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learning language was so deeply rooted that children learned 
it In spite of handicaps. Specific training programs for 
the development of language, therefore, were not necessary 
(p. 113).

Reports in the literature of programs for oral 
language development attested to the fact that many do not 
agree with Lenneberg. Furthermore, in an overview of 
significant research in language acquisition, Cazden 
(1969:130) voiced concern about the lack of school language 
development programs:

. . . how children learn their native language 
before school is fairly certain, though still incomplete. 
Implications for how to help children continue their 
learning in school are far less certain— indeed, are 
controversial in the extreme— and evidence on which 
the controversy might be resolved is insufficient.

Some school programs for oral language development 
have been implemented according to reports in the literature. 
Butts (1971:297) reviewed a number of such programs which 
were considered to be highly successful. Some of the pro­
grams which Butts discussed employed concepts from science, 
mathematics, and literature to broaden experience and thereby 
to expand language (Horn, 1966; Ayers and Mason, 1969;
Smiley, 1968).

Types of school programs which were implemented 
depended upon the position taken in regard to the lack of 
oral language skills. There were two points of view con­
cerning the low oral language achievement of children. 
Children who demonstrated a lack of oral language skills were 
considered by some educators to be deficient in language
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(Hawkins, 1969; Baldwin, 1970). Others contended that such 
children did not demonstrate a lack of language but rather 
had a different language than that being tested (Williams, 
1970; Labov, 1967).

After extensive studies of the dialect of Negro 
children in New York City, Labov concluded that language 
which deviated from standard usage did not indicate a 
deficiency in language development.

RESEARCH RELATED TO WRITING ABILITY

Research studies in creative writing have aoparently 
accumulated rapidly since 1963 when Shane (1963:61) reported 

finding little or no research specifically devoted to this 
topic. The question of what and how to teach pupils so that 
quantity and quality of writing were improved seemed to have 
motivated the bulk of research in creative writing. The 

evaluation of the writing product has also received some 
attention.

Teachers have long sought to improve students' writing 
skills through the teaching of traditional grammar even though 
a body of research on this subject showed little relationship 
between knowledge of grammar and writing ability (Sherwin, 
1969:109s 135). As early as 1906, Hoyt, seeking to assess the 
value of teaching grammar in elementary grades, concluded that 
there was little or no relationship between grammar and com­
position. His data were secured by testing two hundred high 
school freshmen. Hoyt showed that there was about the same
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amount of relationship between composition and grammar as 
between grammar and a totally different subject such as 
geography.

In a 1963 review of the research concerning grammar 
and writing, Meckel (1963:97*0 stated that educational re­
search had "continually emphasized that instruction in grammar 
has little effect upon the written language skills of pupils." 
Greene and Petty (1971:373-381) summarized research studies 
related to the effect of grammar study and found no basis for 
the assumption that grammar study resulted in the improvement 
of speaking or writing. Braddock (1963:38) noted that gram­
mar teaching may even have a harmful effect on the improvement 
of writing because it usually displaced instruction and prac­
tice in actual composition.

The Interest in linguistics has resulted in a number 
of studies which tested the usefulness of "new grammars" in 
improving writing (Mellon, 1967; Zidonis-, 1965). In an 
attempt to find out if direct instruction in grammar enhanced 
writing skills, Mellon used lessons in transformational sen­
tence-combining with an experimental group of seventh graders. 
Another group received instruction in traditional grammar and 
a third group received no grammar teaching. The experimental 
group showed significant increases in writing maturity when 
judged by twelve factors of syntactic complexity. When a 
subsample of student writing was judged in terms of overall 
quality of writing by a group of independent raters, however,
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the control group was judged to be significantly better than 
the experimental group (p. 1^3).

Zidonis (1965) compared instruction in generative 
grammar with "regular" instruction in order to discover 
which would lead to a greater improvement in writing. The 
experimental group received instruction in generative gram­
mar while the control group received traditional language 
instruction. The experimental group showed significant im­
provement in respect to well-formed sentences but failed to 
show a significant difference in structural complexity 
scores.

The value of practice in writing as a means for 
teaching writing was questioned by researchers (Burton and 
Arnold, 1963; McColly and Remstad, 1963). They sought to 
determine if increasing the number of assignments improved 
the quality of writing.

Burton and Arnold attempted to determine if frequent 
writing was more effective than infrequent writing in improv­
ing composition skills. They also tested the effectiveness 
of intensive evaluation as compared to moderate evaluation in 
improving writing. Pour groups of tenth graders received 
differing amounts of practice in writing and evaluation by 
teachers for a period of one academic year. At the con­
clusion of the study the investigators concluded that fre­
quency of writing was not a means of improving writing and 
that intensive evaluation did not affect the quality of 
student writing ( p. 62).
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A similar conclusion was reached by McColl.y and 

Remstad (1963:17*0 who tried to determine which of several 
kinds of composition learning activities were most effective. 
Two hundred eighty-three students in grades 8 through 12 
were assigned to one of several different treatments for a 
period of one academic year. Eighth and ninth grade experi­
mental groups received four times as many writing assignments 
as the control groups. At the end of the experiment two pre­
treatment and two post-treatment themes were read by four 
readers and rated for general merit on a four-point scale.
The two final themes were measured by objective means to 
assess ability to use the mechanics of writing. Gains by the 
experimental groups which had more writing assignments were 
not significant. McColly and Remstad concluded that more 
frequent experiences in themselves did not improve the 
students' writing.

Specific ways of fostering good -written expression 
have been tested by many investigators. The number and 
diversity of such studies makes categorization and summari­
zation unfeasible but a few studies which represent broad 
areas of investigation were selected for inclusion in this 
survey.

The use of special materials to stimulate children 
to write more original stories was the approach tested by 
Carlson (1963). Data collected in this study indicated that 
the experimental group had written longer and more original
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compositions than the control group children who wrote on 
assigned topics.

Other methods which seemed to be successful in 
fostering measured improvement in writing involved the use 
of the chalkboard and the use of a film without sound. In a 
doctoral dissertation, Huntington (1969) reported that 
children wrote stories of high quality after viewing a film 
without narration. Allowing children to use the chalkboard 
proved to be an effective method for motivating second grade 
children to write creative compositions (Miller, 1968).

The role of teachers' evaluations of compositions in 
improving the quality of writing was explored by a number of 
investigators. Taylor and Hoedt (1966) found, in one such 
investigation, that written praise with no corrections caused 
students to improve their composition writing.

Kellogg Hunt (1965) investigated the role of maturity 
in the development of skill in writing. . He analyzed the 
writing of students at grades four, eight, and twelve and of 
mature adults. Results showed that younger students produced 
shorter, simpler units of language, and that older students 
expanded their written language units (p. 306). In a similar 
study Harrell (1957) compared several language variables in 
the speech and writing of children at several age levels. He 
found that the length and complexity of students' oral and 
written structures increased with age. Loban (1963) obtained 
data which supported the results of these studies and gave 
credence to the theory that language developed In sequence.
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Hunt devised a different method of measuring sentence 

length than had been used traditionally. To assess the 
maturity of his subjects' writing product, he used the T-unit 
which he defined as "one main clause plus whatever sub­
ordinate clauses happen to be attached to or embedded within 
it" (1965:305). Hunt felt that the T-unit was a better index 
of maturity than sentence length because of the tendency of 
young writers to string together many T-units into one 
sentence.

RELATIONSHIP BETWEEN ORAL AND 
WRITTEN LANGUAGE

The theory that there was a strong relationship 
between oral and written language ability seemed well 
accepted by writers in the field of English language arts.
Some writers were of the opinion that the development of oral 
language was necessary for the development of skill in 
creative writing (Smith, 1972:165; Stewig, 197^:120; Burrows, 
1965:27).

Typical of statements espousing this theory were those 
by Kennedy (1975:168) and Ruddell (197^:103). Kennedy con­
tended that "a vital prerequisite to a creative writing 
program is a rich, open program in oral expression." Ruddell 
stated that "oral language development is an important 
requisite for written language development." Language itself 
is the basis of the relationship between oral and written 
language and the ability to use language is first shown in a 
child's oral expression (Greene and Petty, 1971:187).
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Studies which Investigated oral and written language 

development gave some indication of the extent of the rela­
tionship between these two areas of language arts. Data 
collected by Loban (1963) showed a positive relationship 
among the language arts of speaking, reading, writing, and 
listening. After analyzing his data, Loban concluded that 
competence in the spoken language appeared to be a necessary 
base for competence in writing and in reading (p. 75)*

Research which contrasted language development of 
normal children with that of children with hearing defi­
ciency had implications regarding the relationship between 
oral language experiences and written language production. 
Heider and Heider (19^1) demonstrated the close relationship 
between written sentence structure and oral experience by 
comparing the written compositions of deaf and hearing 
children. The language patterns of deaf children, they 
found, resembled the language patterns of younger children 
with hearing ability.

A similar study was conducted by Templin (1950) who 
also studied the written language of normal and hearing 
impaired children. She found that children with defective 
hearing used more words in explanations than hearing children 
of the same age, grade, and intelligence. Templin concluded 
that this indicated a need for more words to express a con­
cept because of low efficiency in expressing ideas.

The research of Heider and Heider and Templin seemed 
to indicate a more advanced development in language production
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for normal children than for hearing Impaired children. This 
suggested that oral-aural experience was a crucial element In 
normal language development.

In a Project English research program, Tovatt (1965) 
used what he called an "oral-aural-visual" approach to 
improving composition writing of ninth graders. The experi­
mental treatment consisted of the use of tape recorders by 
students for taping their compositions as they thought aloud 
while writing. The students read what they had written as 
the tape was played back to be sure they had written what 
they had wanted to say. Tovatt considered the approach a 
good one for motivating students to write (p. 19*0*

A program called "Communication Skills Through 
Authorship" was used by Willardson (1971) to test the effects 
of practice in oral expression upon the writing ability of 
second graders. Children in the experimental group dictated 
stories and experiences into cassette recorders. The taped 
stories were typed and returned to the children. The results 
of subsequent writing tests showed higher scores on all 
measures of writing maturity by the experimental group.

Investigations which were very similar to the present 
study were conducted by Miller and Ney (1968) and Wiggins
(1968). A series of oral exercises were used with experi­
mental groups in both of these studies. Miller and Ney found 
that the experimental group wrote more freely and used more 
complex sentences than did the control group.
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Wiggins found that the treatment did not result In a 
significant difference in the use of sentence structures.
The experimental group did, however, make a significantly 
greater gain on a standardized language test.

SUMMARY

Based on the review of literature, the following 
conclusions seemed to be valid:

1. Oral language development was influenced by the 
environment and by adult-child verbal interaction (Milner, 
1951; Brown and Bellugi, 1966; Hess and Shiprnan, 1968; 
McCarthy, 1930; Cazden, 1969).

2. Oral language showed a continuing development 
throughout the elementary grades (Loban, 1963; O ’Donnell, 
Griffin, and Norris, 1967).

3. Knowledge of grammar was not related to composition 
skill (Sherwin, 1969; Hoyt, 1906; Meckel, 1963).

4. Writing was not improved by mere practice (Burton 
and Arnold, 1963; McColly and Remstad, 1963).

5. Oral and written language ability were related 
(Loban, 1963; Heider and Heider, 1941; Templin, 1950).

6. Some school programs for the develonment of oral 
language have been successfully implemented (Butts, 1971; 
Horn, 1966; Ayers and Mason, 1969; Smiley, 1968).



Chapter 3

PROCEDURES USED IN THE STUDY

This study was conducted in an elementary school in 
the Lafourche Parish Public School District in the south­
eastern section of Louisiana. The four public elementary 
schools in the city of Thibodaux in Lafourche Parish were 
organized so that each school housed pupils in one or two
grades. The school in which this study was conducted, the
Thibodaux Elementary School, was attended by third and 
fourth graders. The enrollment of the school was approxi­
mately 850.

According to data collected in a 1975 self-study by 
the school's faculty, the majority of children served by the 
school were from middle and low Income families. The faculty 
study also revealed that 44 per cent of the school population 
had I.Q.'s of 91 and below as measured by the Otis-Lennon 
Mental Abilities Test. Approximately two-thirds of the 
student body were white and the remaining one-third were 
black.

The study was conducted during a 12 week period in 
the academic year 1976-1977- The study was begun on
September 13 and was concluded on December 10.
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SELECTION OF THE SAMPLE

Third graders at Thibodaux Elementary School were 
grouped homogeneously for language arts instruction. The 
principal assigned students to classes on the basis of their 
reading performance at the end of the previous year as 
reported by their reading teacher. There were 14 language 
arts groups, 8 of which were in the average range of reading 
performance. From these 8 classes, 4 classes, which had 
experienced teachers and were scheduled for language arts at 
the first or second period of the da.y, were selected for 
participation in the study.

Two classes, one assigned to the researcher and the 
other assigned to an experienced teacher on the school 
faculty, formed the experimental group. The remaining two 
average classes, which were assigned to experienced teachers 
on the school faculty, formed the control group.

The original sample was composed of 97 subjects; 45 
girls and 52 boys. Mine students were dropped from the 
sample because of excessive absenteeism-more than five days 
in 12 weeks. Two students transferred to other schools 
during the course of the experiment. This left a total of 
86 subjects, 42 girls and 44 boys, in the sample for the 
entire 12 weeks of the experimental treatment. There were 
43 subjects in the control group and 43 in the experimental 
group.



ADMINISTRATION OF TESTS

Form E of the Science Research Associates Assessment 
Survey, Language Arts, Primary II was administered to all 
subjects by the researcher at the beginning of the study.
The alternate form of this test, Form F, was administered to 
all subjects at the conclusion of the experiment by the 
researcher to serve as a post-test measure of achievement 
in the mechanics of writing.

A composition, written in response to picture 
stimuli, was collected from each subject at the first and 
also at the final testing session. These samples of writing 
served as pre- and post-study measures for testing the major 
hypothesis of the study. Detailed procedure used in 
obtaining these compositions was included in the appendix.

All tests were administered by the researcher in the 
regular classroom setting and under similar conditions. The 
directions given in the standardized test manual were care­
fully followed in administering the Science Research 
Associates Assessment Survey, Language Arts tests. Teachers 
of the experimental and control classes were free to remain 
in the classroom while tests were administered but most often 
chose not to.

Tests were administered to pupils in the experimental 
classes on September 13 and December 9. On September 14 and 
December 10 tests were administered to students in the control 
classes.



INSTRUCTIONAL PROCEDURES

The experimental lesson plans, conies of which will 
be found in the appendix, were used each morning in the 
experimental classes during a 30-minute period which was 
scheduled for language study. There was no planned 
instruction in word usage or mechanics of writing and no 
writing assignments were made. The teachers' use of Standard 
English and correct mechanics of writing in recording 
children's responses during the oral sessions served as 
models for emulation by the experimental students.

The approach to language learning in the experimental 
group was oral, aural, and visual. The subjects were given 
opportunities to express themselves orally, to listen as 
others spoke and to watch as the teacher translated oral 
speech into written symbols on charts, posters, and the 
chalkboard. Lesson plans included activities such as choral 
reading, puppetry, story-telling, and vocabulary exercises.

The lesson plans for the experimental group were 
prepared by the researcher according to recommendations in 
current language arts methods books (Lamb, 1971; Logan, Logan, 
and Paterson, 1572; Smith, 1972; Stewig, 197^)- Lessons were 
planned so that a sequential order of development was followed.

In the control classes, students were instructed in 
traditional language study for thirty minutes daily. The 
American Book Company's text for third grade, Our Language 
Today, was used by teachers and students in these classes. 
Correct word usage and mechanics of writing were the focus of
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the majority of lessons in the book. Teachers of the control 
group classes were not aware of the hypotheses which were 
being tested.

TREATMENT OF THE DATA

The Science Research Associates Assessment Survey, 
Language Arts, Primary II level, hereafter referred to as 
SRA tests, were used to obtain pre-study and post-study 
measures of skill in the mechanics of writing. The tests 
were administered and hand-scored by the researcher. Scores 
obtained from the pre- and post-tests were recorded using 
student numbers instead of names.

All pre-test and post-test compositions were mixed 
together for evaluation by a oanel of judges. The com­
positions were judged on a 5-ooint scale for overall quality 
according to the following criteria: clarity, logical
sequence, and originality of ideas.

Before the judging began the judges were trained by 
the researcher in the use of the selected criteria. The 
criteria were defined and examples of each were qointed out 
in sample compositions which were similar to those written 
by the study participants. Numbers on the scale were dis­
cussed in relationship to the criteria and compositions 
representing each of the numerical ooints on the scale were 
shown. Points on the scale were defined as: 5 = high; 4 =
high average; 3 = average; 2 = low average; 1 = low. The



judges were instructed to ignore errors in spelling, punc­
tuation, and handwriting when reading the compositions.

Twelve sample compositions were ranked by each of the 
judges. Results were compared and were considered to be at a 
satisfactory level of agreement. Practice continued, however, 
until the judges and the researcher were sure that the 
criteria were fully understood.

The judges, working concurrently but independently, 
evaluated all of the compositions using a scale of one to 
five (from low to high). They recorded coded composition 
numbers and their evaluations on rating sheets provided for 
that purpose.

Scores assigned to each composition by the judges 
were recorded in table form according to student number and 
class. The three scores were added to obtain a composite 
and the composite score became a single rating for the 
composition.

Pre-test and post-test data obtained from the com­
positions were compiled by the researcher and calculations 
were made by computer. The SRA pre- and post-test data were 
compiled by the researcher and calculations were made by 
hand.



Chapter

PRESENTATION AND ANALYSIS OF DATA

The purpose of this study was to determine the effect 
of practice in oral expression upon the quality of written 
expression and knowledge of writing mechanics. A stand­
ardized test and one sample of the subjects' writing perform­
ance provided pre-study and oost-study measures. Data 
obtained from these sources were analyzed statistically and 
reported in this chapter. The scores made by the experi­
mental and control group subjects on the compositions and on 
the language test were compared to determine if the hypotheses 
proposed as bases for this study would be supported or 
rej ected.

RESULTS OF THE WRITING TEST

The raw scores obtained for the pre- and post-test 
compositions were composite scores determined by combining 
rank scores awarded by each of the three judges who evaluated 
the samples of writing. Each composition was given a rank 
score ranging from one to five (from low to high). The lowest 
possible composite score was 3 and the highest possible com­
posite score was 15. A distribution of raw scores made on 
the compositions was shown in Table 1.
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Table 1
Distribution of Raw Scores: Compositions

Raw Scores
Control

Pre-test
Group
Post-test

Experimental Group 
Pre-test Post-test

3 26 7 23 n
>4 9 3 8 2
5 2 3 3 3
6 n 2 4 2
7 0 3 1 7
8 1 8 1 6
9 0 8 2 n

10 1 n 0 3
11 0 1 0 5
12 0 3 0 n

13 0 0 1 1

in 0 1 0 1
15 0 0 0 1

N = 43 43 ^3 43
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A comparison of means of the pre-test and post-test 

compositions revealed that gains were made hy both the exper­
imental and control groups with a slight difference favoring 
the experimental group. The means and standard deviations of 
the composition raw scores were presented in Table 2.

Table 2
Means and Standard Deviations of 

Raw Scores: Compositions

Control Group Experimental Group
Pre-test Post-test Pre-test Post-test

Mean 3.86 7.40 4.33 8.26
SD 1.49 2. 90 2.12 3.07

The null hypothesis for this segment of the study was 
supported. There were no significant differences in the 
quality of compositions written by subjects receiving oral 
language practice and those who received traditional instruc­
tion in language. To meet the test of significance at the 
.05 level of confidence, F would have to be 3.98 or better 
(Garrett, 1966). The F-ratio of 1.08 did not meet this test 
of significance at the .05 level of confidence. Data pre­
sented in Table 3 were the results of an analysis of covari­
ance of post-test scores, using the pre-test scores as the 
covariant. Explanations of the column headings in Table 3 
were included below the table.
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The three judges who evaluated the comoositlons rave 

identical ratings on '18 per cent of the corcpositj ons and at 
least two judges agreed on another '15 per cent of the compo­
sitions. Thus, on 93 per cent of the total group of compo­
sitions, either two or three judges were in agreement. This 
indicated -what seemed to be a satisfactory level of inter­
judge reliability.

Table 3
Analysis of Covariance of Scores: 

Compositions

Source of Variation df c cy . x MV x S- D P y • x
Between Means 1 9 9.000 1 . 08
Within Groups 83 692 8.737 2.387

Total 84 701

df = degrees of freedom y.x = post-test results
SS = Sum of Squares adjusted for effects of
MS = Mean Squares pre-test results
SD = Standard Deviation

RESULTS OF THE ACHIEVEMENT TEST

An examination of the pre-test scores on the SRA 
language test indicated that the control and experimental 
group subjects were relatively homogeneous in resoect to 
their knowledge of writing, mechanics as measured by this 
testing instrument. A frequency distribution of raw scores
made by subjects on the initial and final SRA language tests
was shown in Table A. The raw scores shown represented the


