
L. Courses planned by

teachers, pupils,

and parents, based

on oity or state

cutlines, 1506 8.0 706 2.62

There was very little difference between Group A and Group B

with respect to supervision. Table XXII shows the greabest difference

with reference to Item six. However, a difference of 3.6 per ocent

snd a oritioal ratio of .8 was negligent.
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TABLE XXII

COMPARISON OF SATISFIED AXKD DISSATISFIED GROUPS WITH REFERENCE
TO PERSONS SUPERVISING THE TEACHING PROGRAM

Subervisors Group A Group B Difference CR
(%) (%) (%)
1. No one 5.2 by 1.2 57
2+ Prineipal 22.0 24.0 2.0 53
3+ Superintendent +8 8
L. Parish Supervisors 19.2 20,0 o8 23
Se State Supervisors o

6. Prinoipal, Superin-
tendent, Parish
Supervisor and State
Supservisors in
specialiszed fields 524 L4B.8 346 +80

In Table XXIII, it mey be seen that operating expenses in
elementary departments were disoriminatory elements in job setisfaoction.
The fact thet some money was available inorsased job satisfaction.
However, well over a third of each group had no such fund for this
purpose. Only 8 to 10 per ocent of the oombined groups had e
definite amount set aslde ysarly.

Teble XXIV, presents the teacher's feellings about the
adequacy of their equipment. This is shown to be an important

faotor in satisfaotion, Thirty~seven per cent of Group A had



105

TABLE XXIII

ADEQUANCY OF OPERATING EXPENSES IN ELEMENTARY DEPARTMENTS FOR
GROUPS A AND B

Provisions Growp A Group B Difference CR
(% (%) (%)
1. Some money available 384 ahly 14.0 3.2

2. No definite amount set
aside lhth 2506 9.2 2&63

3. Definite amount set
aside yearly 10.4 8.0 2.4 +92

L. Ho school funds for
this purpose 36,8 Lh.0 742 1.63

classroams which they thought were adequately equipped for teaohing,
in contrast to 15.6 per cent of Group B. In both cages the situation
was poor. At the maximum, two-thirds of the teachers in both groups
hed equipment which was oonsidered as the bare essentials. Supple=~
mentary materials outside the olassroom hed no signifioant effeot
on the satisfaotion or dissatisfaotion of either group.

Provisions for improving elementary depertments were
important to the dissatisfied teachers, as shown in Table XXV.
A greater mmber of them, 16 per ocent, felt that there was no
edministrative plan in their school. An additionel 10 per oent

said that there was a plan but no improvement hed been made.
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TABLE XXIV

EQUIPMERT WHICH IS PROVIDED ELEMENTARY DEPARTMENTS
FOR GROUPS A AXND B

Equipment Group A Group B Difference CR
(%) (%) (%)

l. Bquipped for teaohing
adequately in the
classroom 5648 15.6 21.2 558

2. Some equipment{, bare
esgentisls in the
olassroom 2L.4 9.6 15.2 3.71

3. Classroom is %oo
poorly equipped 17.6 26.8 9,2 2.9

L. Supplementary materials
available ocutside of
clagsroom but in the
building 21.2 18,0 32 91

Twenty=four per cent sew evidence of an administrative plan which
was underway or would be in the near future. The remainder of
this dissatisfied group, 49.6 per oent, had to improve the
department by teacher planning only. In comperison, Group A had
only seven per sen%, or eighteen teachers, who were working where
there was no administrative plan for improvement, which 43 per ocent
said they were in sohools that had such a plan.

As presenved in Table XXVI, there were f{ifteen ltems whioch

referred to supervision and adninistration in the questionnaire.
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TABLE XXV

PROVISIONS FOR IMPROVING ELEMENTARY DEPARTMENTS FOR
TEACHERS IN GROUPS A AND B

[ —
Provisions Group A Group B Difference CR
(%) (%) (%)

l. Fo sdministreative plan 6.8 16.0 9.2 3.29
2. Administrative plen

but no improvement i

made 9.2 10,0 «8 051
3« Administrative plan

being ecarried out or

will be soon 43.6 ehi.ly 19.2 L.68
L+ Teacher planning only  LO.L 9 b 9.2 2.09

Ten of them revealed significant differences between the groups.
The item whioh had the highest critiecal ratio was one concerning
improvement in the olassroom, "My administrators are interested in
improving my classroom", At least one~half of the teachers in
Group B did not think that their adninisitrator was interested, In
comparison, 78 per cent of Group A thought that he was Interested
in such improvement., There was slight indiocstion that the
dissatisfied teachers had autooratio adninistrators but there was
no significant difference between the groups, There were

gignificant differences regarding how much the supsrvisor expeoted



TABLE XXVI

ITEMS WITH REFERENCE TC SUPERVISION AND A INISTRATIOW
FOR GROUPS A AND B

v

Item Group A Group B Diff. CR
(%) (%) (%)
6« If you have a supervisor Y 1.2 3.6 2.4 1.17
does he expeet tooc much
of you N 9L.8 83.2 11.6 430
T+ Would you choose another Y 6.8 8.0 1.2 52
supervisor if you could
' N 83.6 7}4.8 8.8 20341#
10. The teachers in this Y 82.8 60.8 22,0 5.4,
school usually get recog-
nition for a job well N 10.4 29.6 19.2 5.65
done
18. ¥y administrators are 78,0 L,8.8 29,2 7.12
interested in improving
my olessroom N 10.8 22,0 2l.2 6,06
2l ¥y immediate superior Y 83.6 6644 17.2  L53
eonsiders my opinion
B 7.6 18.0 10,4  3.L7
38, I would like to work Y 8.0 10.8 2.8 1.30
for another supervisor
N B2.4 7640 6kt 177
39. ¥y supervisor mekes it a Y B85.6 7640 9.6 2,75
point to get along with
teachers N hoh 906 502 2e §Q
L2+ Is your present boss an Y 91,2 732 18.0 5.42
individual whom you feel
that you can %trust ¥ L.8 15.6 10.8 5,06




TABLE XXVI (CONCLUDED)

ITEMS WITH REFERENCE TO SUPERVISION AND ALMINTSTRATION
FOR GROUPS A ANT B

Item Group A Group B piff. CR
(%) (%) (%)

50. The administrators in this Y 16.8 25,2 8. 2032
school ere autooratio in
methods of dealing with ¥ 69.2 59,2 10.0 235
teachers

60. Supsrvision in this group Y ULb6.8 20.4 26,y 6452
ias planned cooperatively
by the supervisors,
teachers and pupils

=

4B.0  65.6  17.6 105

72+ ¥embers of this community Y 24.8 13,2 11,6 3.36
help %o plan the program
of this school N 68,8 80.8 12.0 2413
73« Ia your work always Y 80.0 552 21148 6.15
Jjudged by fair standards
N 96 2Ll 14.8  Le50
79. Do you have difficulty Y 1L4.0 3haly 20.4  5.48
in knowing Jjust where
you stend with your N B8l.6 59,2 22y 5467
prizecipal
92, Doee your prinoipsl take Y 8.4 11.2 2.8 1.06
eredit for the wark
you do K 85.6 7640 9.6 2.69
. 94. Do you find it easy to Y 69.2 L9.2 20,0  Le65

ask others for help
N 2).‘08 h7.2 22.}4 5037
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and what mutual relations existed between supervisor and teacher.
For exsmple, the oritical ratio of differsnce between the
satisfied and dissatisfied groups in Item six, Teble XXVI, "If
you have & supervisor does he expeot too much of yvou", was le30.
Ninety={ive per cent of Group A answered this question negatively
and seven per ocent would seleot another supervisor if they eould.
All items in Teble YXVI, regarding the seleetion of a supervisor,
wis not disoriminating, But those cconeerning his attitude
toward the temohers were slpgnificant. Rewognition, intersst,
consideration for teachers opinions, and trustworthiness were
elements which made a better satisfied teacher. Approximately
one=half of the teachers in Group B did not "know where they
stood with their prinoipal®. Murthermore, 66 per oon% of the
dissatisfied responded negatively to the item conecerning
cooperative planning of supervision.

It was evident that most factors conoerning supervision
end administration which inecrease dissatisfaction could be
eliminated by improving personnel relationships. When L7 per
cent of Group B found 1% difficult to ask others for help,
they needed encouragement by responsible persons. This was
the responsibility of the principal or supsrvisor.

Time 1s indeed an importent factor in job satisfeotion
for teachers. All the itema in Table XXVII with referenne to

the time elsment in teaching were signifioant. Items nineteen



TABLE XTVII

ITEMS WITH REFERENCE 7O THE TIME ELEARRT IN TEACHING
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FOR GROUPS A AND B
Iten Group A Croup B  Diff, CR
(%) (%) (%)
19, Yy job takes so much of Y 9.2 32.8 23,6 6.9
ny time that I have no
time to partieipato in ¥ 86 61.2 25,2  6.81
professional organizations
28, Xy teaching load is light Y 81.6 62.4 19.2  L.9e
encugh for me %o plan
lessons adequately ¥ 15.6 35.2 19,6  5.16
33, The mumber of pupils I Y 67.6 53,2 1.5 %433
teach permit me %o ’
tesoh effectively N ©£8.8 L3.6 14.8 3.2
5l. Yy teaching schedule Y 72.4 52.8 19,6 525
provides time for doing
the veried jobs I mm ¥ 23,2 Ll 0 20.8 5.05
expected to do at
school
67. Kaeping reocords and Y 19.2 héth 27.2. 6.70
making reports add %too
much to an already full ¥ 76.l LB8.8 2746 6.87
schedule
B86. Do you think that you Y 9.6 27.6 18.0 Be33
have to work too long
on the job K 87.6 6942 18, 5.4
S1, Does your present job Y 37.2 61.2 24,0 5.53%
foroe you % hurry a
gresv deal X 58.1.!. 36.1}. 2240 5006
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and sixty-seven had the highest oritiosl retios. Both items
referred to time consumed in doing the job, Thirtywthree per
oent of Group B atated that "My Job takes so much of my time
that I have no time left to partioipate in professional
organizations™, Nine per cent of Group A confirmed this
statement. Forty=-gix per cent of Group B thought that "keeping
regords and making reports added oo muoh to an already full
schedule®, Some of the reasons for these facts were evident
in teaching loads. The most satisfied teachers had loeds whioh
permitted them to plan and teach effectively (Items twenty~eight
and thirty-three), Seventy-two per cent of Group A alzo had
time provided for doing odd jobs that are expested of a teacher.
The dissatisfied teachers felt that they had to work too long
on the job and that they were foroced to hurry a great deal,
Several items with reference to sschool enviromment were
discriminating. Item twelve, Table XXVIII, reveeled that the
dissatisfied group were confronted with poor arrsngement of
fixed equipment whioh made their work harder. The percentages
were algo high for the satisfled tsachers relative to the same
item; 3L per cent answered "yes" to the statement., Group A,
with a percentage of 80, did not think that the school buildings
and equipment were used tooc much by people in the comnunity,.
Twenty six per ocent of Group B thought that towns=people used

the buildings and equipment too muoh,



TABLE XXVIII

ITEMS WITH REFERENCE TO ENVIROMMENT IN THE SCHOOL
FOR GROUPS A AND B
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Item Group A Group B Diff. CR
(%) (%) (%)
12, Poor arrangement of fixzed Y 3%.6 L5.2 11.6 2,70
equipment malws my work
much herder than it would N 56.8 39,6 17.2  Le0O
otherwise be,
L4B. The surroundings in which Y 92,0 5%9.6 324 9.5
I work are interesting.
N 5.6 2906 2)400 7”43
53, I would like to be more Y 364 U5.6 9.2 2,12
active in planning the
school program if it ¥ Ly 32.0 104  2.43
wore permitted.
Sh. There is a fine spirit Y 8L.4  56.8 27.6 7.1
in this sohool,
N 9.6 2640 6o LSl
55. Teachers have to work Y 15.2 36444 21.2 5,59
too hard.
¥ 78.4 5240 26.y 6.5
70. Sehool buildings and Y L0 2640 10,8 3,09
equipment are used oo
much by the people in B 7946  6L.8 1.8 374
this ocommunity.
88. Do you have to work én Y 10 1848 Bei 2468
your job with people
you dislike, ¥ 88,0 78.14. 906 2490
90, Does your present job Y 11.6 42.0 30.4 8.17
fatigue you greatly,
N B5.2 5Le0 31.2 11.82
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Por the dissatisfied, 57 per cent answered "yes" to Item
fifty=four, "There is a fine spirit in this school™; 26 per
cent replied negatively. Item eightye=eight, "Do ycu have to
work on your job with people you dislike", did not disoriminate
between the groups. This item indicated that friendly relations
existed between temchers.

Another item whioh did not disoriminate was mmber 53,
"I would like to be more active in planning the school progrem
if it were permitted”, Group B replied affirmatively to thia
item in greater mumbers then did members of Group A. This may
have implied that the satisfied teachers were already taking
part and had no desire 1o acoept more responsibility, whereas,
Group B, prevented from teking part in plammning, felt a need to
be more astive.

Porty=two per cent of Group B were greatly fatigued by
their work as compared to eleven per cent in Group B.

Most faotors which disoriminated between Groups A end B
were ones of the morale type, Human relations, consiating of
school perscmnel and the publio, are vitally important if the
teacher is to assume the responsibility of teaoching young people
cheerfully snd kindly. 1I% is an area that may be taeken for
granted by administrators and supervisors but certeinly one

that needs emphasis acoording to this study.
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Professional attitudes. In spilte of certain undssirable

sspeots of teaching, 91 per cent of Group P found their work
interesting. As high as this figure is, it is eolipsed by the
fact that 100 per cent of the satisfied teachers also found
their work intereating, Item 1, Table XXIX, still disoriminated
between the groupse The affirmative response to Item 3, "Can
you see the results of your work?" was very high for both

groups but still disoriminatings Prectically all of the
teachers in Group A thought they were making a success of
tesshing; twoethirds of Group B also felt that they were s
sucocess. Yore teachers in Group A had deolined an offer to
leave the profession than did the teachers of Group Be This
was probably due to the fact that 99.6 per cent of Group A

were Seaching bescause they "liked to teach"; becamusge temching
offered an opportunity to engsge in stimulating activities;

and beceuse they believed that they had made the right selection
in their ocoupation. Sixteen per cent of Group B were tesching
but they did not like to; 8 per cent folt they had made the
wrong selection of occcupations, and 21 per cent found nothing
stimulating in teaching.

Both groups felt that there was little opportunity for
sdvancement; however, at least one~half of CGroup A thought they
had an opportunity to advance,

The reading of educational literature was interesting to

most of the teachers in both groups.



TABLE XXIX

ITEMS WITH REFERENCE TC PROFESSIONAL ATTITUDES

OF GROUPS A AND B
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Item Group A Group B Diff. CR
(%) (%) (%)
l. Is your work interesting Y 100.0 90.8 Fe2 Sell
)i 0 2»14
3« Can you see the results Y 996 88.4; 11,2 533
of your work?
N i Lol L0 2.86
L« Is your job monotonous? Y 1.6 19.2 17.6 6,77
X 956.8 6640 3048 9.63
15. Are thers too many Y 33.6 32,8 8 19
politios in your job?
N 5600 514014- 1.6 -36
16, Do you fael that you Y 964 68,8 27.6 8490
are making a suocoess
of your job? . oli 942 8.8 L1489
17. Have you ever declined Y 7840 3844 3946 9490
su offer to leave the
teaching profession? N 10.8 58.0 472  13.11
27. I au teaching because Y 9946 68.8 3048 10.27
I like to.
¥ 16,0
lle Do you think that you Y Wb 8ely 8.0 5430
have made the wrong
selection of your N 9B8.8 752 2346 8eL0
ocoupation?
L3, Teaching offers me an 9.8 6542 29.6 892
opportunity %o engage
in stimulating E 1.6 2142 19.6 7426

aotivitien,




TABLE XXIX (CONGLUDED)

ITEMS WITH REFERENCE TO PROFESSIONAL ATTITUDES

OF GROUPS A AMD B
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DALE,

Item Group A Group B CR
(%) (%) (%)
45. I have an opportunity Y 55.2 28.4 2648 6,32
to advance.
¥ 2644 5640 2946 7406
7. Reading educational Y 97.2 8440 13.2 5e20
literature is intere
elting. ) 1.6 10.8 9;2 14-036
Li9. The thinges that I do Y 11.6 3346 22,0  6.11
in ny spars time give
me more satisfastion N 84.0 If746 36 9431
than my work.
59. The teaching profession Y 31.2 52.8 21.6 5.02
limits my opportunities
for contacts with people N 6L.L L2 22,0 5e06
in other fields,.
6L, Do you like %o direst Y 6GLh.ly 5004 14,0 3,60
the work of others,
K 26,8 34,0 Te? 1.76
74s Do you have %o do things Y 12.0 21.6 96 2490
in your work which hurts
your conscience? X 83,2 T%e2 10,0 356
76, Are you satisfied with Y 93.6 8240 11.6  L.03
the effect of your Job
on your social position. ¥ 244 11.2 848 3498
80, Did you enter your Y 95.0 7240 2Le0  T7.77
present job because you
really wanted %o go into N 2.4 25.6 2342 7«95
it?
95. Do you £ind that you Y 1.2 60’4 5.2 3008
have 1ittle real intere
est in your Job? N 97.2 87.6 9.6  Lll2
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Avooational activities gave 33.6 per cent of Group B
more satisfaotion then their work as compared to omly 11l.6
per oent for Group As Ome reason for this situation wus
revealed by Item sixty=four, "Do you like to direect the work
of otherst™ Oneethird of the dissatisfied teechars answered
no to this inquiry. Purthemore, 21.6 per cent had to do
things in their work which hurt their aonscience.

Teachsrs of both groups sesmed to be satisfled with
teachingts effect on their social status even though both
groups felt that the teaching profession limited opportunities
for contacts with people in other fields,

All items listed in Table XXIX were discriminating
exeopt Item fifteen concerning "polities" in the job. This
faot should help to eliminate biamsed talk or llp service whiok

is evidently unfournded concerning political favors.

Living conditions. There were inoluded in the study ten

ftems relative %o living conditions. lLess than helf of theae
disoriminated between the groups. From Table XXX it is shown
that there wers no signifiocant differences concerning living
arrengements of the teachers. Living alone, or with members
of family or relatives, or with outsiders, had little relation
to job satlisfactions The items which dld diseriminate, Table
XXXI, were oonoerned with the desire to live in a certain

place, sufficlent privaey, necessary oonveniences, frecdom to
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TABLE XXX

LIVING ARRANGRMENTS OF TRACHERS FOR GROUPS A AND B

Arrangements Group A Group A pirt, CR
(%) (%) (%)

1. Alons in apartment or

house. 840 D2 1.2 nm
2+ Live with members of my

farily (relative or

paronts)- 28,0 25-3 2.8 72
3, Live with my husband. 59.2 56,0 3.2 T3
lis Room snd baard with

others than my family. L8 9.6 L.8 2409

entertain, end high oost of living. Even though these items
disoriminated, the mumber of teachers of eaoh group who were
contented was very high., For example, 96 per cent of Group A

and 88 per cent of Group B lived where they desired. Suffiocient
privacy was granted to 98 per cent of Group A and to 92 per gent
of Group Bs Freedom to entertain was permitted to 98 and 92 per
cent of Groups A and B respectively. The item with the highest
eritioal ra%io was mmber 82, "Living expenses here are unreasone
ably high", Only 2l per cent of Group A thought so, whereas,

32 per cent of Group B believed that they were too high. Approximately
twe~{ifths of the dlssatisfled teachers did nob have the neocessery

conveniences they ocngidered adequalie,
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TABLE XXXI

COMPARISON OF RESPONSES TC ITEMS WITH RESPECT TO LIVING CONDITIONS
FOR GROUPS A AFRD B

Item Group A Group B Diff, CR
(% (% (%)
2+ I have a comfortable place Y 99,6 9640 366 2476
0 live,
N ol 32 2.8 2.33
5. Does your job permit you Y 96.4 88.0 Bels 3450
to live where you desiret ,
N 2.8 96 6.8 3,24
8. Teaching is one of the Y 60.8 53.6 7.2 1l.64
best Jobs thet I oan bet
which will let me live N 14L.8 20,0 5.2 157
with relatives or parents,
21, I s able %o make satis~ Y 88.0 Bl.6 b.i 2,00
factory living arrangements
here, ) B.h 13,2 h.B 1,78
26, I have sufficient privacy Y 98.0 92.0 6.0 3,00
where 1 live.
N 08 5.6 }.ha 5.00 '
30. 1 am free to entertain Y 976 91.6 6.0 3.00
friends where I live,
N 1.2 L8 3.6 2,00
3, I have all the necessary Y 904 8648 3.6 1.23
conveniences where I live.
N 28,8 L3.6 Wl 3433
82, Living expenses here are Y 13.2 31.6 18.4  5.07
unreasonably high.
N 76.8 60.8 16,0 3,92
87. Are you happy mad contented Y 91,2 83.6 Teb6  2.59
in your present home environe
ment? ) 5'6 12,0 6-h 1065
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Marriaege and fanily relationships. Sixtyeone per cent

of the satisfied group of temchers were marrised, as compared
with 56 per oent of the dissatisfied group. The difference in
percentage was $00 small to be'oignifiomt, as seen in Table
XIXXII, It was interesting to note that there existed an
upequal mmber of married and ummerried teachers in the field
with a sligh$ margin in favor of ths married teachers. Femily-
responsibilities of these teachers had little to do with job
satisfaotion., In Table XXXIII, it is seen that both groups

responded in equal mmbers to the responsibility classifiocations.
TABLE XXXII

COMPARISON OF MARITAL STATUS OF TEACHERS IN GROUPS A AND B

Btatus Group A Group B Differenoce CR

(% (% (%)
l. Married 61.2 55.6 506 1.27
2, Widowed or divorced 10.L 14.0 3.6 1.2l
3. Slnglo 28.1.‘. 30.14. 240 .SO

Since there were one~third of the teachers in the elementary field
umarried it was expeoted that these teachers would have few or no
feamily responsibilitlies, It was observed thet 11 per cent of the
satisfied teachers were widowed or divorced and that 14 per ocent

of the dissatisfied were in the ssme category,
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TABLE XXXIIX

COMPARISON OF FAMILY RESPONSIBILITIES OF TEACHERS IN
GROUPS A AND B

Responsibilities Group A Group B biff, CR
(%) (%) (%)

l, Xone 3&.8 56o)4 1 o6 037

2. Children and/or adults
dependent upon me for oare
other than finanoial 38.8 3014 8y 2400

3, Children and/or edults
dependent upon me for
financial help only 1044 96 «8 +29

L+ Combinstion of 2 and 3
above 16.0 2306 7.6 2.17

In regard to the items concerning family responsibility,
two of the five show enough difference to be statistieally
significant, Item thirty-five, Table XXXIV, "Hy family
responsibilities combined with teaching leave me little
opportunity for sooial contacts”, had a oritical ratio of 5.l.
Another interesting oomparison between the groups was the faot
that more of the satisfied teachers were married yet thelr
family responsibilities gave them fewer problems in meking sociel
contaots than the teachers of Group Be Out of the fifty-five per
cent of the married teachers in Group B, 4O per cent had difficulty

in making sooisl contaots beosuse of feanily responsibilities. This
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COMPARISON OF GROUPS A AND B RELATIVE TO PAMILY RESPONSIBILITIES

OF TEACHERS
Ttem Group A Group B Diff. CR
(%) (%) (%)
35. My femily responsibilities Y 20.0 Lol 20,k 5.10
(parents or relatives)
oombined with tesching X 76.0 5.8 2l.2 5.l2
loave me little opportunity
for social contacts.
36+ My marital status prevents Y 8 240 1.2 1,15
me from planning an
adequate progrem for my N 86 82.4 L0 <8l
classroom.
57. Family responsibilities 21,6 284 6a8 1476
have made it diffioult
for me to advance E T3.2 67.2 640 147
professionally.
62, My femily would rather Y 1.2 5.2 L0 2.56
have me enter another
profession. ¥ 95.2 81,6 13,6 L.87
85. Did you disagree with Y 6.0 9.2 3,2 1.%6
your perents or
relatives about the type N 90.4 872 3.2 1l.14

of job you should enter?

faet indicated that parents or relatives were dependent upon the

teacher which in turn maey have resulted in dissatisfaction in

teaching.

However, the result could have been the samey dise

satisfaction toward eny other occupation providing the family

responsibilities remained constant,
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Five per cent of the dissatisfied teachers were under
pressure by their femily to change professions. One per cent

of Group A was in this predioament,

Experience and training, The mumber of years of teaching

sxperience i3 shown in Table XXXV, COroup B outmmbered Group A
in the first four classifications; 28 per cent of Group B had
less than eight yearas of teaching experiende oompared to 16 per
oent of Group A, In the fifth classifiocation there was nearly
an equal mumber of teachers with eight to eleven years of
experience, Seventy-two per cent of Group A end 61 per cent of
Group B had eleven or more years of experience, There was no
significant difference between the groups, howsver, there was a
trend for the more satisfied teachers %o have had more years of
teaching experience. Furthermore, there was & larger number of
Group A who had teaching experience only. The only disorimination
was revealed by the faot that 22 per oent of Group A had intere
rupted intervals of teaching with other employment.

The mumber of years of cocllege preparation showed very few
differences between ths groups and no difference that was significant,
Aotually less than U8 per cent of either group had obtained the
Bachelor's degree. In Group A and B, respectively, 65.and 68 per cent
had not done additional study; 23 per cent of both groups had
less than a college year beyond the Bachelor's degree, leas than
6 per cent of either group had obtasined eightean months of graduate

work, and less than L per cent had Maeter's degrees, The items
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TABLE XXXV

T0 TEACHING EXPERIENCE
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Bxperience Group A Group B Difference CR
(%) (%) (%)

l. Less than one year 2,0 3.6 1.6 1,07
2. More than one year and

less than 3 years 3.6 840 L.6 2.19
3« Three to less than

5 years 5.6 6oh 8 «38
L. Pive %0 less than

8 yoars h.S 10,0 5-2 2037
5. Bight to less than 1l

yoars 11.6 10.8 «8 «29
6. Eleven years or over T2 61,2 11.2 2.67
1, In teaching only 82.8 724 104 2.81
2, In tesohing part time 1.6 1.2 oy »36
3¢ In full time employment

other than and prior to

teaching 6.0 L0 2.0 1.05
L+ Interrupted intervals

of teaching with other

employment 9.6 22,4 12,8 3490
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TABLE XXXVI

COLLEGE PREPARATION OF TEACHERS IN GROUPS A AND B

Years of preparation Group A Group B Difference cﬁ
(%) (%) (%)

1. None L.0 3.2 1.2 «63
2. One to 9 months (1 yr.) o 1.6 1.2 1.33
3, F¥ine to 18 months (2 yrs.) 8.0 840
Le Eighteen to 27 months

(3 yrs.) 25.6 19,2 bs 173
S« Twentyeseven %0 36 months

(L4 yra.) 9.2 84 8 »32
6. Bachelorts degree 52,8 576 L.8 1,09
1, No additional study 65.2 68.4 342 oTh
2. Leas than a college year 2342 23.6 o 10
3. ¥ine to 18 months (2 yrs.) 6.8 2.8 L0 2.1
lis Magter's degree 3.2 L8 1.6 «89
5. Above Master's degree 1.6 oy 1.2 1.33

referring to college preparation and additional study, Table XXXVII,
ons out of the three showed differences great enough for statistioal
reliability. Item thirty-two, "My College gave me a life-like
preparation for the problems I meet in teaching”, had eritical

ratios of 6.55 end 4.28 for the "yes" and "mo" responses, respectively.
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TABLE XXXVII

COMPARISON OF GROUPS A AND B WITH REFERENCE TO PRUPARATION
AND TRAINING OF TEACHERS

Ttem Group A Group B Diff. OR
() @ (%)

32, My college gave me & lifes Y 99,2 3342 26,0 6,55
like prepsration for the

problems I meet in teaching. N 30.8 .h9.2 18.& L.28

63. I believe that advanoed Y 71.6 63,2 B 2401
study would enrioch my

satisfaction in teaching. K 20,0 22,8 2.6 77
77+ I =m not as well prepared Y 33.2 36,8 3.6 «85

for teaching as I should ‘ :

be. N héih 14502 1.2 031

The outstanding fact was that 99 per cent of Group A responded
"yos" to the statement, whereas only 33 per aent of Group B
felt the same way. Less than one~half of both groups believed
that they were not as well prepsared as they should have been,
At least twoethirds of Groups A and B thought thst advanced

study would enrich their satisfaotion with teachingy

-~

Miscelleneous. In Table XAXVIII, there ere several items

which were believed to have some relationship to satisfaction in
teaching. Of the eight items, four disoriminated significantly
between the groupe. Ninetywsix per aent of the satisfled’ group .

planned to teach "next year", Eighty=nine per cent of Gruup B
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COMPARISON OF RESPONSES TO MISCELLANEOUS ITEMS WITH REFERENCE TO
GENERAL ATTITUDES TORARD JOB SATISFACTION OF
TEACHERS IN GROUPS A AND B

Item “@roup A Group B DAff, CR
( (% (%)
He Do you expsot to tesch Y 96.4 88.8 76 3.30
next year?
¥ 1.2 240 8 «T3
11, Do people appreoiats Y 81.2 L5.6 35.6' 8490
your work? :
N 7.2 22,4 15.2 L.50
23, The long vacations which Y 62.0 5844 L0 «91
teachers have makes my job -
attraative, X 27.2 35.6 8Jy 2405
65. Do you regard yourself as Y 92,0 Bliely Te6 2466
religious?
N L.8 12,0 Te2 2.94
66, Do you attend chureh Y 85.6 80.4 5e2 1.55
regulerly?
N 140 18.0 L0 1.22
84. Do you sometimes get Y 8.8 284l 29.6 8434
badly flustered or jittery
in your job? ¥ 8.6 58.4 23,2 590
89. Are you sometimes a leader Y 70.8 59.6 il.2 2.65
at soclal affairs?
N 2506 320]4. 6.8 1068
93, Do yov get disoouraged Y 11,2 32,4 21,2 5.9
easily?
N 85.2 628 220, 5.9




129

also expsoted to teach next year. Appreciation of ome's work
was algo related to satisfection. The least saiisfied teachers,
L6 per cent, felt that too few people mppreciated their work.
Item 8} showed that mors of the dissatisfied becsme badly
flustered or jittery in their work and Item 9F indiocated that

they became disocouraged more easily,



CHAPTER V
SUMMARY AND CONCLUSIONS

The purpose of this investigetion wes to determine some
of the faotors which are related to a teacher's attitudes
toward her work; attitudes formed or influenced by contaot with
a variety of oiroumstances which might appear to reveal the
reasons why she is satisfied with teaching as & oareer.

With due respect to the fallaoies in the questionnaire
method, thers was no other way in which so many teachers
could have been contacted in such e short time. Thus,
questionnaires were mailed to twenty-eight hundred elementary,
female teachers. The large number of questionnaires returned
was gratifying which indicated a desire to clarify issues
regarding both good end poor conditions relative o the teaching
profession., Obviously, such a method has many limitations,
Reluctance to answer or to be bothered with the lengthy materials,
or every dishonesty oould influenoce greatly the conoclusions
drown from the data.‘ However, it was believed that any improve=-
men% in the conditions in whioh teachers worked should be made
by their suggeations and with their approval.

The investigation was primarily divided into three parts:
(1) a survey of related literature, (2) an snalysis of the semple,
and (3) a comparlson of the more satisfied teachers ss a group
with the least satisfied, The results of this study are presented

in the same order.
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The survey of related literature brought out many
important facts concerning job satisfaction. Job satisfaction
does not exist as an independent variable but is the result
of attitudes, appreciations, interests, ideals, and habits
of conduod. Attitudes are formed in relation to situations,
persona, or groups with whioh the individual comes into oontsoct.
The major feature whioh makes a good teacher is her attitude
toward her profession formed in relation to it as a reference
group. It was observed that an attitude will vary from day to
daye. Therefore, there can be extreme satiafaction or extremse
dissatisfaction without the job ochanging. However, many authors
believed that such a situstion is unlikely. Furthermore, complete
satisfaction would be most undesireble, What is desired is an
optimum satisfaction which will releese frantic tension and at
the same time leave enough dissatisfeotion to promote better
goals.

This investigation oconformed to the general conolusions
drawn from other job satisfaotion studies, The followlng lists

show factors of satisfaction as revealed by the data:

Salary: Community oonditionas:
travel interesting community
saving oooperation
seocurity oomnunlty acceptance of
fraternal membership teachers

sppreciation
oulturel stimulation
friendship

restriotion of behavior



School oonditions:

funds for expenses

equipment

administrative planning

supervision

oonsideration of
opinions

trustworthiness

time

teaching load

keeping reocords

Living oonditions:
choice of place
privacy
-freedom to sntertairn
convenienaea

Experience and training:

interrupted intervels
college preparation
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Professional attitudes:

interest in work
accomplishment

desire to teach
promotion

contact with other people
avooational ocomparison
soolal position

Marriage and family
responsibilities:

opportunity for sooial
oontaots

family opposltion to
teaching

Miscellensous:
enocuragemsnt

future plans
paychological faotors

In general the sample involved in the study was oonsidered
a normal one. The oaloculations indiocated a slight massing of
soores toward the high end of the Job satisfaction scales but
not great enough to cause ooncern, As a group, 70 per cent of
the teachers liked thelr work moderately, very much, or with
extreme enthusiasm., This leaves %0 per cent of the teachers who
may be considered diesatisflied, since they feall in the classifications
of indifference, dislike, or partiael dislike of their work. Accord=
ing to the related literature, the percentege of dissatisfied
persons varies from vooation %o vocation and even varies within

vocations under different oircumstances. The percentage of teachers
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who liked their work less than "a good deal" of the time was
18.4¢ PFurthermore, 30,1 per cent of the teachers indicated a
desire to change positions for a better job. Twenty=-one per
cont of the sample oould not tell how they compared to others
or whether they disliked their work more than others. There-
fore, the range of dissatisfaction was 18.4 to 30.1 per oent.
Thus it was oonocluded that from 18 to %0 per cent of the
Loulsisna elemsentary school teachers were dissatisfied with
their jobs. The average of these figures is 2,.,8 per cent, a
peraentags very olose to the number of teachers (250) found in

Group B.

Salary. At least 28 per cent of the teachers were making
less than $24,99 a year. Over one-half of the teachers were paid
between $2000 and $2999. Slightly over a third of them, 36.3
per cent, were paid from $3000 to $3499. Thus, all but 3.k per
osnt were making less then 34000, There was an indication that
teachers in the $3000 to $3500 braocket were satisfied with their
salary and that it provided for travel, savings, and membership
to organizations. Thus it was concluded thet the minimum sslary
for beginning teachers should be $3000. Cost of living inoreases

have been grented to teachers sinoe this study was underteken,

Community conditlona and relationships. The greater number

of teachers lived in communities with less than 500 population,

Fifty~=sight per cent lived in communities with & population of
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less than 10,000 persons, The data confirmed the opinion that
the majority of Louisiapa's elementary teachers live in small
communities. As a group, the oommunity accepted them as a part
of the social struoture and 77.6 per cent of them found most
parents coocperative and appreciative of their efforts. The
greatest {aotors for dissatisfection in this category were:

(1) too few stimulating opportunities, and (2) the lack of

coumunity responsibilities.

School conditions and relationships. The majority of

tesachers tiught in sochools where the enrollment was below 500
pupils.

Plenning, based on modern methodology, needs a great deal
more attention and probably revision. Seventy=six per cent of the
sample based their work on courses outlined by the state, This
prinoiple was in direct contrast to that based on individual needs
and differences., However good the state program was or 1s, the
State Department did not intend that it be followed to the letter
but that it should be adapted to community needs. This opinion was
voiced by the State Supervisor of Elementary Education.

Supervisory activities and opportunities have not been
fully reelized by elementary school staffs. Cooperative policles
wers laocking in most sohcols. Supervision by parish supervisors
reached 16.9 per cent of the teachers. Twenty~two per cent of the

Yeachers were supervised by the prinoipals. Seven per cent did not
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rﬁiagﬁise any supervision at all, About one«half of tho teachers
received supervisionm by all agents. Howsver, the toschers were
oontent with supervision as it was., The teachers wore indifferent
toward program planning; less than one=half, 2 per oent, desired
to be more amotive in planning the school program.

The majority of teachers had loads which permitted them
to teach effeotively and had schedules which provided time for
the neosssary record keeping and extra duties,

Over 50 per cent of the ssmple were hendisapped by the
lack of sdequate teaching materials. PMurthermore, !l per cent of
the teachers had to improve their classrooms by teacher planning
alone., Improvement was being made, however, by st least LO per
cent of the edministrators. Twenty per cent more were interested
in improvement but nothing had been acoomplished.

One of the outstanding fects found in the study wes that
teachers, 98,5 per oent, liked to work with ohildren. Over thrse-
fourths of them found echool enviromments interesting. Generally,

there was good spirit in most of the schools.

Profesgsional sttitudes. There was outstarding evidence

that teachers held high esteem and rsspact for the professlon.

The teaching job was interesting %o 98 por cents; 95 per ocent saw
the results of their work; 86 per cent found that the work‘waa not
monotonous; 87 per cent felt thaet they wers making & suocess of

the work; and 89 per ocent were teaching because they wanted to
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teach. Ninety-one per cent thought that they had seleoted the
right voeation and 93 per ocent found real interest in their work.
From these faots, it was ooncluded that the professional attitudes
were high.

Advencement was definitely disheartening %o over onew=half
of the group. Furthermore, the profession appeared to limit the
opportunities for social asontaots with people in other fields,.
Even with these oconditions, the teachsrs still reosived more
satisfaotion from teaching than from other things that they did

in their spare time,

Living conditions. Most teachers had comfortable plsoes

to live. The majority of them lived with relatives or husbands;
relatively few lived alonse. Sufficient privacy, freedom to
entertain, and the necessary conveniences were afforded %o at
least 86 per ocent., High living expenses caused the greatest

eoncern.relative to living conditions.

Marriage aud family. Eighéy-nine per cent of the teachers

had selected teaching as a oareer with the approval of parents or
relatives and the seme number were encoursged to remaln in the
profession,

Marriage did not prevent the teaoher from planning adequately
for the classroom. However, family responsibilities made it

aifficult for about 33 per cent to advanoce professionally.
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Training and experience. Sixty~three per cent of Loulsiana's

elementary teachers concerned in this study, had taught eleven
years or over. The condemning faot remained, however, that only
53 per cent had received Bachelor's degrees. A very small number
had Master's degrees and only 2 per cent had done graduate work
above the Master's degree. Approximaetely one=third of the
teachers recognised the need for further preparation. A majority
of the teachers, 68 per cent, felt %hat they would be better
satisfied with teaching if they received advanced study. Forty~
one per cent stated that they did/not receive life~like preparation

for the problems they meet in teaohing.

Misoellanecus. Louisiana teachers were spiritually minded

as revealed by this semple; 82 per cent attended church regularly

and 86 per oent regurded themselves as religious.

CQmparison‘gs_Groups é.and_g. There were 30 statements in

Form A, arrenged in four sosles. Twelve of them disoriminated
between the groups., The items which really discriminated
signifiocantly between the groups of satisfied and dissatisfied
teachers follow:s
How well you like your Jjobi

I like it fairly well,

On the whole I like it,

I like 1%t a good deal,

I like it very much.
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I sm enthusiastioc about 1%,
I am extremely onthusiastic about it.

How much of the time are you satisfied with your job?
All of the time.

Most of the time.
A good deal of the time,
How you feel about changing your job:

I am not eager to change my Job but would do so if
I ocould get a better one,

I cannot think of any job for which I would exchange
mine,

I would no% exchange my job for any other,
How do you compare to other people?
No one likes his work better than I like mine.

I like my work much better than most people like
theirs.

I do not know how I compare to othsr people.

Specific items related to Jjob satisfaotion.

Salary:
My salary is sufficient for me %o do some traveling.

Having Yoo small a salary prevents me from saving for
security.

I need to get into work whioch pays better than teechlng,

Hy salary prevents me from jolning organizations to which
I believe that I should belong.
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Community aonditions:
This community is too smsll to be intereating,
¥ost pevple in this community cooperate with teachers.
Teachers are accepted as belonging te the community.

Moat parents in this community appreciaste the teacher's
effortas.

The library feoilities are adequate in this oommunity.

The cultural opportunities in this communlity are
stimelating.

I dislike community responsibilitiea outside the olass=-
FOOM e

Do you have any very dlose friends in the community?
Too many people in this oommunity object to isachers
doing things which are generally accepted when done
by others.
This community is too isolated.
School conditionst

There is some monsy available for operating expenses of
the elementary department.

Equipped for teaching adequately in the alassroome
Same sequipment, bare essentisls in the olusaroom.

No adminigtrative plan for improving the elementary
department,

Administrative plan for improvement under way,
If you have a supervisor does he expect too much of you?

The %teaohers in this school usually get recognitlion for
a job well dons,

My aduministrators are interested ln lmproving my classroom.

My immediate supsrior considers my opinion.
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Is your present boss an individual whom you feel that
you oan trust?

Supervision in this school is planned cooperatively by
the supervisors, teachers, end pupils,

Do you have diffioculty in knowing just where you stand
with your prinocipal?

Most members of this community help to plen the program
of this school,.

Is ynur‘ work slways judged by fair standards?
Do you find it easy to ask others for help?

My Jjob takes so much time that I have no time to
participate in professional organisetions.

My teaching load is light enough for me to plan adequately.
The mumber of pupils I teach psrmits me to teach effeotively.

My teaching schedule provides time for doing the varied
jobs I sm expsoted to do at school.

Keeping records aml masking reports add too much to an
already full schedule, '

Do you think that you have too work too long on the job?
Does your present job force you to hurry a great deal?
The surroundings in which I work are interesting.

There is a fine spirit in this school,

Teachers have to work toc hard,

Sohool buildings and equipment are used %o much by the
pecple in this oommunity.

Does your present jub fatigue you greatly?

Professional attitudes:
Is your work interesting?

Can you see the results of your work?
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Is your job monotonous?
Do you feel that you are making a suocoess of your work?

Have you ever declined an offer to leave the tseaching
profession?

I am teaching because I like %o.

Do you think that you have made the wrong selection
of your occupation?

Teaching offers me an cpportunity to engage in
stimulating sotivities.

I have an opportunity to advance.
Reading educational literature is interesting.

The things that I do in my spare time give me more
satlsfaotion than my work,

The teaching profession limits my contaocts with people
in other fields.

Do you like to direet the work of others?

Do you heve to do things in your work which hurts your
congaience?

Are you satisfied with the effeots of your job on your
social position?

Did you enter your present position because you really
wanted to go into it?

Do you find thet yov have little real interest in your
job?
Living conditiona:
Does your job permit you to live where you desire?
I have sufficient privacy where I live.

I en free to entertain friends where I live.
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I have all the necessary conveniences where I live.

Living expenses here are unreasonsbly high.

Marriage and family responsibilitiess
My femily responsibilities (parents or relatives)
ocombined with teachingz leave me little opportunity
for soaial oontaocts.

¥y family would rather have me enter another profession.

Exparience ani training:
Interrupted intervals of teaching with other employment.
My college gave me a life~like preparation for the
problems I meet in teaching,
Miscellaneous:
Do you expeet to teaoch next year?
Do people appreciste your work?
Do you sometimes get badly flustered or Jittery in your job?

Do you get discouraged easily?

Conclusions.

l, This investigation was in progress for three years.
The time element limited detailed anelysis with more use of
statistics, Purthormore, the expense of it ruled out the
possibilities for machine caloulations. Thus, it is recommended
that studies of thls nature be enocouraged, financed and aided by
agencies interested in improving the teaching professlon.

2. 3imilar invegtigations should be carried out in the

secondary and higher levels of education,



e The State Board of Pducetion of Louisiana should
establish as a minimum salary a base salary of $3000, the
incresss being paid only to those teachers during the swmmer
months who partioipated in & program of travel end inservice
training. (The National average for 195051 was $3126).

L. A more emphatic public relations program is needed.
School persounel and public administrators should endeavor to
promote ocultural and stimulaving activities in the ocommunity.
Teachers should be willing end cooperative in sociel lesdership.
There is a possibility of sueh training in Colleges of Education.

5. A better and more thorough progrem of democratio
sdministration and supervisory progrems is easential in Louisians.

6. Plans should be promoted with definite results
sascersained by the teacher. Thils requires long range planning
in a board comprised of administrators, teachers, pupils, and
patrons. No school should stand still year after year. Equip~
ment should be added with definite funds avallable.

7. Louisiana teachars like %o work with children, They
maintain high esteem for the teaching profession. Professional
attitudes were good. They should be offered opportunities to
advance in some manuer.

Be Zalarlies should alsc be compensated on a cost of
living index for %eachsrs. High ocost of living ocaused much
concorn with the teaohers in this sampling. (Louisiana ranked
twenty-ninth in the natlion in termes of average feaoher'a salaery,

1950‘51 ) .
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9. Greater emphasis sheuld be placed on inservice
training at the collegoe levnl,\wihh orodit, =nd higher
oortification. Inservice training in the field, sompulsory
or otherwise, wlthout credits did no% show in this investigation.

10. A large number of teachers did not have degroos.
Degrees do not meke the tsacher, it is conceded, but temporary
certificates should be reduced by incressing inspiration and
remuneration.

The study was nct inclusives many implicetions, many
other areas of satisfaction--dissatlsfaotion might have been
investigated. Diagnosis of the diasutisfied group might reveal
chronic discontent of e pyschological neture. Sursly, & smzll
percentage of teachers might be dissaetisfied persons regardless
of the profession they entersd. Stmdies at other levels, high
school and college, are needed before the profession oan be
oriticised justly for its fallure to improve unpleasant situations.
Kany items did not discriminate between the groups. Perhaps at
different levels of education %they would be more significent and
diserininstory.

The sdy revealed several areas of dlssatisfaction and
gserved 1%a purpose, Only through an effort to publicize its
contente and snoouraza chango in educstional prastices will i%

have value,
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LOUISIANA EDUCATION ASSOCIATION
Office OF
Executive Secrstary

118 Florida Street
Baton Rouge 2, Loulisiansa

TC THE TSACHER:

No one knows better than you do whether or not you are satisfied
with your job of teaching and no one knows better than you do
why you are satisfied or dissatisfied with your present position.
It is sincerely believed that any Improvement conceraning the
conditions im which you teach should be made at your suggestion
and with your spproval.

A study of job satisfaction among teachers may reveal some of
the areas of dissatisfaotion which will open opportunities for
improvement. Consequently, you are asked to help in a scientific
study by answering the questions in this blank. Nelther your
employsr nor any of your assoclates will be allowed to see your
answers aend only the group totel will be published. DO NOT PUT
YOUR NAKE ON THIS PAPER. Your replies will be worthless unless
they are perfeotly frank and truthful. Your part in the study

is of vital importance to its suocess in attempting to get
reliable information,

Co-operation on your part will be of service to you and to the
group of teachers you represent in this state and it 1s deeply
aeppreciated.

Yours sinoerely,

He We Wright
Exeoutive Seoretary
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JOB SATISFACTION FORM A*

Date

Parish in which you teach

Sex

1.
2.

Se
L
Se
6.
Te

Choose ONE of the following
statements which best tells
how well you like your job.
Plsoe a check mark ( ) in
front of that statementa

I hate it.

I disliks it.

On the whole I don't like it.
I am indifferent to it.

T I like it a little.

T I like it fairly well,

~ On the whole I like it.

ig—
—————
——

—8———1 1ike it a good-deals —

9.
10.
11,

12
13.
1L
15.
16.
17,
18,

T I like it very much.

T I am enthusiastic about it.
I am extremely enthuslastio
about it.

||

Check ONE of the following
to show HOW KUCH OF THE
TDIE you fesl satisfied
with your jobs

All of the time,

¥ost of the time.

A good deal of the time.
About half of the time,
Occasionally.

Seldome.

Nover,

NI,

DO NOT WRITE IN THIS SPACE

19,

20e

21.

22,

23

2L

25
26,
27
28.
29

50

Cheok ONE of the
followlng which best
tells how you feel
about changing your
jobs

I would quit at once

if I could get snything
else to dos

I would teke almost any
other job in which I
could earn as much money
as I am earning now.

I would like to change
my Jobe

1 am not eager to chenge
my job but would do so if ./ /»
I oould get a betber jﬁﬁiéw%¢%}

I cannot think of any job © ¢
for which I would exchange
mine.

I would not exchange my

job for any other. )

Cheok ONE of the following
to show how you think you
compare with other people:

No one likes his work better
= then I like mine.
I like my work much better
than most people like theirs.
I like my work as well as
most people like theirs.
1 do not know how I compare
to other people.
I dislike my work more than
other people dislike theirs.
No one dislikes his work
" more then I dislike mine.

» Adepted from Job Satisfaction blank by Robert Hoppooke




JOB SATISFACTION FORM B

DIRECTIONS:

checking,.

162

Seotions A to T, inclusive, which follow are planned
%0 help you desoribe the teaching position you now hold.
only one) item in each seotion.

Check ONE (and

Read each section through before

Ao

e

B.

A

)

C.

" le

Populetion of place in which De

. I live when teaching.

1.
2.
3
b
Se
6e
Te
8.
9.
10.
11.
12,
13.

Usuel means of transportation
from my residence (when teach=

. Less than 500
500 to 999
1,000 to 2,499
2,500 %o 9,999
- 10,000 to 14,999
15,000 %o 19,999
20,000 to 24,999
— 25,000 to 29,999
—_— 30,000 to 3’4:999
35,000 to 39,999
— 40,000
—_— 45,000 %o 49,999
___ 50,000 and over

—
——
gt

Fe

- ing) %o other communities.

1. Own oar.
e Private ocar but nct owned

by MmO
e

Train or bus.
Distance from my residence (when
teaching) to a satisfaotory recrea=
tional and/or shopping ocenter to
which I can secure tramnsportation.
Ge
Suoh a center is in thias
T community
Less than ten miles
10 %o 19 miles
T 20 to 39 miles
T L0 to L9 miles
50 to 59 milee
7.~ 60 to 69 miles
8. 70 to 79 miles
9.~ 80 to 89 miles
10 ___ 90 miles or more

2.
Se
L
De
6o

to 14,999 /

1.

Living errengements:

le __ Alone in apartment
or house

_— Live with members of
my femily (relative
or parents)

e

Se Live with my wife
and/or husbeand
L. Room and board with

others than my fenily
Harital status:
1. Harried
e Widowed or divorced
3e Single
Femily responsibilities:

1.
24

None
T Children and/or adults
T dependent upon me for
oare other than financial

3 Children snd/or adults

~ dependent upon me for
finanoial help only

Le Combination of 2 and 3

above

Yoarly salary (inolude extras
such asj pay for teashing adulis,
travel allowance, board and room
if in lieu of pary of salary)s

Less than 1,000
2e ~ $1,000 to §1,L499
2, T §1,500 to 1,999
he T #2,000 to 32,499
50 - &*\2,500 to %‘2,999
be " $3,000 to 3,497
Te - 55]500 to gf’aggg
8.~ $L,000 to BL,L90

9e ___ §h,500 8nd over



H. Plans for next years
le _ Expeot to teach
\///2. Do not sxpect to teach
Be Plans very uncertain

I.

v

Js

K.

;
,
/ le

L/

Le

/
o/

K.

.
o/

! 1

Length of teaching experience:

le __ Less than ons ysar
24 More then one year and

T less than 3 yesrs
3 Three to less than 5 years
llu T Five to less than 8 years
5. Eight to less then 11 ysars
6. ___ Rleven years or over

¥y experience has beens

1+ ___ In teaching only
2. In teaching part time
3. _ In full time employment

“" other than tesching prior
to teeching
Interrupted intervals of
T teaching with other employ=
ment

Lo

Ky bachelor's degree inoludedt

A major in (24 hrs)
2 A minor in (18 hr.)

Double major

and (24 hr, emch)

Humber of years of undergraduate

. 6ollege preparation.

1. Konse

2, Onme to 9 montha (1 year)

3.~ Nine to 18 months (2 years)
e 18 to 27 montha (3 years)

S5e 27 to 36 months () years)

6. ___ Bachelor's degree

Addlitional study beyond the
Bachelor's degree:

Kone
2. 7 Less than a oollege year
3, 7 Nine to 18 months (2 yrs.)
Lo T Master's degree
Se ___ T Above Mester's degree

Ne

Qe

Pe

Qe

163

Total enrolliment in the school
in which I teach:

le  less then 100 pupils
2 100 tc 199

39 — 200 to 299

ie 300 to 399

5. L0O to 499

6' 500 to 599

7¢ 600 to 699

8. _— ~ 700 to 799

9« ___ 800 to 899
10. 900 %o 999

11, 1,000 pupils or over
Level of program I teach:

Llementary school only
Classes for adults end

v/’ elementary school
A 3.

Classes for out of
schiool youth and
elementary achool
The program I %each is based on:
1. Courses outlines by oity
T or state
2 Courseg plannsd by teachers
" at the school
3 Courses plemned by teachers,
T pupils and parents
lie Courses plemnned by teachers,
~ pupils, and parents, based
on city or state outlines

Persons supervising my program:
l. No one

2 Principal
3 Superintendent

Le =" Parish supervisor
5a State supervisors
6. Principal, Superintendent,

Parish Supervisor, and
State Supervisors in
speocialized flelds



Re School provision for operating
expenses in my department:

le __ Some money available
2. ___ No definite amount set
aslde
3« ___ Defirite amount set sside
: yesrly
ke ___ No school funds for this
purpose

S. Equipment with which my
department 1s provided:

l. Equipped for teaching
~ adequately in the
class room
2. Some equipment, bare
~ essentials in olass-

room
3 Classroom is too
~ poorly equipped
L. Supplementary materials

available outside of
olassroom but in the
building

T. Provision for improving department:

1, No administrative plan
2. Administrative plan but
T no improvement made
3. Administrative plan being
“ oarried out or will be
scon
Lo ___ Teaoher plauning only

RE¥ARKS 1

16



have about them.

JOB SATISFACTION FORY C

165

The following statements present a variety of possible facts
sbout the teaching situations and possible ideas which temchers may

This form is being cheoked by experienced and

inexperienced teachers, by single and married teachers, by teachers
living with their relatives and by teachers who live alongj henos,
it is necessary to put some of the statements into rather general
Your response %o each of the statements, therefore, should
indicate your USUAL feeling about the conditions in whish you teach.

torms.

DIRECTIONS s

Record your feeling about each of the following

statementa by writing in the space provided s

Y, K, or a U,

Y ==~ means "Yes, I agreej or It is true in my situation."

'N wee means "No, 1 disagree; or It is not true in my situation,”

U === means "Uncertein; I have no feeling one way or the other; or
The item does not apply in my situation,"

8.

B

Is your work interesting?

I have a comfortable place
<o live.

Can you see the results of

your work?

___1s your job monotonous?

_ . Does your job permi% you %o

ilive where you desire?

_If you have a supervisor
doea he expeot too much of

you?

Would you choose enother

supervisor if you oould?

Teaching is one of the best

jobs that I can get whioh

will let me live with my
roletives or parents.

e My salary is sufficient for

me to do some traveling,

1000

e

12,

13.

1L,

15.,

/16#

The teachers in this
school usually get
recognition for a job
wall done.

Do people appreoiate
your work?

Poor arrangement of fixed
equipment msekes my work
much harder then it would
otherwise be.

This community is too small
to be interesting.

A satisfaoctory salary
schedule helps to make me
contented.

Are there too meny

T "politics™ in your job?

Do you feel that you are

meking a suocess of your

job?



@ _

18,

19.

20,

2.

L

/230 ;

e
P
| 2’.‘.

20.

Have you ever deolined au
offer to leave tho teaching
profession?

My administrators are

interested in improving

ny olassroom.

Ny Jjob takes 30 much of

T my %ime that I have no ,
time %o participate in ~
professional organizations.

Shopping facilities are

adequate in this community.

I am able to make satisw

faokory living arrangements

hers.

Having too small a salary

prevents me from saving

for security.

Y

The long vacations which
teachers have makes my
job attraotive. -

My immediate superior

oconsiders my opinion.

@

Most people in this
community cooperate with
teachers.

I have suffioient privacy

T where I live.

1 am teaching because I

T like toe '

___ My teaching load is light
~ enough for me to plan
lessons adequatelys _/

It ie diffioult to get into

or out of thle community.

I em frec %o entertain ,

— friends where I live., ./

A

\

33 .

324-.“

5

36.
370

38

%9
(Lo
(ﬂ;}

2.

-
N Y

13

32

166

I need to get into work .
which pays better than
teaching.

Ky collsge gave me a
life like preparation
for the problems I
meot in teaching.

The rnumber of pupils
T that I teach permit me
to teach effectively., v

I have all the'neoess&ry
sonveniences where I liva.

My family responsibilities
~ (psrents or relatives)
oombined with teaching
leave me little opportunity
for social ocontects.

. My marltal stetus prevents .-
T me from planmning an adequate
program for my classroom.

___ My present salary is insuffie

oent for me Yo take

‘additionel training, v

I would like to work undsr

another supervisor.

. Uy supervisor mekes it s
T point to get along with
teachers.

Teachers are aooepte& as 4

begonging to the community.

Do you think thet you have -

made the wrong selection of

your ocoupation?

Is your present boss an
T individual whom you feel
that you can trust?

Tesching offers me en p

opportunity to engage In !

stimulating intellactual
activities.



(s

is.

@6 __
(g) _
_—
(o9

®

ppad—

Wy present salary prevents ne
from joining organizations to
which I believe that I should
belong.

I have an opportunity to
advanose, -

I 1like working with children.
(or pupils)

Reading sducational literae=
ture is interesting.

The surroundings in which I
work are interesting.

The things that I do in my
spers time give me more
satisfaotion than my work,-

The administrators in this
school are autocratic in
mothods of dealing with
teoachers.

bl. My teaching schedule provides
time for doing the varied
jobs I am expeoted to do at
schooles |

-

(62, __ Most parents in this community
appreciate the efforts of
teachsra. .

/53, I would like to be more

— active in planning the school
progren if it were permitteds

@ There 418 a fine spirit in

‘ thie schools

(5’53 Teachers have %o work too

™ hard,

56 The library facilities in

this community are adequate.

68.

167

Femily responsibilities
have made it diffioult
for me to advance
professionslly.

I oan efford 4o own a
car on my salary.

The beaching profession
limits my opportunities
for ocontacts with people
in other fields.

Supervisior in this group

is planned cooperatively

by the supervisors, teachers
and pup'lla.

— Too many community jobs

are expected of me as a
teacher.

Ky fanily would rather
have me snter another
profession, .

I belleve that advanced
study would enrich my v
satisfaotion in tesmching.

Do you like to direot the
work of others?

Do you regard yourself as
religions?

___ Do you ettend church

regularly?

Keeping reocords and
making reports add too
muoh to an already full
sohedule,

The oultural opportunities
in this community are
stinulating.



N

T

5

T __

@

iy

()

5.
@

@

784

79«

gibilities outside the
classroom,.

ment are used too much by

the people in this community.

Do you make friends easily?

Members of this community

help to plan the program of

this school,

Is your work always judged
by feir standards? .-

Do you have to do things
in your work which hurts
your consciense?

Do you have any very close
friends in the community
in which you work?

Are you satisfied with the
effect of your job on your
social position?

I em not as well prepared
for tesching as I should
be.

Are any of your brother or

T sisters earning more than
you are in some other pro=
fession?

Do you have considerable

T difficulty in knowing just
where you stand with your
prineipal?

Did you enter your present
job because you really
wanted %o go into it?

I dislike ocommunity respon=

School buildings and equip=

61

82,

83,

168

Too many people in thie

community object %o
teachers doing thiags
which are geaerally
acoepted whea done by
othoras -

Living expenses here are
unressonably high.

Thls community is too

isolated,

8Ly

B

N

8Tv ___

89.

v———v—

90«

Ol.

ondbatma—-

(9% —.

w———

Do you sometimes get
badly flustered or

" jittery” in your
pregent job?

Did you disagree with
your parents or roletives
ebout the type of job

you should enter? .

Do you think that you

T have %o work too long

houre on the job? .

Are you happy ard contented
in your present home
enviroment?

Do you have to work on your
present job with psople
you dislike?

Are you scmetimes a leader
at soclal affairs?

Does your present 365/.
fatigue you greatly?

Doeg your present Jjob foree
you to hurry e great desl?

Does your priocipel take
credit for the work you do?



9% __

N

-

o

Do you get discouraged easily? -

Do you find it easy to ask
others for help?

o you find that you have
very livtle real interest in
your Jjob?

169
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RESULTS OF TABULATIONS SHOWING COMPOSITE
FREQUENCY AND PERCENTAGE, FORMS 4, B, AND C

17

Job

Satisfaotion, Form At

Choose ONE of the following
statements which best tells
how well you like your Jjob.

Item

1.
2.

3.
L.
5.
b
Te
8,
R
10.
11.

12,
13.
1.
15.
16.
17.
18.

19.
20.

I hate it,

I dislike it.

On the whole I don't like it,
I am indifferent to it.

I 1ike it a little,

I like 1t fairly well.

On the whole I like it,

I like it a good deal.

I like it very much,

I am enthusiastic sbout it.
I m extremely enthmslastio
about it.

Check ONE of the following to
show HOW MUCH OF THE TIME you
feel satisfied with your job.

All of the time.

¥ost of the time.

A good deal of the time,
About half of the time.
Occasionally.

Saldmo

Hever,

Cheok ONE of the following
whioh best tells how you feel
about changing your job.

I would quit at once if I could
get anything else %o do.

I would %eke almost any other
job in which I could earn as
much money es I am earning now.

Frequency Percentage
0
¢
8 «73
2 «18
9 83
52 L7
252 23%.12
63 578
1a7 38+26
173 15.87
114 10.46
1050
295 27.06
600 55406
137 12.57
a8 2.57
2l 2,20
5 1
1 «09
1056
0
9 83
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Iten Frequenoy Parcentage
21, I would like to exchange my Job. a8 2,57
22, I sm not eager to change my job 291 26,70

but would do so if I could get
& better one,

23, I cennot think of any job for 180 LL.0L
whiech I would exchange mine,
24. I would not exchange my job for 282 25.87
any other,
1050

Cheok ONE of 4the following to
show how you think you compare
with other people.

25+ No ons likes his work better than 173 15.87
I like mine.
26. I like my work much better than 281 25,78
most people like theirs.
27. 1 like my work as well as most o 37.61
people like theirs.
28. I do not lmow how I compare to 225 20461
other people.
29. I dislike my work more than other 1 «09
people dislike theirs.
20, No one dislikes his work more than 0
I dislike minse,.
1650
dJob Satisfaction, Form Bt
A, Population of place in which I
live when teaching,
1. Less than 500 248 22475
2. 500 to 999 167 15032
3. 1,000 to 2,499 220 20416
l&o 2,500 %o 9’999 210 19.25
5« 10,000 to 14,999 51 5e21
6. 15,000 to 19.999 18 1065
7. 20,000 to 24,999 2 <18
8. 25,000 to 29,999 5 oLib
9. 30,000 to 3L,999 8 o7
10. 35,000 to 39,999 7 .
11. 40,000 to LL,999 15 1.38
12. 45,000 to 49,999 6 55
13. 50,000 and over 128 11,74



173
Item F’rsggenoz Percentgga

Bes Usual means of transportation
from my residense (when teaching)
%o other communities.

l. Own oar 757 69445
24 Private oar but not owned by me 214 19.63
3« Train or bus llg 10.92

Ce Distanoe from my residencs (when
teaching) to a satisfactory
reoreational or shopping ocenter
%o which I can secure transportations

le Such a community is in this 393 36406
ecommunity
2. Less than 10 miles 236 21.65
3« 10 to 19 miles 208 19,08
L. 20 %o 29 miles 159 14.59
5. 30 to 39 miles 38 349
6o 40 %0 L9 miles 23 3,03
T 50 %0 59 miles 16 147
8. 60 to 69 miles Vi RN

9. 70 to 79 miles
10, 80 to 89 miles
11, 90 miles or more

0%
D. Living arrangements:
1. Alone in apartment of house 87 Ta98
2. Live with members of my family 304 27.89
3, Live with my wife or husband 619 5679
L, Room snd board with others than 80 T3
my family
1050
Es ¥arital status:
1. Married 659 60.146
2, Widowed or divoroced 1%0 11.62

30 81!1316 %%1 27 062



Item

Fa Pamily responsibilitiles:

G.

He

I.

l.
2,

3e
L.

None

Children and/or adults
dependent upon me for oare
other than finanoial
Children and/or adults
depsndent upon finanoially
Combinstion of 2 and % above

Yearly salary {inolude extras
such asj pay for teaching adults,
¥ravel allowanse, bosrd and room
if in lieu of part of salary):

1.
2.
S
L.
5e
6.
Te
8.
9.

Less than $1,000
$1,000 %o $1,L499
$1,500 to 51,999
$2,000 to $2,L499
82,500 to $2,999
330000 to 35.&99
330500 to 530999
$.,000 %o 34,499
3),,500 and over

Plans for next year:

1.
2.
3

Expect to teach
Do not expect to teach
Plans very uncertain

Length of teaching experience:

1,
2.

3.
L.
Se
6.

Less than one year

More than one ysar and less than
three yesars

Throe to less then 5 ysars

Pive to less then 8 years

Eight to less than 11 years
Eleven years or over

E"ra%encz

390
3ho

138

222
1050

T

Jous

62
101
140

2578
31.19

12,66
20437

91.19
2475
6406

3.12
5e5

5,69
9.27
12.84
65458

174



175

Iten Freguency Porsentiage

Jo My experienoce has beens

.1, In teaching only 860 T78.9
2, In teaching part time 20 1.83
3. In full time employment other 51 LG8
than teaching prior to tesching
Li. Interrupted intervals of teaching 159 14459
with other employment
1690

L. NMumber of ysars of undergraduste
preparation:
1. None 60 505
2. One to G months (1 year) 12 1.1
3« Nine %o 18 months (2 years) 86 79
Ls 18 %0 27 months (3 years) 274 25.1
5. 27 %o 36 months (L years) 77 706
6. Bachelor's degree g&l 5530

¥, Additional study beyond the
Baohelor's degree:
1. None 733 67425
2. Less thm a collegs year 2ln 22.11
3. Nine to 18 months (2 years)- 61 Geb
Ly Master's degree 7 34,39
5. Above Haster's degree 18 1.65

1650

Neo Total enrollment in the school
in whioch I teachs
1. Less than 100 pupils L9 L.5
2. 100 %o 199 85 7.8
3¢ 200 %0 299 152 13,9,
h. 300 %o 5’99 1!48 15-58
5. 400 %o L99 16 13439
6. 500 to 599 115 10455
7. 600 %0 699 105 9463
8. 700 o 799 85 7o
9. 800 %o 859 65 5496
10, 900 4o 997 55 5405

11, 1,000 pupils or over 88 T8



Item

Os

| 8

Qe

Re

Level of program I teasoh:

1. Elementary school only

2. Classes of adults and
elementary school

3+ Classes for out of school
youth and elementary sohool

The program 1 teach is based on:

1, Courses outlined by oity or
state

2, Courses planned by teachers at
sohool

3+ Courses plamned by teachers,
pupils and parents

Lis Courses planned by teachers,
pupils, and parents based on
city or state outlines

Persons supervising my programt

1, No none

2« Principal

3. Superintendent

Li» Parish supervisor

5. State supervisors

6. Prinoipal, superintendent,
parish supervisor, and state
supervisors

School provision for operating
oxpenses in my department:

1. Some money available

2. ¥o definite amount set aside
3., Definite mmount set aside

Lis No school funds for this

purpose

Freggannx

1049
35

6
1650

835
107

15
133

72

16
185
1L
257

554
231
118
387

Pereentgge

96424
3421

«55

76461
9.82
1.38

12.2

6.61
22,57
1-E7
16,97

1.28
51.1

52448
21.19
10.83

3545
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Item Frequeney Peroentags

S« Equipment with which my
department is provided:

1. Equipped for teaching 28l 26.06
adequately in classroom

2. Some equipment, essentiala 347 31.83
in classroom

3. Classroom is toc poorly L9 22,84
equipped

L+ Supplementary materials 210 19,27

avaeilable outside of
classroom but in building

1050
T. Provision for improving
department s
1. No sadminlstrative plan 101 9.27
2. Administrative plan but no 103 Qelily
improvement made
3. Administrative plan being 5,38 L0418
carried out or will be scon "
4. Teacher planning only L8 el
1090
Job Satisfastion, Form C:
1. Is your work interesting? Yes 106l 97.61
No 7 .
Uncertsin 16 1.47
Omission 3 «28
2. I have a comfortable Yes - 1066 97.8
place to live. No 18 1.65
Uncertain 3 «28
Omission 3 «28
3. Can you see the results Yes 1037 95.14
of your work? No 20 1.83
Uncertain 29 2.66
Omission L 37
Ls Is your 3ob monotonous? Yos 91 8435
Uncertain 1 3.76

Omission 19 1.74



Item

5o

e

Te

8.

9.

10.

11,

12,

13,

Does your job permit you
%o live where you desire?

If you have a supervisor
does he expect to0o much
of you?

Would you choose another
supervisor if you could?

Teaching is one of the
best jobs that I can gt
which will let me live
with relative or parents.

My salary is sufficlent
for me to do some
traveling.

The teachers in this school

usually get recognition
for a job well dons,.

Do people appreciate
your work?

Poor arrangement of fixed
equipment makes my work
muoh harder than it

would otherwise be.

This community is too
small %o be interesting.

Fraguencz
Yes 1013
No 62
Unoertain 10
Omission 5
Yos 20
No 963
Uncertain 6l
Omission 33
Yes 85
No 876
Uncertain 86
Omission L3
Yes 6L5
No 187
Uncertain 209
Omission ho
Yes 10
No 619
Unocertain L
Omisslon 17
Yos 767
Ro 220
Uncertain &8
Omission 15
Yes 711
No 15
Unoertain 221
(mission 13
Yos 7
No 551
Uncertain 105
Omissgion 17
Yos L5
No 886
Unosrtain L8
Omiseion 11

70

P@roantage

9249
5.68
92

L6

2.75
86.35
5487
3403

T8
80,37

789

2.94

59417

17.16

19417
L5

37461
56479
L0l
1.56

70437
20.18
8.07
1.57

65.23
13%.30
20428

1.19

38.26

5055
9463
1.56

13430
81.26

La1io
1.01



Iten

1.

15.

16.

17.

18,

19.

al.

22,

A satlsfaotory salary
sohedule helps make me
contented.

Are there too many
"politios® in your job?

Do you feel that you
have made a success of
your job?

Have you ever deolined
an offer to leave the
teaohing profession?

¥y administrators are
interested in improving
Ry olassroome.

My job tekes so much of

my %ime thet I have no
time to partviclpate in
professional organizations.

Shopping faeilities are
adequate in this
comnunity.

I ax able to make
satisfactory living
arrangemente here.

Having too small a salary
prevents me from saving
for security.

Yos

¥o
Undertain
(mission

Yos

Ko
Uncertain
Omission

Yeos

No
Uncertain
Omission

Yos

No
TUnoartain
(migaion

Yos

Yo
Uncertain
Omigsion

Yea

Ko
Uneertain
Omisasion

Yes

No
Uncertain
Omission

Yes

¥o
Uncertain
Omigsion

Yos

No
Uncertain
Omission

179

Frequency Percentage
a2l 75460
179 16,42

é0 545
27 2;)46
236 21.65
739 67.8
92 Balily
23 2.28
olé 86,79
36 343
98 8499
10 «92
L56 11.83
583 53149
39 3458
12 lel
700 6L.22
22.8L
121 11,1
20 1.83
232 21.28
799 7330
L6 La22
13 1.19
551 50455
503 L6.15
26 2,39
10 o952
949 87.06
97 8.9
31 2.8}
13 1,19
78 53403
8 3927
60 545
214. 242



Iten Frequency Percentage
23, The long vacetions whioh Yos 695 63476
"~ teachers have makes my job No 309 26435
attraotive, Unocertain T2 6.61
Omission 14 1.28
24, My immediate superior Yos 823 7545
considers my opinion. Yo 139 12.7%
Unoertain 10l 927
Omission 27 2.48
25. Moat people in this Yos 918 8li.22
community cooperate ¥o 109 10,
with teschers, Uncertein 55 5.05
Omission & o713
26. I have sufficient Yes 1027 oli.22
privacy where I live, No Lo 3467
Unoersein 14 1,28
Omission 9 «83
27. I am teeching beocause Yos 971 89.08
I like %o. No 70 6.L2
Uncertain 36 343
Omission 13 1.19
28+ My teaching load is Yes 763 70400
light enough for me to Yo 302 27.T1
plan lessons adequately, Uncertein 18 1.65
Omission 7 ol
29, It is diffiocult to get Yos 301 27.63%
into or out of this No 760 69,81
community. Uncertain 21 2,02
Cmission 7 SOl
30. I em free to entertain Yos 1000 9l.7h4
friends where I live. No 56 5.1k
Unoertain 26 2479
Omission 8 N
31, I need to get into work Yos 171 15.69
whioh pays better than No 771 T0«T3
teaohing, Unoertain 111 10,18
Omission 37 539
32. My oollege gave me e Yes 5L2 19.72
life=1like preperation No L L0073
for the problems I meet Uncertain 80 Te3l
in teaching. Omission 24 22



Item

33

e

36.

3.

38.

The mumbder of puplls that I
teach permit me %o teech
effectively,

I have all the necessary
eonvenientes where 1
live,

My feamily responsibilities
(parents or relatives)
combined with teaching
leave me little opportunity
for social contaots.

Hy maritsl status prevents
me from plamning san
adequate progrem for ny
classroom.

My present salary is
ingufficient for me to
taks additional treining,.

I would like to work
under ancther supervisor.

My supervisor makes it a
point to get along with
teachers.

Teachers are aoccepied as
belonging to the commmunitye.

Do you think that you
have made the wrong
selection of your
oocupation?

EANEN

Frejqueney Percentage

Yes 654 6040
No 393 36,06
Uncertain 38 39
Omission 5 .
Yes 9l 86433
No 128 11,74
Unoertain 12 1.1
Omission 9 83
Yeos 319 29.27
Yo 77 65.78
Uncertain %6 3s3
Cmisgion 18 1.65
Yos 29 2,66
Mo 931 854
Uncertain 89 8a17
Omission Al 3476
Yes Lot 3743h
Yo 61l 56433
Unoertain 50 Le59
Omission 19 1.74
Yos 76 6697
No 896 6242
Unserbaln 78 716
Omission Lo 3467
Yes 88l 31.1
o 61 5.6
Uncertain 96 8481
Omission L9 LS
Yes agl3 83,76
No 100 Q.17
Uncertain 58 DedR
Omission 19 1.7&
Yes 35 5e21
No 995 Gle26
Uncertein {9 Le50
Cmission 11 1.0



Item

L2,

L3.

bLlie

L5s

L.

k9.

Is your present hoss
an individual whom you
feel that you can trust?

I have an opportunity
to advanoce.

My present salary
prevents me from jolning
organisations to which I
believe that I should
belong.

Teaohing offers me an
opportunity to enmgmge in
stimulating intelleotual
aotivities,

I like working with
children (or pupils).

Reading educationsal
literature is interesting.

The surroundings in which
I work are interssting.

The administrators in
this school are auto-
eratio in methods of

desling with tesohers.

The things that I do in
my spare time give me
more satisfaoction than
ny work.

51, My tesching schedule

provides time for doing
the varied jobs I am
expeoted %o do at school,

Freggeneg

Yes a07
No 104
Unoertain

Omission 15
Yes 76
Yo L3k
Uncertain 145
Omission 35
Yeos 172
Yo 839
Uncertain 60
Omission 19
Yes 861
No 140
Uneertaln 59
Omission %0
Yos 1074
Ho L
Uncertain 2
Omission 10
Yos ool
No 57
Uncertain 28
Omissglon 11
Yos aLs8
Fo 157
Uncertain 67
Omission 18
Yos 220
No 710
Unocertain 88
Omission T2
Yeos 189
No Thls
Unoertain 1751
Omiasion 26
Yos 701
No 35
Uncertain 29
Omission 15

Peraentgge

83.21
954
5«87
1438

L3.67
39482
13.30

321

15,78
76497
5e5

174

78499
12.84
5alid
2475

98453
37
18

52

91.19
523
2,57
1.0

778

1l
6.15
1.65

20,18
6541l
8.07
6461

17.34
68.26
12,01

2439

6l 31
3165
2466
1,38



Item

%2+ Most parents in this

53.

55-

56.

59

6l.

community appreoiste
the efforts of teaochers.

I would like to be
aotive in planning the
schoo) program if i%
wore permitted.

There is a fine epirit
in this sohool,

Tesachers have to work
%00 hard,

The library feollitles
in this community are
adegquate.

Family responaibilities
have made it diffioult
for me to advanoe
professionally,

I ean afford to own a
ear on my selary.

The %eaching profession
limits my opportunities
for contacts with people
in other filelds.

Supervision 4n this group
is planned oooperatively
by the supervisors,
teachers and pupils.

Too many community Jobe
are oxpected of me as
a tescher,

Yos

Yo
Unoertain
(mission

Yos

No
Unocertain
mission

Yos

No
Unoertain
(mission

Yos

Yo
Unoertain
Omission

Yos

No
Uncertain
Omission

Yos

Ko
Uncertein
Omigsion

Yon

¥o
Uncertain
Omisalon

Yos

Ko
Unoertain
Omission

You

No
Unoertain
Omission

Yos

No
Unsertain
Cmission

103

Froguenoy Porcentege
8l6 L1.56
157 30,72

78 14.59
9 l1ad3
L53 11456
L33 39.72
159 14.59
Ls L1e13
761 69.81
196 17.98
108 9e91
25 2.29
255 22,39
726 67452
73 6.7
26 2.39
615 56412
430 39445
31 2.8l
14 1.28
310 284404
732 67.16
3L 3.12
14 1.28
566 53476
L3 Lo.6l
15 ha13
16 1.47
L2 38,62
615 56442
La 3485
12 1,1
3L3 31447
590 54413
111 10.18
L6 Le22
175 16,06
864 7927
%3 3403
18 1.65



Iten

62, ¥y family would rather

63.

&4,

67

69.

70.

have me enter another
profession.

I belleve that advanced
study would senrich my
satisfaotion in teaching.

Do you like %o direot
the work of others?

Do you regard yourself
as religious?

Do you attend churech
regularly?

Keoping records and making
reports add too much to an
already full schedule,

The cultural opportunities
in this community are
stimulating,.

I dislike community
responsibilitiss outside
the classrcom.

School buildings and
equipment are used %oo
mch by people in this
oommunity.

Yos

Yo
Uncertain
Omission

Yes

Ne
Uncertain
Omission

Yos

Yo
Uncertain
Omisalion

Yon

Yo
Unoertain
Omission

Yeos

Yo
Unosrtain
Omisaion

Yos

Yo
Uncertain
Omission

Yos

No
Unoertaln
Omissgion

Yes

No
Uncertain
Omigsion

Yos

Ko
Unosréein
Omission

184

Frequency Parcentage
30 2475
917 89463
59 Sl
2!4. 2 [ ] 2
7 68435
Q)éi 20, 5%
Q0 Be26
31 2.8,
621 56497
347 51483
87 T+98
35 3.21
oLl 88.61
97 8.9
32 2.94
17 1.56
897 82.29
178 16433
5 .
10 92
336 30,83
702 6liali0
Lo 3467
12 1.1
372 34.18
58l 53458
102 9.%6
3 2.94
221 20.28
785 72409
65 5 96
19 1,74
Lé Le22
998 91,56
28 257
18 1.65



Item

.

72,

T3

The

75

764

T

78

79

80,

Do you make friends
easily?

Members of this
community help to plan
the progrem of thie
sohool,

Is your work always
judged by fair standards?

Do you have to do things
in your work which hurts
your conscience?

Do you have any very
close friends in the
csomrunity in which you
teach?

Are you satisfied with
the effeoct of your job
on your sooial position?

I am» not as well prepared
for teaching as I should
be,

Are any of your brothers
or slaters earning mors
than you are in some
other profession?

Do you have considerable
diffioulty in knowing
just where you stand
with your prinocipal?

Did you enter your present
Job because you really
wanted %0 go into 1it?

Yeos

No
Unoertain
Umission

Yos

No
Uncersain
Omission

Yos

No
Unoertain
Omission

Yes

Fo
Unoertein
Omisasion

Yos

Ko
Unosrtain
Omlssion

Yes

Xo
Unoserdaln
Omission

Yos

No
Uncertain
Omission

Yes

Yo
Uncertain
Omission

Yssa

No
Uncertain
Omission

Yes

Ho
Unoertain
Omission

185

Frequenay Parcenﬁq&g
864 79.28
125 11.4%

83 7462
18 1.65
198 18,17
825 75465
42 3485
25 2429
757 69.45
169 15450
144 13,21
20 1.83
158 14459
885 81,11
a7 247
20 1.83
957 86488
117 10.73
10 52
16 147
960 89.9)
59 5.l
38 349
13 1.19
388 3546
511 16,88
12 13,0%
Lt Le31
636 5835
390 35478
L7 Le%1
17 1456
260 23,85
i 68,71
58 530
27 2.11
ohg 87.06
11l 1016
14 1428
13 1.19



Item

8l.

82.

83.

8L

85,

87.

89.

Too many people in this
eomaunity objeot to
teachers doing things
which are generally
acospted when dons by
others,

Living expenses here are
unreasonably high,

This community is too
igolated.

Do you sometimes get
badly flustered or

" jistery"” in your present
Job?

Did you disagree with your
parents or relatives sbout
the type of job you

should enter?

Do you think that you
have to work too long
hours on the job?

Are you happy and
ocontented in your
present home enviromment?

Do you have to work on
your Jjob with people you
dislike?

Are you sometimes a
leader at social affairs?

Yos

No
Uncsrtain
Omission

Yos

No
Unoertain
misgsion

Yes

Ko
Uncertain
Omission

Yes

Yo
Uncertain
Omission

Yese

No
Uncertain
Omigsion

Yes

Ko
Uncertain
Omission

Yos

No
Uncertain
Omission

Yas

No
Unoertain
Omission

Yos

No
Unecortain
Omission

Frsguenoz

27
759
83
21

390
631
51
18

137
908
26

19

2l
790
33
23

aly

966
20
20

193
865
20
12

960

93
26

n

150
913
12
15

700
32l

L6
20

136

Pereenh&ge

20,83
69463
Te61
1.93

35478
57.68
L..68
1.65

12,57
83430
3039
1.74

22439
T2.48
3403
2,11

TaTl
88.62
1.83
1.83

17.73

79436
1.83
1.1

88,07
8453

2¢39
1.0

13.76
83.67
1.10
leli7

bl.22
29.72
L.20
1.83



Item

90

9l.

93

Does your present job
fatigue you greatly?

Does your present job
foroe you to hurry a
great deal?

Does your principsl take
ocredit for the work you
do?

Do you get discoureged
easily?

Do you find it essy to
ask others for help?

Do you find that you
have very little real
interest in your Job?

Yes

No
Uncertain
Omission

Yes

No
Unoertain
Omission

Yos

No
Unoartain
Omiesion

Yes

No
Uneosrtein
Omission

Yes

XNo
Uncertain
(mission

Yes

No
Uncertain
Omiesion

187

Trequency Percentage
262 elol
782 LTl

30 2.75
16 1.47
262 eli.ol
782 T 7k
30 2.75
16 1.47
12l 11,38
874 80.18
68 6.2l
2, 2,20
22l 20455
808 Thal3
l 3476
17 1.56
659 604046
317 3459
35 3921
19 1.74
38 34149
1017 93430
21 1.9
14 1.28




AFPENDIX C

(Results of Tabulations Showing Frequency, Peraentages
and Critiocal Ratios Between Group A and B)



JOB SATISFACTION FORM A

Date Sex

Parish in whioch you teach

Choose ONE of the following
statements which best tells
how well you like your job,
Place a check mark ( ) in

front of that statement: Group A Group B %
f % T % Dift. CR

1. I hate it.
2.7 1 dislike it.
3, ~  On the whole I don't like it. 8 3.2
Le T I am indifferent to it. 2 .8
5, I like it s little. 10 4.0
6.~ I 1like it fairly well, 50 20.0
7« On the whole I like it. 1 ol 1Ly  57.6 B57.2 18.5
8. I like it a good deal. 14 5.6
9. I like it very much, 75  30.0 20 8.0 422.0 6.6
10. = I am enthusiastioc about it. 78 3.2 2 8  A30.4 10.5
11. = I am extremely enthusiamstie 96 38.L4 38.4
T sbout it.

Check ONE of the following
to show HOW MUCH OF THE TIME
you feel satisfied with your

jo'b.
12. A1l of the time. 17 69.6 3 1.2 A6B.L  2l.6
12, = Most of the time. 75  30.0 11 Lh.L Blh.h 3.0y
14e T~ A good deal of the time. 1 ol 82 32.8 B32.8 11.7
15. — About half of the time. SE 10.0
16. T Occasionally. 9.6
17.  Seldom. L 1.6
18, : Nevere. 1 oy

691



19.
20.
21,
a2,

23,
2,

25.
26.
27.
28.
2%.
30.

Check ONE of the following
whioch best tella how you

feel about changing your Jobs Group A Group B %
T 4 T % Diff,

I would quit at omoce if I
" oould get anything else to do.

I would teke almoat any other 9 3.6
T job in which I ocould earn as

muoh money as I am earning now.

I would like to change my job. 26 104
T I sm not eager to change my 3 1.2 161 6L
T job but would do so if I could

got & better job. :

I cannot think of any job for 61 2Ly 51 20.4
~whioh I would exchange mine.

I would not exchange my job 186 7Th.4 3 1.2
T for any other,.

Check ONE of the following %o
show how you think you compare
with other people:

No one likes hiw work better g 56 1 ol
than I like mine.
I like my work much better

78 31.2 14 56
T than most people like theirs.

I like my work as well as 22 8.8 147 58.8
T most people like theirs.

I do not know how I compare 9 3.6 87 3L4.8
~ %o other pecple.

I dislike my work more than 1 oLy

other people dislike theirs.
Ho one disglikes his work mors
then I dislike mine.

563.2

A L0
A73.2

456.0
A25'6
B50.0

B3l.2

CR

20.4

1.1
26.1

18.1
7.8
13.8
5.8

061



you describe the tesohing position you now hold,

in each section. Read eaoch section through before cheoking,

JOB SATISFACTION FORM B

DIRECTIONSs Sections A to T, inclusive, whioch follow are planned to help

Check ONE (end only one) item

A.

Be

Population of place in which
I live when teaching. Group A Group B
f f /0

1. Less than 500 60 24.0 71 2B.4
2. = 500 to 999 32 12.8 29 11.6
3. ___ 1,000 to 2,499 Lo 16.0 L3 17.2
{e 2,500 %o 9,999 L, 17.6 50 20.0
5. 10,000 %o 14,999 11 Ly 16 6.4
6. T 15,000 %o 19,999 6 2.4 5 240
7o ___ 20,000 %o 24,999 1 i

Se. 25,000 to 29.999 2 8 2 8
9¢ —__ 30,000 to 34,999 5 2.0 1 oy
10. —__ 35,000 to 39,999 L 1.6 1 oly
11. 40,000 %o 44,999 3 1.2 2 B
12. — 45,000 to L9,999 1 ol 2 .8
13. ___ 50,000 and over i 16,4 28 11.2
Usual means of transportation

from my residence (when teaching)

%o other communities.

1. Own car 167 66.8 166 bb.y
2. ___ Private car but not 55. 22.0 49 19.6

T owned by me.
3« ___ Train or bus 28 11.2 35 1L.0

Dirf.

B L
A 1,2
1.2
2.4
2.0

ok

W

A 1,6
A 1l.2

A 5.2

B .lf—

B 2.8

1.8

1.3
oL
«57

1.7

«10
o1l

«93



C. Distance from my residence (when
teaching) to a satisfaotory
recreational and/or shopping
center to whioh I can seoure
transportation.

1.
2.
Se
L
Se

6.
Te
8.
Ge
10.

Such a genter is in this
T eommunity

Less than ten miles
10 to 19 miles
20 to 39 miles
" LO %o 49 miles
50 to 59 miles
T 60 to 69 miles
~ 70 to 79 miles
= 80 %o 89 miles
: 90 miles or more

D. Living arrangements:

1.

2.

Se
L.

Alone in apartment or
" house

Live with members of my
T femily (relative or

parents)

Live with my wife and/or
T husband

Room and board with others
T than my femily

E. Karital status:

le
2.
3.

Marrisd
¥idowed or divoroed
Single

Group A Group B
T
93 37.2 85 3L.0
71 284 56 22.4
L3 17.2 L5 18.0
29 11.6 Lo 16.0
7 2.8 11 Loy
L 1. 6 2.4
2 <8 5 2.0
2 «8
1 ol

20 8.0 23 9,2
70 2840 63 25.2
148 59,2 140 56.0
12 ;! 2, 9.6
153 6l.2 139 55.6
26 10.4 35 140
71 28,4 76  30.4

%
Diff.

A 3.2
A 6.0
B .8
B L.
B 1.6

B .8
B 1.2

Al.2

4 2.8

A 3.2
B LI..B

A 5.6
B 3.6
B 2,0

CR
«Th

1.5

loh
9L

62
1.1

18

72

.73
2.09

1-27
1.2,
+50

6T



F. FPFamily responsibilities: Group A Group B .%
T 4 o % Diff. CR

1. None 87 3‘4.8 91 360'4- B 1.6 037
2.~ Children and/or adults 97 38.8 76 30.4 A BJy  2.00
T dependent upon me for
care other than
financial
3. Children and/or adults 26  10.4 2l 9.6 A .8 «29
T depsndent upon me for
finanecial help only
L. ___ Combination of 2 and 3 Lo 16.0 59 23,6 A Teb 2.17
above

G. Yearly salary (include extras
such as3 pay for %eaching
adults, travel allowance, board
end room if in lieu of part of

salary):
1. Less than $1,000
2.~ $1,000 to £1,499 1 ol 2 8 B W4 <57
3« $1,500 to 31,999 3 1.2 9 3.6 B24 1.71
Le T $2,000 to $2,L,99 61 2L 63 25.2 B L8 «21
5. $2,500 to $2,999 bl 25.6 70 28.0 A 2.4 60
6. ___ $3,000 to $3,L99 107 L2.8 95 38,0 A L8 1,09
Te ___ 33,500 to $3,999 7 2.8 8 3.2 B W4 «27
8. 3’4,000 to $L§,‘h99 5 2.0 1 .h B 1:6 1.78
e : $LL,500 and over 2 8 by «8

H. Plans for next years
1. Expect %o teach 241 964 222 88.8 4 7.6 3.30
2. Do not expect %o teach 3 1.2 5 2.0 B .8 73

3. __ Plans very uncertain 6 2. 23 9,2 B 6.8 3,21

o1



N

Je

K.

L.

Length of teaching experience:

1. .Leas than one year 5

2.~ More than one year and 9
T less than 3 years

3 Three to less then 5 years 1L

Le T Five to less than 8 years 12

e Eight to less than 11 years 29

6. ___ Eleven years or over 181

Ky experiense has been:

1. In teaching only 207
2. In teaching part time L
3, 7 In full time employment 15
T other than teaching prior
to tesching
L. Interrupted intervals of 2,
T teaching with other employ=
ment

My bacheler's degree included:

1. A major in (24 hr.)
A minor in (18 br,)
Double major in

and (2L hri each)

Fumber of years of undergraduate
sollege preparation,

1. Xone 10
2e Cne to 9 months (1 year) 1
3 Nine to 18 months (2 years) 20
Le ™ 18 to 27 months (3 years) 6L
5. 27 to 36 months (L years) 23
6. Bachelort's degree 132

1]

Grcmg A

2.0
3.6

5.6
L.8
11.6

724

82.8
1.6
6.0

9¢6

Le0

ol
840
25.6
9.2
52.8

_135222_5_

9
20

16
25
27
153

181
10

56

13

20

L
21

14k

346
8.0

6.4
10.0
10.8
61,2

7244
1.2
4.0

22.4

5.2
1.6
840
19.2
8.4
57.6

%
Diff.

B 1.6
B L6

B .8
B 5.2
A .8
A11,2

A10.4

A o
A 2,0

Bl2.8

B 1.2
B 1.2

A 6.y
A .8
B 4.8

CR

1.07
2.19

38
2.27

29
2.6

2.81

36
1.05

3.9

63
1.33

1.73
32
.09

61



M.

N.

C.

Additional study beyond the
Bachelorts degree:

l. None
2. Less than s college year

2. Nine to 18 months (2 yrs.)
L. Master's degree
Se Above Master's degree

Total enrollment in the sochool
in which I teach:

1. Less than 100 pupils
2. 100 %o 199
30 200 to 299
L ___ 300 to 399
Se ___ 400 %o L99
6. ___ 500 %o 599
70 600 %o 699
8. ___ 700 to 799
9. ____ 800 to 899
10. G00 to 999
11« 1,000 pupils or over

Level of program I teachs

1. Elementary sohocl only
2.~ Classes for adults and
~ elementary sehool
3 Classes for cut of school
~ youth and elementary school

Oroup A

163
58
17

8
L

REE&RG

1.

13
14
18
20

239
11

65.2
23,2
6.8
3.2
1.6

1.6
6.0
18.4
16.0
17.6
8.8
5.6
5e2
5.6
7.2
8.0

95.6
Lek

o b

REREERPES

18
11

15

- oB

6844
23.6
2.8
L.8
ok

2.8
9.6
16.8
8.4
16.0
9.6
G2
10.0
7.2
Loly
6.0

96.0
3.6

ok

%
Diff,

B 3.2
B 4
B L

Al.6
Al.2

)

e mmww s o
PR
QOO RDAINRENCON

L

L]

l\)l\):-“t"'\.N

o
°
-

A L8

CR

«7h
«10
2.11
«89
1.33

92
1.5

2,62
L8
.31

1.57

2400
73

1.33
.87

ol

46%
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The program I teach is based ons

1.
2.
b 28
L.

Courses outlined by city

or state

Courses planned by teachers
at the school

Courses planned by teachers,
pupils and parents

Courges planned by teachers,

pupils, and parents, based

on sity or state outlines

Persons supervising my progrem:

i.
2.
3
L.
5e
6o

il

No one

Principsl

Superintendent

Parish supervisor

State supervisors

Principal, superintendent,
parish supsrvisor, and state
supervisors in specislized
fields

School provision for operating
expenses in my depariment:

1.

Some money available

2e No definite amount set aside
%e Definite amount eet aside

S—

yearly

L. Yo school funds for this

purpose

Groug A Graug B

184
24

13
55
2

L8
1

131

RER

756
9.6
1.2

15.6

38.L4
1h.4
10.4

36.8

204
23
3
20

Bnd&

122

61

59
20

110

B1.6
9.2
1.2
8.0

6.4
2l.0
.8
20.0

}8.8

2lialy
23.6
8.0

L0

%
Diff,

B 8.0
A W

A 76

B 1.2
B 2.0

A 3.6

AllLL,0
B 9.2
A2y

B 7.2

CR
2,16
14

2.62

57
53

23

B.0

3.2
2.63

«J2
1.63

961



Se

T.

Equipment with whioh my department

is

1.

2.
3a
L

provided:

Equipped for teaching
T adequately in the olasc

room

Some equipment, bare
T essentials in classroom

Classroom 1s too poorly
T equipped

Supplerentary materials
T available outside of

olassroom but in the

building
Provision for improving
department 2
1. Ylo administrative plan
24 Adninistrative plan but no
improvement made
3a Administrative plan being

he

garried out or will be soon
Teacher planning only

Groug A Graug B

92

61
Lk
53

17
25

109
101

36.8 = 39
2.y, 99
17.6 67
21.2 L5
6.8 Lo
9.2 25
43.6 61
Loy 12l

15.6

3946
26.8
18.0

16.0
10,0

2hly
Lg.6

Diff.

A21,2

Bl12.2
B Ge2

A 3.2

B 9,2
B .8

Al1G,.2
B 942

CR

558

3.71
2.49
91

3.29
«31

L.68

2,09

[
LA
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JOB SATISFACTION FORM ¢

The following statements present a variety of possible faots
about the teaching situations and possible ideas which teachers
may have about thems This form is being cheoked by experisnced
end imexperiended teachers, by zingle and married teachers, by
teachers living with their relatives and by teachers who live
alone; hence, it is necessary to put some of the statements into
rather general terms. Your response to each of the statements,
therefore, should indicate your USUAL feeling about the
eonditions in whioh you teach.

DIRECTIONS: Reoord your feeling about each of the
following statements by writing in the
space provided a Y, N, or a U,

Y === means "Yes, I agree; or It is true in ny situations”

N ««= means "No, I disagreej or It is not true in my
situation,”

U === mesns "Uncertain; I have no feeling one way or the
other; or The item does not apply in my
situation,”

1. Is your work interesting?

Group A Group B %
Reaponse 4 % f A Diff. CR

Yos8e ¢« o o = & 250 100 227 9008 A 9.2 5.11
RO o ¢ 0 ¢ o o 6 2.'4.
Uncertain. « « 14 5.6

Omission + « 3 1,2




s

I have & comfortable pleoe to live.

199

Group A Group B %
‘T‘—P'T T"E‘T Diff.

Response CR
Yose o« . o oo 249 99.6 20 9640 A 3.6 2,76
NOo o « ¢ o o » l ol{. 8 302 B 208 2'33
Uncertain. « »

Omission. ) 2 1.2
3 _ Can you see the results of your work?
Group A Group B %

Response T % 4 % Piff. CR
YoBe ¢« o o + o 2&9 99.6 221 BBQLI- Allo? 5&33
Ho e o & o & 1 Qh 11 LL.IJ- B }4-0 2'86
Unoertain, . « 18 7.2
Omission + + «

Lo ___ Is your job monotonous?
Group A Group B %

Response 4 % 4 4 Diff. CR
YoRoe o o ¢ o o L 1.6 B 19,2 Bl7.6  6.77
NOe o o ¢ o o 242 . 9648 165 6640 B30,8 9.63
Unoertain. « 2 o8 21& 9.6 B 8.8 Ll.n63
Omission « « 2 ) 13 5e2 B L4y 2,93
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D¢ Does your job permit you to live where you desire?

Group A Group B %
Response —T_——E'T -T_—Lﬁ—- DAff, CR

2l 96.4 220  88.0 A By 3.5
HO ¢ & s o s @ 7 2.8 21.(. 9.6 B 6.8 3.31&
Unoertain. . «» 1l Qh [ 3.14. B 2,0 2.0

Yese o o o &

*

Cmission « + & 1l .1{.

6. If you have a supervisor does he expect too much of you?

Group A Group B %
Response 4 % T A Diffe CR

Yo8: ¢« ¢ ¢ o o 3 1.2 9 3:6 B 201& 1.71

KO ¢ ¢ s 0 o o 237 9l;.8 208 832 All.6 L1e30
Uncertain. « o 10 }4.0 17 6.8 B 2.8 19)4-
Omission « « 16 6ely

Te Tiould you choose another supervisor if you could?

Group A Group B %
Response T % T % Diff, CR

Y8 o o o o s » 17 6.8 20 8.0 B 1.2 052

Ho. s 8 & 8 5 @ 209 83.6 187 71#.8 A 8.8 2;‘4}4
1 546 22 8.8 B 3.2 1439
10 L0 21 8.l B Leli 24,10

Uncertain «

a

Omission. .




8e Teaching is one of the best jobs that I ocen get which will
let me live with my relatives or parents,

Group A Group B %
Response gt %0 cR

YoSe o o 0 o @ 152 60.8 13«'4. 53.6 A 7-:? 106’4

No . LI IR 37 1&.8 59 200 B 5:2 1957
Unoertaine . » h,? 18.8 59 23-6 B lhs 1.33
Cnission « o 11.]- 5.6 i 2.8 A 2.8 1.56

e Xy salary is sufficient for me to do some traveling.

Group A Group B %
Responge T A T A Diff, CR

Y980 o 0 ¢ ¢« o 101 1&00}4 75 5000 Mo.h athﬂ
HO o ¢ ¢ ¢ 6 o 152 52l6 167 66t8 Blboo 3:86

Unoertain. . .« 12 L8 8 2.2 B 1.6 5L
Omission + « » 5 2,0
10. The. teachers in this sohcool usually get recognition for a

" job well done.

Group A Group B %
Response T 4 T % Dife, CR

Yo8e o o o o o 207 82,8 152  60.8 A22,0 5.64

NO o ¢ o o o ¢ 26 10-’4 7LI. 29-6 319.2 5.65
Unaertain. + « 17 6.8 22 8.8 B 2..0 087

Omission » 4 «8

-
L d




3
2
3y

11 __ Do people appreaiste your work?
Group A Group B %

Response B ‘!El""‘;?‘;" - “‘f“"&“z“ Diff, CR
Y68 « o « o0 o 203 81.2 114 4546 A?)S.-é 8490
KOs o v o o o o 1B 742 56 224 Bls.2 Ls90
Unoertain « « « 29 1l.6 h 29.6  B18.0 5ell
Omission. + « » 6 2.

12, __ Poor arrangement of fixed equipment makes my work much
harder than it would otherwise be.
Group A Group B %

Response € % Diff. CR
Yos o « ¢« o o« B4  33.6 113 L5.2  Bll.b 2470
BOe o o o o oo 142 5648 99 39.6  Al7.2 L0
Uncertein « » « 21 8.4 32 12,8 B L4 1.22
Omissions « o « 3 1.2 6 2.4 B 1.2 1.0

13. ____ This ocommunity is too small to be interesting.
Group A Group B A

Response —f_—l—%_ T‘&T DAff. OR
Yes . ¢ ¢ 6 oo 11 Laly 51 20.4 B1640 5471
Fou o ¢ o o o« 229 9l.6 189  T5.6 A16.0 540
Uncertain « « « 7 2.8 8 3e2 B Wb 27
Omissione « o o 3 1.2 2 o8 A b olily
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1h4. A satisfaotory salary schedule helps to make me contented.

Group A Group B %
Response T A y i Diff. CR

Yo8s 4 o o o o 201 Bo.h 152 60.8 A1906 5-05
3l 13.6 66 26.44 B12.8 3.66

Ko o« « ¢ o

Uncertain. . » 8 3.2 22 8.8 B 5.6 2067
Omission « + & 7 2,8 10 h.O B 1.2 .75
15, ___ Are there too many "politics” in your job?

Group A Group B %

Response f 4 3 % Diff. CR
YoB. ¢« ¢« s o o 8h 53'6 82 5208 4 .8 .19
Bb o ® * ¢ o 1h0 56.0 136 5hoh A 1-6 036
Unoertain. . « 20 8.0 29 1106 B 3-6 1.38
Omisaion « « & 6 2.h 5 1.2 Al.2 1.09
16. Do you feel that you are making a success of your Job?

Group A Group B z
Response 4 % f % Diff. CR

hl 9.4 172 68,8 A27.6 8.90

Yese ¢« « o &

*

KO o o ¢ ¢+ o 1 ob 23 9.2 B 8.8 h|89
Unoertain. . » T 2.8 50 20.0 Bl?oe 6.88
Omission « « o 1 ok 5 2.0 B l.6  1.78




17. Have you ever declined an offer to leave the teaching
profession?

Group A Group B %
Response B 2 adiEy S N,

Yoge ¢ ¢ o o » 121 78.0 96 38.h A3996 9.95
HO ¢« ¢ o ¢ o & 119 10,8 1&5 58;0 Bh?.a 15011
Uncsrtain. « » 7 906 6 Euh A T2 Blh3

Omission « o & 5 1.6 3 152 B .h ob5

18, Yy administrators are interested in improving my
olassroom.

Group A Group B %
Response T 4 T % Diff, CR

Yo8:. ¢« ¢ o o @ 195 78.0 122 hB.B A29.2 7012

NOo o o ¢ ¢ o o 27 10,8 80 3200 B21,2 6006
Uncertain, . . ah 9-6 hé leoh B 8.8 2.95
Omission « .+ o h 1.6 2 «8 A .8 089

19, My job takes so much of my time thet I have no time to
partioipate in professionel organizations.

Group A Group B %
Response 3 % T % Diff. CR

Yose ¢ ¢ o o o 23 9.2 82 3208 32306 6-9h
BO o o ¢ ¢ o » 216 86.h 153 61.2 A25.2 6.81
8 3.2 1L 5.6 B 2.4 1.33

Omissicn o « & 5 1.2 1l .h A .8 1.0

Uncertain.
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20, Shopping facilities are adequete in this community.

Group A " Group B %
Response [y 4 T——?—T" Diff, CR

YoBe ¢« 0o ¢ o » 1)4.? 5858 123 }49.2 A 9.6 2,18
NO ¢ o ¢ 4 ¢ » 95 3800 121 l&sol.l. BlO.h 2026

Uncertaine « o 6 2.24 6 2.).(.
Omission « . » 2 «8
21, I am able to meke satisfactory living arrasngements here,

Group A Group B %
Response T % T 4 piff, R

Yog8se ¢« ¢« ¢ o & 220 8800 20)4 81'6 A 6.14 2000

HO o ¢ ¢ o o o 21 Bou 33 13.2 B h.B 1978
Uncertain. . . 8 3.2 11 L.y B 1.2 60
Omigsion . « « 1 ol& .2 8 B .LI- e57
2, Having toc small a salary preventas me from saving for

security.

Group A Group B %
Respounse f % T % Diff. CR

YoBe o o o o o 108 h}og 152 6008 317.6 L}.OO
NO o ¢ ¢ ¢ o & 123 L|.9.2 85 31400 ME:E 3.55

Uncertain. . 11 h.h 15 5.2 B .8 0112

Omisaion « » 8 3.2




23, The long vacabtlons whioh teaohers have makes my job
attraotive.

Group A Group B %
Response T 4 'T—_B—T" Diff. CR

Yo8e ¢ o o o o 156 620“ 1“6 58.& A h.O p91

NO o o ¢« o ¢ » 68 27;2 89 35.6 B B.LI. 2905
Unocertain. . 21 B.h 12 h.B A 306 loéh
Omission « + 5 2.0 5 1.2 A B Q73

2l My immediate superior considers my opinion.

Group A Group B %
Response T % T 4 Diff, CR

Yos. + » o « o« 209  83.6 166 66.L A7.2  L.53
FO o o o s 00" 19 7.6 ks 18.0 Bl0.L4  3.47
Uncertain. . « 16 6oy 37 14.8 B 844 3611
Omission . « . 6 2.4 2 .8 A1.6 1.5

25, ¥ost people in this oommuniby cooperate with teachers.

Group A Group B %
Response T % 4 /4 Diff. CR

Yoge ¢ o o« o o 227 90.8 188 75-2 A15.6 }-‘-.75

HO o« a ¢ o ¢ o 18 7.2 h2 16.8 B 996 5.31
Unoertain. « » 5 2.0 18 7.2 B 5.2 2.74
Omission « + 2 «0
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26. I have sufficient privacy where I live.

Group A Group B %
Reaponse T R 'T——&'T Diff, CR

Yos: ¢ o ¢« o @ 2)45 98.0 250 92.0 A 600 3.00

NO ¢« ¢ ¢ a0 & 2 8 114 5.6 B L|..8 3.00
Unocertain. « 2 +8 6 20)4. B 1.6 1-)45
Omission . + 1 Qh

27 I am teaching becausge I like %to.

Group A Group B %
Response f % T % Diff. CR

Y08s o o o o & 2}.‘9 99.6 172 68.8 A30.8 10027

BO ¢ ¢ 0 ¢ ¢ h.O 16-0

Uncertain. « « 31 12.)4

Omiesion « « 1 ol& 7 2.8 B 2.14 2.18

28. My teaching load ie light enough for me %o plan lessons
adequately.

Group A Group B %
Response T % T % Diff, CR

YoB8e ¢ o o o o 20h 81.6 156 620)4 A19.2 L(.092

FO o o0 o o o 39 15.6 88 35,2 B19.6  5.16
Unoertain. « 5 1.2 5 2.0 B 08 073
Omission « » L 1.6 1 A A 1.2 1.33




29. It is diffioul% to get into or out of this community.

Group A Group B %
Response T 4 T 4 Diff. CR

Yo08e o ¢ &+ + o 20 8.0 37 1’4.8 B 6.8 8.5’4
HO o ¢ ¢ 0 ¢ o 22,4. 89.6 207 82.8 A 6.8 3.19

Unoertain. . « L} 1.6 5 2.0 B -LI. 033
Omission « « 2 «8 1 oh A 0)4, 057
30. I em free to entertain friends where I live.

Group A Group B %
Response f 4 f % Diff, CR

Yose ¢« ¢ o o o 221.‘. 97.6 229 91.6 A 6:0 3000
O ¢« ¢ o0 o & 3 1.2 12 14..8 B 306 2.00
Uncertain. « « 3 1.2 9 3.6 B 20)—[- 1077

Omission « « &

31 I need to get into work whioch pays better than teaching.

Group A Group B %
Response T A T % Dirff, CR

YoBe ¢ ¢ o o o 15 6.0 65 26,0 B20.0 6435
NO o o o s o o 205 82.0 146 58.4  A23.6  6.02
18 7.2 38 15.2 B 8.0 2,20
12 L8 1 L Akl 2489

ﬁnoertain. .

Omission «
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32, My college gave me a life like preparation for the problems
I meot in teaching,

Group A Group B %
Response ‘T“"P‘T *r—'Lr Diff. CR

Yo8¢ ¢ o« o ¢ o lm 59.2 83 35-2 A26.0 6.05
No ¢« ¢ ¢ o o o 77 50.8 125 149.2 BlB.h l;..28

Unoertein. . « 18 7.2 32 12,8 B 5.6 2.03
Omission « « « 7 2.8 12 L8 B 2.0 1.18
3% The number of pupils that I teach permii me to teach

effeatively.

Group A Group B %
Response T % T % piff. CR

Y08e o ¢ o ¢ o 169 67.6 133 53.2 A]J.I.ULI. 3.53
HO o « oo o o 72 28.8 109 L3.6 B1L.8 3.2

Uncertain, « .« 9 306 7 2.8 A .8 o51

Omission . « 1 QLI-

3he I have all the necesssry conveniences where I live.

Group A Group B %
Response 4 4 T % Diff. CR

Yoge o ¢ ¢ ¢ @ 226 90.)4 217 86.8 A 3.6 1.23

KO ¢ o o » s o 22 8.8 27 10,8 B 2.0 .75
2 8 2 8
L 1.6

Uncertain. »

Omission + »
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35. My family responsibilities (parente or relatives) combined
with teaching leave me little opportunity for social
ooutaots.

Group A Group B %
Response T % T A Diff. CR

Yese ¢ « o o & 50  20.0 101 Lo.s  B2o.4  5.10
o o o oo oo 190  76.0 137  5L.8  A21.2 5,12
Unoertain. . . 7 2.8 8 3.2 B 4 A2
Omission o« o 3 1.2 ly 1.6 B .4 .38

36, . My maritel status prevents me from plannling an adequate
program for my classroom.

Group A Group B %
Response T 4 T 4 Diff. CR

YoBe ¢ o &2 o o 2 o8 5 2.0 B l.2 1-15
O ¢ o ¢ s+ 216 86.L|. 206 82014 A h.O -Bh

Unoerbain, . . 16 6.L|. 20 8.0 B 1.6 369
Omisslon » « 16 6.}4 19 7-6 B 1.2 053

37 Viy present salary is ingufficent for me to take
additional training.

Group A Group B %
Response T % 4 A Diff. CR

YoBe o o o o o 78 31 .2 122 L]BQB Bl7 06 LI.. 09
FO s ¢ o ¢ o » 152 60.8 112 hh.e A1600 306‘4
Uncertain. « » 7 2.8 11 holl, B 1:6 096

Omission « o o 13 5e2 5 2.0 A 3.0 1.82
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38;‘. I would like to work under another supsrvisor.

Group A Group B %
Response T 4 T % Diff, CR

Yo8: ¢ ¢ o ¢ o 20 840 27 10.8 B 2,8 1.30

HO o « o« o o o 206 82.4 190 7640 A 6.4 1.77
Unoertain. . » 15 6.0 22 8.8 B 2.8 1.20
Omission « + 9 3.6 11 Laly B o8 116

39 My.supervisor makes it a polnt to get along with teachers.

7 Group A - Group B %
Response 4 % T A Diff, CR

YoBe ¢ « o o o 21’4 85.6 190 7600 A 966 2075

HO ¢« ¢ o o o s 11 Lely 2, 9.6 B 5.2 2,32
Uncertaine. « » 17 6.8 26 10.4 B 3.6 1.43
{mission . « « 8 3.2 10 h.O B .8 01-{8

Lo. Teachers are aocoepted as belonging to the community.

Group A Group B %

Response £ % by A Diff, CR

Yo8e ¢ ¢ o ¢ o 231 92;)4 196 780& Alhoo )-l.c53
BO ¢ o ¢ ¢ o o 9 3.6 3‘4 13.6 B10.0 14007
Uncertain. . . 8 3.2 16  15.4 Bl3,2  5.10

Omission 3. 2 8 10 h..O B 3-2 2.35




1, Do you think that you have made the wrong sslsction of

your ocoupation?

Group A Group B %
Response T_'P—T— 'T__'P'T Diff.

212

CR
Yogs o « o o o 1 oh 21 Bals B 8.0  5.30
KO o ¢ ¢ o o » 2i7 98.8 188 752 A23,6 84440
Uncertain. . . 1 oy 37 14.8 Blh.y  6.3L
Omission « . . 1 ol L 1.6 B 1.2 1.3
k2, __ Is your present boss en individual whom you fesl that you

oan trust?
w i all e S

Response f pifsg, CR
Yos. ¢« o+ + o 228 91,2 183  73.2 Al8.0  5.42
BO ¢ o 0o ¢ s o 12 L.8 %9 15.6 B10.8 L0b6
Uncertain. . . 10 Lo 22 B.8 B L8  2.05
Omission » « é 2.4
43, Teaching offers me an opportunity to engage in stimulating

T intelleotual aotivities,

Group A Group B %

Response 'T——'E_%'— T—L-%'— Diff. CR
Yoese o o ¢« o o 237  9L.8 163  65.2 A29,6  B.92
O ¢ ¢ o s o o L 1,6 53  21.2 Bl9.6  7.26
Uncertain. « « 2.0 23 Qa2 B 7.2 2.31
Omission « « o L 1.6 11 Loy B 2.6 1.8




M.;, My present salary prevents me Ifrom joining orgeniszations
to which I believe that I should belong.

Group A . Group B %
Response T 4 T = % Diff. CR

Ye8e o o o o o 30 12,0 63  25.2 Bl13,2 3,86
NOo o ¢ ¢ ¢ o 211 8Ll 161 6lialy A20,0 5.2,
Uncertain. + . 5 2.0 18 7.2 B 5.2 1.73
Omission « + L 1.6 8 3.2 B 1.6 1.19

L5. I have an opportunity to advance.

Group A Group B A
Response T 4 T % Diff, CR

138 55.é 71 284 A26.,8  6.32
FO ¢« o o o s o« 66 26,4 140 56,0 B29.6  T.06
35  1L.0 31 12,4 A l.6 53
Omission « « 11 Ly 8 3.2 A 1.2 o71

Yoge « o ¢

-

Uncertain. »

Lb. I like working with ohildren (or pupils).

Group A Group B %
Response T 4 4 % Diffe CR

Yo8s o ¢ o o o 250 100.0 2’-&0 9600 A Lho o33

HO o« ¢ ¢ ¢ o & L‘. 1.6
Uncertaine. « « 3 1.2
Omiasion . o 0 3 1.2
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47. Reading educational literaturs is interesting.

Group A Group B %
Response ’T‘"‘Li— 7“‘2‘?" Diff. CR

243 97.2 210 8L.0 Al3.2 520
KO ¢ ¢ ¢ ¢ o o ll» 1-6 27 10.8 B 9;2 Ll.-aé

Yos. s o o o

L 4

Uncertaine « o 3 1.2 11 L. B 3.2 2.19
Qnislion s o o 2 .8

LB, The surroundings in whiech I work are interesting.

Group A Group B 4
Regponse [3 % £ q Diff. CR

230 9240 149 596 A32.5 Gel5

Yogs ¢ ¢ o« »

L]

. 14 5.6 h 2946 B2L.0 743
Unoertain. « « 6 2.’4 23 9.2 B 608 5.30
Omission « « » h 146

L. The things that I do in my spars time give me more
satisfection than my work.

Group A Group B %
Response T Z T 4 Diffs CR

YoSe s ¢ ¢ o o 29 11,6 8L,  33.6 B22,0  6.11
HO ¢ o o o o o 210 840 119  L47.6 A36.4  9.31
Unoertain. + » 11 l&qb Lll 16.14 Bl2.0 }4‘14,9

Omission « 6 2y

L]
[ ]




50. The administrators in this school are autoorstio im
methods of dealing with teashers.

v

Group A Group B S
Response T % T p 4 Ciff, CR

YoBe o o o o« o h2 1608 63 25-3 B Bnh 2132

HO o ¢ 8 ¢ ¢ 173 69.2 lbﬁ 59.2 AlO.O 2035
Uncertain, « 13 5.2 ah 906 B8 huh 1n39
Omission « « » 22 8.8 15 640 A 248 1.20

hl. Ky teaching sohedule provides time for doing the varied
jobs I am expected to do at school.

Group A Group B %
Response T % T 4 Diff. CR

Yos, e e s o0 181 720& 132 5208 A1906 5.25

NO o ¢ ¢ s o o 58 23.2 110 Lh.o B20.8 5.05
Uncertain. « A 1.6 5 240 B o o3l
Omission « « » 7 . 2.8 3 1.2 A 1-6 1.28

52, Most parents in this community sppreciate the efforts of
teachers.

Group A Group B %
Response T A T % pirt, CR

Yoge ¢ o o » » 220 8840 156 62;“ A2506 6.96

RO o ¢ ¢ .0 o o 20 840 62 21148 B16.8 517
Uncertaine « o 10 LeO al 946 B 5.6 2,51
Omission » « 8 3,2
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53 I would like to bs mors active in plamning the school
program if 1t were permitted,

Group A Group B %

Response “{""P'T ‘T""‘P“w"’ Diff. CR
Yos:. ¢ o o ¢ & 91 36.!4\ llh hﬁoé B 9.3 2.12
HO ¢ o ¢ s o & 106 1{201& 80 3200 AlO.h 201{3
Uncertain. « » Lo  16.0 L6 18.4 B 2.4 71
Omission + + » 13 ) 5.2 10 b..O A1l,2 o&l

She __ There is a fine spirit in this school.
Group A Group B %

Response : T % ' Diff. CR
Yose o« o T 211 Bhoh 11-]2 56.8 AQ706 T.11
Ho ¢ ¢ o o o » 21‘. 9.6 65 2600 Bl6oh L{.-Ql
Uncertain. ° @ 12 LL.B 36 1140).& B 9.6 5'71
Omission o« ¢ 3 1,2 7 2.8 B 1.6 1,28

55« ___ Teachers have %o work too hard.
Group A Group B %

Response 4 A T % Diff, CR
Y08s o ¢ o » o 58 15.2 91 36014 B21,2 5-59
HO ¢ ¢ o0 o o 196 780)4 130 52.0 A26¢LI, 601‘5
Um‘l""t‘ino PR ) 10 h.O 22 8.8 B }4.8 2421
Omission « o o 6 2.Ll 7 2.8 B ch. 086
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56, The library facilities in this community are adequate.

Group A G Group B %
Response T % T % Diff. CR

Yoso o « o o o 151 60.h 123 19.2  All.2  2.33
NO ¢ o ¢ o ¢ o 77 30-8 119 }4.7.6 31698 3‘90
Uncertaine. « 13 5.2 6 2.14. A 2.8 1065

Omission « « » 9 5-6 2 +8 A 2.8 2-26

57« Fenily responsibilities have made it diffioult for me to
sdvanoce professionally.,

Group A Group B %
Response T A T % Dirf. CR

YQ-OQ e ® o s 51} 2l.6 T1 28.14 B 6.8 1076

HO * 9 o o ¢ 183 75.2 168 67-2 A 6.0 1-)-&7

Unoertaine « « 11 h'h 7 2.8 A 1.6 .96

Omission « + & 2 o8 L 1.6 B .8 «88
58, I can afford to own a oar on my salary.

Group A Group B %
Response T % T /4 pirf, CR

Y08e ¢ ¢ » o & 135 5h.° 125 h9.2 A h.B lqOﬁ

HO o ¢ o o » o 99 39.6 112 hh.B B 5.2 1.18
Unosrtaine. + « ]J-L 5.6 12 14.8 A B -1.0.0

Omission « 2 8 } 1.2 B QLI; 0L|-5

.-
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59 The teaching profession limits my opportunities for
ocontacts with people in other fields,

Group A Group B y4
Response T 4 T—i—%'_ Diff, CR

Yose ¢ ¢ ¢ o 78 31.2 132 52.8 32106 5.02
NO ¢ ¢ a s o o 161 &}oh 106 242.14 A22.,0 5.06

Uncertain. . « 7 2.8 9 3.6 B .8 51
Omission ¢« « o !4. 1.6 3 1.2 A .}4 n38
60. ___ Supervision in this group is plenned coopsratively by the

supervisors, teachers and pupils.

Group A Group B pid
Response T A T 4 Diff, CR

YoBe o o o o o 117  L6.8 57 204 A26.l 6452

HO ¢ o 0o o o o 120  LB.0 16, 65.6 Bl7.6 L.05
Uncertain, « . 13 5.2 26 10.14. B 5.2 2.18

Omigsion . 9 3-6

[ 3
*

61, Too many community jcba are expected of me as a teachsr.

Group A Group B A
Response 4 A 4 4 Diff. CR

—

YoBs o ¢ o o » 35 1.0 L3 17.2 B 3.2 99
BOo o« e oo 6o 209 B3,6 196 78.4 A 5.2 149
Uncertain. . . L 1.6 5 2.0 B L 3k
Omission « « o 2 8 6 2.4 B lsb  1.uh
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62, Ky femily would rather have me enter another profession,

Group A Group B %
Response f 4 T i pirr, CR

Yo8e s o o & o 3 1.2 15 5.2 B b.o 2.56
NO ¢ ¢ 0 ¢ o & 238 95-2 20& 81-6 A1506 hoBT

Unoertain. . . 7 2.8 26 10.4 B 7.6 347
Omission . « & 2 8 7 2.8 B 2.0 1.69
63. I believe that edvanced study would enrioh my satisfaotion

in teaching.

Group A Group B %4
Response T /4 T % pDiff, CR

Yo8: ¢ o o o o 179 71.6 158 63.2 A 8.“ 2.01

NO o ¢ ¢ ¢ o @ 50 20.0 57 22.8 B 2.8 077

Unoertain. .« « 17 6.8 26 10.4 B 3.6 1.5

Omission . « » h 106 9 5.6 B 200 1.&2
6. Do you like to direct the work of others?

Group A Group B y4
Response 4 % T 4 Diff, CR

Yo®s ¢ o o o o 161 6hou 126 50.h Alh.O 3060

Yo . LR 67 26.8 85 3h.0 B 702 1076
Uncertain. « 13 5l 28 15,2 B10.0 5.18
Omission « + « 9 3.6 1 N A 3.2 1.40




65, Do you regard yourself as religious?

220

Groug A Groug B

%

Response Diff, CR
Yese « o ¢« v 230 92,0 211 8L A 76 2.66
o o oo o o 12 L8 30  12.0 B 7.2  2.94
Uncertain. . . 6 2.4 5 2.0 A L «31
Omission  + » 2 .8 L 1.6 B 8 84

66, ___ Do you attend churoh regularly?
Group A Group B %

Response T 4 Dift, CR
Yoe8e ¢ o ¢ o o 21, 85.6 201 B0JL A 5.2 1.55
FO o ¢ o o o .- 35 14.0 Ls 18,0 B Lo 1,22
Uncertain. . & .

Omission « . « 1 4 N 1.6 B 1.2 1.36
67. ____ Eeeping records and making reports add too much to an
already full scheduls.
Group A Group B %

Response -f—P_T Diff. CR
YoBe « o o o o LB 19.2 116  Lé.4 B27.2 67
Mo . sueo. 101 T6d 122 L8 AZT.6 687
Uncertain. . « 9 3.6 9 3,6
Omiesion « « o 2 «8 3 1.2 B W4 45




68. The sultural opportunities in thia ocommunity are

fo
0

stimulating.
Group A Group B %
Response T—E—r _?—-LY— Diff, CR
Yote o ¢ ¢ o & 117 L6.8 62 2Li.8 A22,0 5428
"No o o0 00 s 106 L2J4 156  62.4 B20,0  L.58
Unoertain. . . 19 Te6 26 10.4 B 2.8 1.10
Omission « o+ 8 3,2 6 2. A .8 o5lt

69, I dislike community responsibllities outside the class=

TOOM.e
Response _?EESER_éa__ _?ﬁsggg;%g_, nz?r. CR
Yo8. o ¢ o o o 38 15.2 65 260 Bl0.8 3,09
O s o ¢ o o o 199 79.6 162  6L4.8 AlL.B  3.74
Uncertain. . 9 3.6 18 7.2 B 3.6 1,79
Omission « « o L 1.6 5 2.0 B W4 +35

70, School

buildings and equipment are used too muoch by the

T people in this ocommunity.

Group A Group B %

Response 'T—_g—%—' Diff. CR
YoSe ¢ ¢ o o o 10 L0 17 648 B 2.8 1.39
No o o oo oo 234 936 226 90.4 A 3.2  1.32
Uncertain. .+ « 3 1.2 L 1,6 B W4 «38
Omission « « « 3 1.2 3 1.2




T1. Do you make friends ocasily?

Group A Group B yA
Response T 4 'T_—'L-’%-_ Difet, CR

Yo8e o o o o o 216 86.1; 180 72.0 Alh.}-& L&-O}

NO ¢ ¢ o ¢ » & 21 8014 ho 16.0 B 7.6 2062
Unoertain. . 11 L‘oh 29 11.6 B 7.2 3000
Omission » + « 2 8 1l QL} A Qb 059
172, Members of this community help to plan the progrem of

this achool.

Group A Group B %
Response 'y 4 T 4 Diff. CR

62 2.8 33 13.2 All.6  3.36
HO ¢ ¢ o ¢ o & 172 68.8 202 80.8 B12.0 3.13

Yoge o ¢ o o

Uncertain. . . 9 3.6 9 346
Omission + « « 7 2.8 6 20’-!- A .,4 28

T3 Is your work always judged by fair standards?

Group A Group B %
Response t % T % Diff. CR

Yog8e ¢ ¢ o o o 200 8040 138 55.2 A2h.8 6015
. 2 9.6 61 24 Bl4e8  Lu50
Unocertalin. + 21 B.h LL? 18.8 BlO.h Bou{.

Omission . 5 2.0 h 1-6 A QLI. 015
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The Do you have to do things in your work which hurts your

oonscienoe?
Group A Group B %
Response T 4 T % Dirf, CR
Yoge « o ¢ ¢ 20 12.0 5].& 2106 B 9-6 2'90

BO o o o6 ¢ o 208 83.2 183 73.2 AI0.0 3-56

Uncertain. « « 5 2.0 10 LI-.O B 2.0 Q?l
Omisaion . + » 7 2.8 ’ 5 1.2 ! A 1.6 1029
T5. Do you have any very olose friends in thy ococmmunity in

whioh you work?

Group A Group B %
Reaponse T 2 T % Dirt. CR

229  91.6 18,  73.6 AlB.0  5.47
HO o ¢ 00 o & 16 6.14. m 16.)4. B10.0 3.57

Yo8es ¢ ¢ o

L

Unoertain, 5 1.2 i3 5.2 B h.O 2056
Omission ¢« « o 2 8 12 LtoB B }4.0 2-7}4
764 Are you satisfied with the effect of your job on your

. soocial position?

Group A Group B %
Response T A T %3 Diff. CR

Yes. o v s e 23’4 93.6 205 82.0 All 06 h.OB
!io ¢ o 06 & s o 6 2.1‘. 28 11-2 B 808 3098
Uncertlin. s 7 2.8 1!.[. 5.6 B 2.8 1057

Cmisaion « + » 5 1.2 3 1.2
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77+ ___ I sm not as well prepared for teaching as I should be.
Group A Group B %

Response T % T A Diff,. CR
YoSe ¢ ¢ ¢ o 83 332 92 36'8 B 3.6 «85
NO ¢ ¢« ¢ ¢ o o 116 L&éch 113 )45.2 Al.2 031
Uncertain. . o 21 124 35 14,0 Bl.b L2
Omission « & » 20 8.0 10 Le0 A L0 1,98
T8. Are any of your brothers or sisters earning more than you

are in some other profession?

Group A Group B %
Response 4 4 [ 4 piff. CR

Yo8s o o o ¢ o 151 600}4 1)-[.0 5600 A th 1.00

FO ¢ o oo oo 76  30.4 96  38.4 B 8,0 1.89
Unoertaine. « « 9 306 12 h.a B l.2 .67
Omission « o « 1 5.6 2 .8 A L.S 3210

79, Do you have considerable difficulty in knowing Jjust where
you stand with your prineipal?

Group A Group B %
Response T 4 f A Diff, CR

YoSe ¢ o« o o o 35 1.0 86 34y B20.L4  5.48
HO o o0 0 ¢ o 204, 8l.6 148 59.2 A2, B.67

Uncertain. « » 6 2.& 15 6.0 B 3.6 2,02
Omission ¢.¢ o 5 2.0 1 ol-l- A 106 1'67
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80. Did you enter your presgent job beosuse you really wanted
to go into it?

Group A Group B %
Response T 4 T % birf, CR

Yo8e o o o o

2o  96.0 180  72.0 22,0 7'.77
No . e & o s o 6 2.14 6’4 2506 32502 7095
Uncertain. « . 1 A 5 2.0 Bl 1.67

Omission . 5 1.2 1l oh A .8 1.01

»
L ]

81. Too many people in this community objeot to teachers

doing things whioh are generally accepted when done by
others.

Group A Group B %
Response T 4 T % Diff, CR

YoB8e ¢ o o o o 35 15-2 79 31.6 318.14, 5007
FO v o0 o s @ 192 76,8 152 60.8 A16,0 3.92

Uncertain. « 19 7.6 15 6.0 A 1.6 71
Omission « ¢ « 6 2.14 )-L 1-6 A .8 065

82. Living expenses here are unressonably high.

Group A Group B %
Response T A T A Diff. CR

YoBe ¢ o o o 79 31.6 96 3844 B 6.8 146
NOo o ¢« s 0o o« 148 59,2 10 56.0 B 3.2 73
Unocertain. « . 15 6.0 10 L.0 A 2,0 1.03
Omission « « o 8 3.2 L 1.6 Al.6 1.8




83« ____ This community is too isolated.

Response Frowp 4 'TG_EEE"B%_ Di?f. CR
Yo8e o o o 0 o 11 Loy 97  38.8 B3kl 10430
NOo o o o o0 o 22, B9.6 WL 57.6 A32,0  8.72
Uncertain. . . 9 3.6 5 2.0 Al 1,09
Omission « « o é 2.4 L 1.6 A .8 6l

8L Do you sometimes get badly flusterad or "jittery" in
your present job?

Group A Group B %

Response £ A Dirf, CR
Y68e ¢ ¢ ¢ o o a2 8.8 96 38 B29.6 8434
No o o oo 204 Blub VT R A23,2  5.90
Uncertain. « « 7 2.8 6 2.4 A WL «28
Omission » « « 17 6.8 2 o8 A 6,0 3¢57
85. ____ Did you disagree with your parents or relatives sbout the

%ype of job you should enter?
Group A Group B %

Response 4 ;4 T % pire, CR
Yo8s o ¢ ¢ o o 15 6.0 2% 9.2 B 3.2 1.26
HO o o o o o s 226 Q0.4 218  87.2 A 3.2  ldh
Uncertain. . . L 1.6 6 2.4 B 8 .62
Omission + + 5 2,0 3 1.2 A .8 72
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86. Do you think that you have to work too long hours on the
Job?

Group A Group B %
Response T 4 T——_E—T Diff. CR

Y68e¢ o ¢ o o » 21&- 9-6 69 57«6 B18.0 5-35
Ko * 3 0 0 s @ 219 87.6 173 69.2 Al&nh. Bllh
Uncertain, . » h 1-6 5 200 B aLl. [ 313-

Omission ¢ « 3 1.2 5 1.2

87. Are you happy and oontented in your present home environ=
ment?

Group A Group B %
Responee T Z T A pire, CR

Yose o ¢« ¢ o« & 228 91.2 209 83¢6 A 7-6 2059

HO ¢ ¢ o o a @ lh 506 30 12,0 B 6.1‘- 1'65
Unoertain. . . 5 2.0 11 L. B 2.4 1.54
Omission « + « 3 1.2
a8, Do you have to work on your present job with people you

T dislike?

Group A Group B %

Reaponse T ?o 3 % Diff. CR

Yogs o ¢ o ¢ o 26 IOQLL h’f 18.8 B 80’-& 2-68

FO o o o ¢ o 220 8B.0 196 784 A .6 2.90
Unoertaine « . L]. 1.6

Omission « + » L 1.6 3 142 B ot 038




89. Are you sometimes a leader at sooial affairs?

Group A Group B %
Response T"‘RT T“‘E“?“' Diff. CR

Yo8¢ o o o o » 177 70.8 149 59.6 A11.2 2.65
6y  25.6 81 32 B 6.8  1.68
Unsertain. « . 5 2.0 17 6.8 B L.8 2.6l
Omission « o » k. 1.6 3 1.2 A W .38

NO ¢ o ¢ o o

90. Does your present job fatigus you greatly?

Group A Group B %
Response T 4 T 4 Diff,. CR

YoBe o ¢ o o o 29 11.6 105 !42.0 330.14. 8.17
HO ¢ o« ¢ 0 0 « 213 85.2 135 5}4-0 A31 2 11,82
Unsertain. . » L!. 106 8 3.2 B 1.6 1.18

Omission » « « L 1.6 2 8 4 o8 .82

9l. Does your pregent job forse you to hurry a great deal?

Group A Group B %
Response T 7 T 4 Diff. CR

93 3742 153 61.2 B2L.0 5.53
KO ¢ o o o o « 14 58.4 91 3644 A22,0 5.06

YoB8e ¢ o o o

Uncertain. . o 5 2.0 5 200

Omission « ¢ « 6 2.)4 1 .14 A 2,0 033
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92 Doea your prinoipal take aredit for the work you do?

Group A Group B %

Response ‘?‘“‘JL‘EF‘ 'T"“““E“ﬁ%“‘ Diff,. CR
Yese « « « « + 21 8.y 28 11.2 B 2.8 106
Fo s s asee 24 856 190 760 496  2.69
Unoertain. « . 8 342 23 De2 B 6.0 2,81
Omission + « 7 2.8 9 346 B .8 51

93. ___ Do you got disoouraged eesily?
Group A Group B %

Response T'—&'T Diff, CR
Yege o o o ¢ o 28 11.2 81 32.4 B2l.2 5.9147
NO ¢ ¢ « o o o 213  85.2 157 62.8 422 5.9
Uncertaine. .+ . L 1.6 12 L8 B 3.2 2.05
Onission « « & 5 2.0

9l Do you find it easy to ask others for help?

Group A Group B %

Response -F——LT- T 2 Diff. CR
YoBe ¢« « o o o 173 69,2 123 L9.2 A20,0  L.65
Mo ¢ o o o o o 62 2.8 118 L7.2 B22.l4  5.37
Uncertaln. o « 10 L0 7 2.8 Al.2 75
Omission « o & 5 240 2 o8 Al.2 1,15




)
N
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95 Do you find that you have very little real interest in

T your job?

Group A Group B %
Response % T 4 Diff.

CR
Y68e o o o o o 3 1,2 16 6314 B 5-2 3.08
No o oo o soe 243 9742 219  87.6 A 96 Ll2

Unoertain. . . 1L 5.6
Omission « o o }4 1.6 1l oh A l.2

1436
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