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ABSTRACT

The purpose of this investigation was to determine whether
students on the two-year campuses of the Louisiana State University
System, were drawn from the same population as thé students on the four-
year cémpuses of the System. Another purpose was to determine whether
these students, generally, face the same problems of adjusting to
college life, economic need, and academic anticipation, in addition to
success or failure iﬁ college, as the four-year students,

A chi-square test was employed to check fqr independeﬁce.between_
.béckground factors in high school and the type of campus of original
entry for a11>freshmen. Factors investigated were size of the |
graduating class, fype of high school, type of cufriculgm in high school,
amount of extracurricular pérticipation, type of college housing desired,
financial need, part-time work planmed, and level of acadeﬁic aspifation.

A least squares analysis of variance procedﬁre was used to test
for differences in high school grade-point averages in English,
mathematics, social studies, and science, with American College Testing
composite scores, and college level grades after the freshman, sophomore,
and junior years.

A chi-square test was also used to test for differences between
two-year and four;year campus students, with reference to academic
probations, suspensions, and drops.

A coefficient of correlation was used to determine relationships
of grade-point averages of students who transferred from two-year

1X



campﬁses, with those who remained on the four-year campuses. All
differences were tested for significance at the .05 level.

A random sample of ACT score cards of five hundred f:eshmen
students on the two, four-year campuses in the System,'in addition to
the ACT score cards of the entire population on the two-year campuses,
were surveyed for background data. Registrar's records of college
transcripts from alllpublic universities and LSU System campuses, were
used to determine grade-point averages, probations, drops, and
suspensions.

The results of this study indicated that:

1. Generally, students, male énd female, who entered the two-
year campuses, attended small public high schools, had lower ACT
composite scores, were suspended witﬁ greater frequency after the
freshman year, and had a greater rate of attrition after the first year
of college, than students who entered the degree-grantiﬁg institutions.

2. The majority of males and females on all campuses reported
average participation in extracurricular activities, no difference in
selection of college housing, and little need‘for financial aid. More
males than females, generally, planned to work part-time.

3. Male students had significantly higher ACT composite scores,
and were more likely to be placed on academic probation or suspension
after two years of university work, than female students.

4., The female students on all campuses scored significantly
higher grades in all high school subjects, as well as in the freshman,

sophomore, and junior years of university attendance.



xi
5. Relatively high correlations between freshman-sophomore and
freshman- junior year grade-point averages, were recérded for students
who transferred after the freshman or sophomore years of university

attendance.



Chapter 1
INTRODUCTION

A large proportion of our society has aspirations that can
only be expressed productively through some form of education. Much
of that education must relate to the individual's sense of worth.

Many young people fulfill their aspirations through enrollment in four-
year institutions with established traditions. But an increasing

number of high school graduates initially enroll in two-year colleges,
designated as community colleges, junior colleges, or branch colleges.

What factors motivate students to enter these two types of
institutions? Relative to a two-year community college, Knoell and
Me@sher (1965:27) state:

The effective community college offers post-high school
instruction of high quality and at the same time serves the equally
important function of guidance for the very large segment of
students, who have not yet tested their interests and capabilities

sufficiently, to embark upon employment or a baccalaureate degree
program.

The availability of training programs attracts many students to

a two-year iﬁstitution. Hillway (1958:32) states:

Four-year colleges generally favor a liberal arts orientation
or provide the groundwork for later professional study. While
offering many courses which parallel those of the freshman and
sophomore years in the university, the two-branch colleges usually
place considerable emphasis upon a large variety of two-year
programs which give immediate preparation for useful jobs.

At the conclusion of a'sophomore program, students enrolled on
a two-year campus must decide whether to continue working on a

1



baccalaureate degree or to terminate.their formal education. The
transfer from one institution to another may present particular problems
of adjustment--problems whose solutions may have a bearing on academic
accomplishments,

The students on the four-year campuses have the advantage of
master plans for the entire baccalaureate program. For the two-year
campus students, college catalogs are used by admissions officers in
determining what courses may be transferred from one institution to
another. These catalogs also provide prospective students with the
types of programs offered.

The stated organizational purpose for each campus in the
Louisiana State University System is presently the.same in each catalog.
The Louisiana State University at Alexandria catalog contains an
additional stated purpose:

Students are offered a basic academic program which is designed

to prepare them to enter a specialized curriculum in the senior

- college of their choice. Students who find it impossible to
continue their college training after two years will have a sound
general educational background to increase their potential for
success in their chosen vocation and in productive citizenship.

Do colleges with a two-year orientation attract students from
different backgrounds and with different aspiraaions than colleges with

a four-year orientation? Does a student's high school background play

an important role in determining where he will attend college?
THE PROBLEM

The problem is to determine whether there are significant

differences between students on the two-year campuses and the fodf-year



campuses of the Louisiana State University Systém5 with reference to

certain personal and academic factors.
HYPOTHESES

Based on the stated problem, the following hypotheses were
formulated to guide the study. -

1. There is no significant difference between the freshman
students on the two-year campuses and those on the four-year campuses
in reference to the following factors:

a. Size of high school graduating class
b. Type of high school
c. Type of high school curriculum

d. American College Test Composite Score
e. High school extra-curricular activities

f. Sex
g. Level of academic aspiration
h. Housing

i. Financial need
j. Hours of outside work

2, There is no significant difference between students on the
two-year campuses and students on the four-yearvcampuses with reference
to the following academic factors:

a, High school grade-point averages

b. Drop-outs during the freshman year of college

c. Grade-point averages at the end of the freshman year
d. Academic suspensions during the freshman year

e. Academic probations at the end of the freshman year
f. Drop-outs during the sophomore year

g. Grade-point averages at the end of the sophomore year
h. Academic suspensions at the end of the sophomore year
i, Academic probations at the end of the sophomore year

3. There is no significant difference between students who
were formerly on a two-year campus and those who were originally

registered on a four-year campus, with reference to the following factors:

a, Re-registration as juniors
b. Grade-point averages at the end of the junior year
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c. Correlation between freshman and sophomore year grade-
point averages, according to first registration and
transfer status :

d. Correlation between freshman and junior year grade-
point averages, according to first registration and
transfer status

All differences will be tested at the .05 level of significance.

Delimitations of the Study
All of the Louisiana high school graduates of 1968 who enrolled

on any of’the.two-year campuses of the Louisiana State University

System were used in this study. A random samﬁle of five hundred students
on the Baton Rouge campus and five hundred students on the New Orleéns
campus were also included. No students who moved out of state,

dropped out of college before completing at 1east‘one semester, nor
students who were not recent graduétes, were included in this study.

Ohly the junior studénts who enrolled in the Louisiana State University
System or in colleges and universities under the supervision of the

State Board of Education were retained as part of this study.

Importance of this Study

An analysis of selected personal factors will indicate whether
or not students from the two-year campuses were drawn from basically
the same type of population as students from the four-year campuses,
This information should also provide useful guideiines in planning
curricular changes for the two types of institgtioﬁs.

Most of the two-year campus students live at home. Information
relative to housing, financial need, and hours of part-time work, may
provide the foundation for expanded tutorial éervices which are now an

integral part of dormitory housing.



Significant differences between the two-year and four-year
campuses in reference to the ﬂumber of drop-outs, suspensions,
probations, and the number of students who do not begin a third year of
study, may indicate that the university system may wish to incorporate
more terminal programs to fill these needs.

Factors dealing with re-registration as juniors and grade-point
averages at the completion of the junior year, should provide support
for, or deny the findings that native students have a smaller attrition

rate than transfer students.

DEFINITIONS OF TERMS

Academic Suspension

The temporary forced withdrawal of a student from school because

of academic failure.

Academic Probation

A tcmporary status designation of a student whose semester
average is less than a student's in good standing, but better than a

student's on academic suspension.

Attrition
A condition of diminishing enrollment because of suspensions,

drop-outs, deaths, or transfers.

Drop-out

A student who voluntarily withdraws from a school situation

beforc completing a prescribed course of work.



Transfer Student

A student in good standing who moves from one college to

another.

Junior College

A post-high school educational institution offering a two-year
program, either of a terminal nature, or as a preparation for further

training in a college or university.

Community Collége'

An educational institution offering instruction for persons
beyond the secondary school age, in a program geared particularly to the

needs and interests of the local communities, often a commuter college.

Branch Campus
A segment of a college or a university which offers basic
programs leading to baccalaureate degrees but does not necessarily grant

degrees.

Grade-point Average

An arithmetic average of grades based on the following formula:

"A" = 4.00; “B" = 3.00; "C'" = 2.00; "D" = 1.00; and "F" = 0.00.
SOURCES OF DATA

American College Test program score cards and profile reports
were used to determine background information on each student in
reference to the ACT report.

High school transcripts were used to determine ﬁhé grade-point

averages of students.



College transcripts were utilized to determine the drop-outs,

suspensions, grade?point averages, and junior year status of students.
PROCEDURE

1. The registrars of all campuses in the Louisiana State
University System were contacted for permissién to use students'
records.

2. The ACT score cards and profile sheets of the entire
population of féll, 1968 freshman classes at the three, two-year
campuses iﬁ the Louisiana State University System, were surveyed and
results recorded on computer cards.

3. A random sample of five hundred freshman students
representing the Baton Rouge campus and a similar number who represented
ﬁhe New Orleans campus was drawn,

| 4. The ACT score cards and ﬁrofile sheets of the students were
also surveyed, and results recorded on computer cards.

5. High schoolitranscripts in registrars' offices were used to

‘determine grade-point averages of students registered.

6. Registrars' records of collége transcripts were surveyed to
determine drop-outs, sgspensions, probations, grade-point averages, and
enrollment through June 1971.

7. The registrars of all colleges and universities under the
supervision of the State Board of Education of Louisiana were contacted
for permission to examine the transcripts of students who had
trénsferred to these institutions. Data were obtained from these

institutions and the results recorded on computer cards.



8. Basic statistical procedures (analysis of variance, chi-
square and correlation) were used to test the hypotheses under study.

a; Factofs related to background information about the students'
high school factors were tabulgted ot indicate differences in sex and
type of campus. A chi-square procedure was used to determine the
significance of the difference between these factors,

b. High school grade-point averages in English, mathematics,
social studies, and science, in addition to ACT composite scores, were
submitted to an analysis of variance.

c. Sex, type of campus of original entry, and interaction
factors were fested for significance. Similar procedures were.used with
grade-point averages at the completion of the freshman, sophomore, and
junior years.

d. Information relative to academic probations, suspensions,
and drop-outs, was tabulated and chi-sqﬁare tests were conducted to
determine significant differences.
| e. Coefficients of correlation were computed to examine the
relationships betwéen grade-point averages of students who had
transferred tovother universities, ahd those students who remained in
the LSU System.

f. Conclusioﬁs were drawn from the information tabulated about
students,

g. Recommendations for further study were made from the

conclusions arrived at in this study.



ORGANIZATION OF THE REMAINDER OF THE STUDY

The remainder of the study consisted of a review of related
literature (Chapter 2), presentation and analysis of data (Chapter 3)
and summary and conclusions (Chapter 4), and the bibliography and

appendixes.



Chapter 2
REVIEW OF RELATED LITERATURE

The objectives and methods of higher education have been
questioned by students in their attempts to reinforce value judgments.
The student who has entered a college campus does not enroll with a
blank slate, on which the college writes a system of values. He has
come from a culture in which his family and school life have tended to
make him the center of attention, with much encouragement and few
frustrations. In the college environment he must meet the'challenges
of his teachers in academics as weil as the social challenges of his
peers,

What then, are the objectives and functions of higher education,
and why do some students select two-year institutions instead of

traditional four-year colleges and universities for further schooling?

Purposes of Colleges and Universities

According to Guzzeta (1962:27),

The primary function of a university is to create an atmosphere
to, and provide the means for, learning at an academic level beyond
the high school.

Millett (1960:37) stated that:

The objective of higher education--the preservation, transmission,
and advancement of knowledge--implies not just a belief in the
importance of knowledge, but also the individual's ability to develop
his talents for the service of others, using knowledge as a constant
threat to those who experience power.

10
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Johnson and Katzenmeyer's (1969:19) definition of the objective
of the university was: "...to provide an institutionally coherent |
approach éo conserving, éugmenting, and promulgating knowledge in -
consonance with the goals of larger public interests and society."
In his work for the American Council on Education, Edward Eddy,
Jr. (1959:37-39), concluded:
The essential purpose of the college is training for intelligent
behavior. This includes the acquisition of knowledge, as well as

the ability to make relevant judgment and wise choices, guided by
the discipline of logical method.

Two-year versus Four-year Colleges

There has been comparatively little systematic knowledge of
theoretical significance about the complex interrelations of colleges
and universities aﬁd their enviyonments. Wilson (1965:42), stated:
"Community junior colleges tend to be more closely related to social
forces at work in their immediate locales than are institutions with
more dispersed constituences.'" Brownell (1952:41) defined the community
college as:

.sean institution of higher learning aimed at serving the
educational needs of a particular community, predominately at a two-
year college, offering various programs in the curriculum which
prepare students to enter definite vocationms.

The two-year college, because it is usually located near the
student's home, supplies higher education at less expense. The
continuance of a home influence for young people during immaturity,
often proves more acceptable to parents than to potential students,
According to Koos (1925:27):

Some studies of young people's attitudes toward attending local

institutions reveal a negative slant, growing out of a desire to
be away from home. Regardless of the attitudes of young people,
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however, a local junior college does make possible a cohtinuing
home influence for those boys and girls who are immature.

Hillway (1947:42-44), stated: '"There may be reason to think
that young people mature somewhat more quickly when removed from the
home and permitted to exercise a degree‘of independence in judgment."

Koos (1924:29), Campbell (1930:25-27), Medsher (1960:32), and
Clark (1960:28-31), outlined the educational purposes of the junior
college:

1. To offer two years of work acceptable to colleges and
universities.

2. To complete the education of terminal students.

3. To provide occupational training of junior college grade.

4, To popularize higher education,

5. To allow attention to the individual student.

6. To allow for the continuance of home influence during the
period of immaturity.

7. To offer better opportunities for leadership training.

8. To offer better instruction in those years.

9. To allow for explorationm.

0. To provide opportunities for adults.

1. To provide a program for students with educational
deficiencies,

12, To provide an "open door" policy.

13. To foster the evolution of the system of education.

14. To relieve the university.

15. To facilitate the real functioning of the university.

16. To assume better preparation for university work.

17. To offer courses designed to meéet local needs.

18. To alter the cultural tone of the community.

Many young people want less than a full four-year college
educatioﬁ. The two-year college must fit into the community life as
the high school has done. Hence the President's Commission on Higher
Education (1948) suggested the name, '"community college' to be applied
to the institution designed to serve chiefly local community education
needs.

Koos (1924:64).wrote about the two related purposes why students

chose to attend two-year colleges., These are;



13

(1) To make it possible for junior college students to hold
part-time jobs in their home community to help defray college
expenses; and

(2) To afford many students who could not afford a four-year
college education away from home a less expensive two years at home
on which to build the four-year program.

Rivlin (1965:90) concluded:

Year after year, surveys show that a college education is too
expensive, is the chief factor in limiting the numbers who enter.
Many families especially those in rural sections or in the midst
of large industrial centers, consider that college is not a way of
life for their children.,

According to a report entitled, "Higher Education for American

Democracy,'" (1963:65-67), the authors stated:

Low family income, toéether with the rising costs of education,
constitutes an almost impossible barrier to college education for
many young people...so to the expense of a college education for
most youth must be added the extra factors of transportation and
living costs--by no means a small item.

A large part of the solution to this problem, said the commission,
will come through the establishment of a great many more community
colleges.

Junior college students with the greatest ability compared
favorably with the most able students in four-year colleges.
Differences usually appeared when the less able of the two groups
were compared. The less able in the junior colleges dropped
substantially below the less able in the four-year colleges.

(Koos, 1925:74-76).

A prospective student's perception of a desirable campus
atmosphere may have influenced his choices of a two-year or a four-year
campus. Abbott (1960:82-84), used the College and University Environment
Scales designed by Robert Pace to determine the effects of perceptions
of campus life, by prospective students at Ball State Teachers College.
His results showed that:

The factors of sex, vocational objective, campus visitation

experiences, and geographical location of residence, do influence
the perceptions of a college environment and its desirable
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characteristics as reported by prospective freshmen. There was a
direct relationship between the prospective college freshman's
perception of the college environment and his choice.

Schuchmann (1967:39), concluded:

It appears that changes in perception of the college environment
occur at least as early as the freshman year. Descriptions reported
by the freshman in the fall showed that they had high expectations
of the college at the time they entered; by the spring, they
appraised their college more realistically.

College and University Adjustment

In a study of school adjustment, Wilson (1965:37), concluded:

"Personality and environment are closely linked to academic achievement,

though research has not yet produced an instrument to measure the shift

from home to college."

Harry Rivlin, et. al. (1965:83), in studying adjustment problems

of college freshmen preédicted that:

Even in the most carefully selected student bodies, only a small
proportion at the time of entrance are ready to live the
uninterrupted life of the mind. Countless human distractions and
problems are involved, which limit the ability of freshmen to
identify themselves quickly or wholly with the intellectual life.

According to Charles Doebler (1965:34),

Probably the most serious problem of adjustment that faces the
college freshman is the organization of large blocks of time. The
college schedule is not arranged in neat packages, and for students
who are used to relying on external scheduling to arrange their days,
the sudden relaxation of these pressures can be fatal.

Rivlin (1965:43), agreed with these findings:

The most elemental thing the college expects of the new student
is that he shall learn at the outset how to manage his college week.
There is an illusion of free time. Often a student not doing well
will ask for a part-time campus job, stating that he will do better
if he is kept busy. This is generally a delusion; academically, a
student who is not doing well usually cannot afford the hours for
renumerative work, though many students can and must work at a job.
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Little (1960:35), wrote in Higher Education: Incentives and
Obstacles, published by the American Council on Education:

The problems of transition from high school to college are
serious. Too many able college students are dropping from schools
because of academic maladjustment. In many colleges, these
problems are as pressing as the financial problems, and have
implications for curriculum and instruction in college, as much as
for patterns of high school preparations.

Transfers to other Institutions

The adjustment factor was also a characteristic of transferring
from one type of institution to another. In a study by Edward Mince at
the University of Texas at Austin (1968:78), he concluded:

A student transferring from a junior college (two-year program)
to a senior college (four-year program) will likely experience a
“drop in grade-point average by the end of the first year. If the
student remains in school, the average grade~point level will
probably reach the junior college level by the end of the second
year at the senior college.

Studies of junior college transfer students were made by Grace
Bird in 1960. Among her findings, three were applicable to this study:

1. Junior college students usually experience some drop in
grade-point average in their first term after transfer, below the
cumulative average they earned in junior college. The grades of
the students who persist in the four-year colleges generally
improve in successive terms after transfer,

2, Junior college students often do less well than their four-
year college counterparts in their first term in the upper division,
but the differential between the two groups decreases in successive
terms.

3. Attrition tends to be higher for junior college transfer
students in the upper division than for the ''mative" students who
persist to the junior year.

In a study by Willinghaus and Findikyan (1969:84), the authors

concluded that students transferring from two-year institutions had

almost the same average college grades as students from four-year

institutions. The two-year college students were less likely to be



