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and p ro cess in g  d a ta . In v a lu ab le  a s s is ta n c e  was provided by Br. Kenneth 

Koontz o f th e  Department of Experim ental S t a t i s t i c s ,  in  the  a n a ly s is  

and in te r p r e ta t io n  of d a ta .

The w r ite r  i s  deeply  indeb ted  to  the  a d m in is tra tio n  of the 

L ouisiana S ta te  U n iv e rs ity  System and to  the  a d m in is tra tio n , s t a f f ,  and 

fe llo w  te ac h e rs  a t  South Lafourche High School, fo r  th e i r  m o tiv a tio n a l 

a s s is ta n c e .

F in a l ly ,  th e  w r i te r  s in c e re ly  a p p re c ia te s  the  many s a c r i f ic e s  and 

encouragement provided by h is  fam ily  and p e rso n a l f ire n d s  throughout th i s  

long study .
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ABSTRACT

The purpose of t h i s  in v e s t ig a t io n  was to  determ ine whether 

s tu d en ts  on the tw o-year campuses o f the  L ouisiana S ta te  U n iv e rs ity  

System, were drawn from the  same p o p u la tio n  as the s tu d e n ts  on the fo u r-  

year campuses of the System. Another purpose was to  determ ine whether 

th ese  s tu d e n ts , •g e n e ra lly , face  the same problems of a d ju s tin g  to  

co lleg e  l i f e ,  economic need, and academic a n t ic ip a t io n ,  in  a d d itio n  to  

success or f a i lu r e  in  c o l le g e , as the  fo u r-y e a r  s tu d e n ts .

A ch i-sq u are  t e s t  was employed to  check fo r  independence between 

background fa c to rs  in  h igh  school and the type of campus of o r ig in a l  

e n try  fo r  a l l  freshmen. F ac to rs  in v e s tig a te d  were s iz e  of the 

g raduating  c la s s ,  type of h igh  schoo l, type o f cu rricu lum  in  high schoo l, 

amount of e x tr a c u r r ic u la r  p a r t ic ip a t io n ,  type of c o lleg e  housing d e s ire d , 

f in a n c ia l  need, p a r t- tim e  work p lanned, and le v e l o f academic a s p ir a t io n .

A le a s t  squares a n a ly s is  of v a ria n ce  procedure was used to  t e s t  

fo r  d iffe re n c e s  in  high school g rad e -p o in t averages in  E n g lish , 

m athem atics, s o c ia l  s tu d ie s ,  and sc ie n c e , w ith  American College T esting  

composite s c o re s , and c o lle g e  le v e l grades a f t e r  the  freshm an, sophomore, 

and ju n io r  y ea rs .

A ch i-sq u are  t e s t  was a lso  used to  t e s t  fo r  d if fe re n c e s  between 

tw o-year and fo u r-y ear campus s tu d e n ts , w ith  re fe re n c e  to  academic 

p ro b a tio n s , suspensions, and drops.

A c o e f f ic ie n t  o f c o r r e la t io n  was used to  determ ine re la t io n s h ip s  

of g rad e-p o in t averages of s tu d e n ts  who tra n s fe r re d  from two-year
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campuses, w ith those who remained on the fo u r-y e a r  campuses. A ll 

d iffe re n c e s  were te s te d  fo r  s ig n if ic a n c e  a t  the .05 le v e l .

A random sample o f ACT score cards o f f iv e  hundred freshm en 

s tu d en ts  on the  two, fo u r-y ea r campuses in  the  System, in  a d d it io n  to  

the ACT score cards of the  e n t i re  pop u la tio n  on the  tw o-year campuses, 

were surveyed fo r  background d a ta . R e g is t r a r 's  reco rd s  of c o lle g e  

t r a n s c r ip ts  from a l l  p u b lic  u n iv e r s i t ie s  and LSU System campuses, were 

used to  determ ine g rad e-p o in t averages, p ro b a tio n s , d rops, and 

suspensions.

The r e s u l t s  of th i s  study in d ic a te d  th a t :

1. G enerally , s tu d e n ts , male and fem ale, who en te red  the two-

y ear campuses, a ttended  sm all p u b lic  high sch o o ls , had lower ACT 

composite s co re s , were suspended w ith  g re a te r  frequency a f t e r  the

freshman y ea r, and had a g re a te r  r a te  o f a t t r i t i o n  a f t e r  the  f i r s t  year

of c o lle g e , than  s tu d en ts  who en te red  the  d eg ree -g ran tin g  i n s t i t u t i o n s .

2. The m ajo rity  of males and fem ales on a l l  campuses re p o rte d  

average p a r t ic ip a t io n  in  e x tr a c u r r ic u la r  a c t i v i t i e s ,  no d if fe re n c e  in  

s e le c t io n  of co lleg e  housing , and l i t t l e  need fo r  f in a n c ia l  a id .  More 

males than fem ales, g en e ra lly , planned to  work p a r t- t im e .

3. Male s tu d en ts  had s ig n i f ic a n t ly  h ig h er ACT com posite s c o re s , 

and were more l ik e ly  to  be p laced on academic p ro b a tio n  or suspension  

a f t e r  two years of u n iv e rs i ty  work, than  female s tu d e n ts .

4 . The female s tu d en ts  on a l l  campuses scored  s ig n i f ic a n t ly  

h ig h er grades in  a l l  high school s u b je c ts ,  as w ell as in  the  freshm an, 

sophomore, and ju n io r  years of u n iv e r s i ty  a tten d an ce .



x i

5. R e la tiv e ly  high c o r re la t io n s  between freshman-sophomore and 

freshm an-jun io r year g rad e -p o in t av e rag es , were recorded  fo r  s tu d e n ts  

who tra n s fe r re d  a f t e r  the  freshm an o r sophomore years of u n iv e r s i ty  

a tten d an ce .



Chapter 1

INTRODUCTION

A la rg e  p ro p o rtio n  o f our s o c ie ty  has a s p ir a t io n s  th a t  can 

only  be expressed p ro d u c tiv e ly  through some form of ed u ca tio n . Much 

o f th a t  education  must r e l a t e  to  th e  in d iv id u a l 's  sense o f  w orth .

Many young people f u l f i l l  t h e i r  a s p ira t io n s  through en ro llm en t in  fo u r- 

y ea r in s t i tu t io n s  w ith e s ta b lis h e d  t r a d i t i o n s .  But an in c reas in g  

number of high school g rad u a tes  i n i t i a l l y  e n ro l l  in  tw o-year c o lle g e s , 

desig n a ted  as community c o l le g e s ,  ju n io r  c o lle g e s , or branch c o lle g e s .

What f a c to rs  m otivate  s tu d e n ts  to  e n te r  these two types of 

in s t i tu t io n s ?  R e la tiv e  to  a tw o-year community c o lle g e , K noell and 

Medsher (1965:27) s ta t e ;

The e f f e c t iv e  community c o lle g e  o f f e r s  p o s t-h ig h  school 
in s t r u c t io n  of h igh q u a l i ty  and a t  th e  same time se rv es  th e  eq u a lly  
im portan t fu n c tio n  o f guidance fo r  th e  very  la rg e  segment of 
s tu d e n ts ,  who have n o t y e t te s te d  t h e i r  in te r e s t s  and c a p a b i l i t ie s  
s u f f i c i e n t ly ,  to  embark upon employment o r a b ac c a lau re a te  degree 
program.

The a v a i l a b i l i t y  o f t r a in in g  programs a t t r a c t s  many s tu d e n ts  to  

a tw o-year i n s t i t u t i o n .  H illw ay (1958:32) s ta t e s :

Four-year c o lle g e s  g e n e ra lly  favo r a l i b e r a l  a r t s  o r ie n ta t io n  
or provide the groundwork fo r  l a t e r  p ro fe s s io n a l s tu d y . While 
o f fe r in g  many courses which p a r a l l e l  th o se  o f the freshman and 
sophomore years  in  the u n iv e r s i ty ,  the  two-branch co lle g e s  u su a lly  
p lace  co n s id e rab le  emphasis upon a la rg e  v a r ie ty  o f tw o-year 
programs which give immediate p re p a ra tio n  fo r  u se fu l jo b s .

At the conclusion  of a sophomore program, s tu d e n ts  en ro lle d  on 

a tw o-year campus must decide w hether to  co n tinue  working on. a

1



b a cca lau rea te  degree or to  te rm in ate  th e i r  form al ed u ca tio n . The 

t r a n s f e r  from one in s t i t u t i o n  to  ano ther may p re se n t p a r t ic u la r  problems 

o f ad justm en t—problems whose so lu tio n s  may have a b earin g  on academic 

accom plishm ents.

The s tu d en ts  on the  fo u r-y ea r  campuses have the advantage of 

m aster p lans fo r  the e n t i r e  b acc a lau rea te  program. For the tw o-year 

campus s tu d e n ts , co lleg e  ca ta lo g s  are used by adm issions o f f ic e r s  in  

determ ining  what courses may be tr a n s fe r re d  from one in s t i t u t i o n  to  

a n o th e r. These c a ta lo g s  a lso  provide p ro sp ec tiv e  s tu d en ts  w ith  th e  

types of programs o ffe re d .

The s ta te d  o rg a n iz a tio n a l purpose fo r  each campus in  th e  

L ouisiana S ta te  U n iv e rs ity  System is  p re se n tly  the  same in  each c a ta lo g . 

The L ouisiana S ta te  U n iv e rs ity  a t  A lexandria c a ta lo g  co n ta in s  an 

a d d it io n a l s ta te d  purpose:

S tudents a re  o ffe re d  a b a s ic  academic program which is  designed 
to  p repare  them to  e n te r  a s p e c ia liz e d  curricu lum  in  th e  s e n io r  
c o lleg e  o f  th e i r  ch o ice . S tudents who f in d  i t  im possib le to  
con tinue th e i r  c o lleg e  tr a in in g  a f t e r  two years  w il l  have a sound 
g enera l ed u ca tio n a l background to  in c rease  th e i r  p o te n t ia l  fo r  
success in  t h e i r  chosen v o ca tio n  and in  p roductive  c i t iz e n s h ip .

Do co lleg es  w ith  a tw o-year o r ie n ta t io n  a t t r a c t  s tu d e n ts  from 

d i f f e r e n t  backgrounds and w ith  d i f f e r e n t  a s p ir a t io n s  than  co lle g e s  w ith  

a fo u r-y ea r o r ie n ta tio n ?  Does a s tu d e n t 's  high school’ background p lay  

an im portan t ro le  in  determ ining where he w il l  a tte n d  co lleg e?

THE PROBLEM

The problem i s  to  determ ine whether th e re  a re  s ig n i f ic a n t  

d if fe re n c e s  between s tu d e n ts  on the tw o-year campuses and th e  fo u r-y ea r



campuses of th e  L ouisiana S ta te  U n iv e rs ity  System, w ith  re fe re n c e  to  

c e r ta in  personal and academic f a c to r s .

HYPOTHESES

Based on the  s ta te d  problem , the  fo llow ing  hypotheses were 

form ulated  to  guide the  s tu d y .

1. There i s  no s ig n i f ic a n t  d if fe re n c e  between th e  freshman 

s tu d e n ts  on the tw o-year campuses and th o se  on th e  fo u r-y e a r  campuses 

in  re fe re n c e  to  the fo llow ing  f a c to r s :

a . S ize of h igh school g rad u a tin g  c la s s
b. Type of high school
c . Type of h igh  school curricu lum
d. American C ollege T est Composite Score
e . High school e x t r a - c u r r ic u la r  a c t i v i t i e s
f . Sex
g. Level o f  academic a s p ir a t io n
h . Hous ing
i .  F in a n c ia l need
j .  Hours of o u ts id e  work

2 . There i s  no s ig n i f ic a n t  d if fe re n c e  between s tu d e n ts  on the 

tw o-year campuses and s tu d en ts  on the fo u r-y e a r  campuses w ith  re fe re n c e  

to  the fo llow ing  academic f a c to r s :

a . High school g ra d e -p o in t averages
b . Drop-outs during  the freshman year of co lleg e
c . G rade-po in t averages a t  th e  end of th e  freshman year
d. Academic suspensions during  the freshm an year
e . Academic p ro b a tio n s  a t  th e  end of th e  freshm an year
f .  D rop-outs during  th e  sophomore year
g. G rade-po in t averages a t  th e  end of th e  sophomore year
h . Academic suspensions a t  th e  end of th e  sophomore year
i .  Academic p ro b a tio n s  a t  the  end of th e  sophomore year

3 . There is  no s ig n i f ic a n t  d if fe re n c e  between s tu d e n ts  who

were form erly  on a tw o-year campus and th o se  who were o r ig in a l ly  

r e g is te r e d  on a fo u r-y ea r campus, w ith  re fe re n c e  to  the  fo llow ing  f a c to rs

a . R e - re g is t r a t io n  as ju n io rs
b . G rade-po in t averages a t  the end of th e  ju n io r  year
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c . C o rre la tio n  between freshm an and sophomore year grade-
p o in t av erag es, accord ing  to  f i r s t  r e g i s t r a t io n  and
tr a n s f e r  s ta tu s

d. C o rre la tio n  between freshm an and ju n io r  y ea r g rade- 
p o in t av erag es, accord ing  to  f i r s t  r e g i s t r a t io n  and 
t r a n s f e r  s ta tu s

A ll d if fe re n c e s  w i l l  be te s te d  a t  th e  .05 le v e l  o f s ig n if ic a n c e .

D e lim ita tio n s  of the  Study

A ll of the L ouisiana h igh  school g raduates  o f 1968 who e n ro lle d  

on any of the tw o-year campuses o f the  L ouisiana S ta te  U n iv e rs ity  

System were used in  th is  s tu d y . A random sample o f f iv e  hundred s tu d en ts  

on the Baton Rouge campus and f iv e  hundred s tu d e n ts  on the  New O rleans 

campus were a lso  in c lu d ed . No s tu d e n ts  who moved ou t of s t a t e ,

dropped out of co lle g e  b efo re  com pleting a t  l e a s t  one sem este r, nor

s tu d en ts  who were no t re c e n t g ra d u a te s , were included in  t h i s  s tu d y .

Only the  ju n io r  s tu d e n ts  who e n ro lle d  in  the  Louisiana S ta te  U n iv e rs ity  

System or in  c o lle g e s  and u n iv e r s i t ie s  under the su p e rv is io n  of the 

S ta te  Board of Education  were r e ta in e d  as p a r t  of th i s  s tu d y .

Im portance of th i s  Study

An a n a ly s is  of s e le c te d  p e rso n a l f a c to rs  w il l  in d ic a te  whether 

or no t s tu d e n ts  from the tw o-year campuses were drawn from b a s ic a l ly  

the same type of p o p u la tio n  as s tu d en ts  from the fo u r-y e a r  campuses.

This in fo rm ation  should a lso  prov ide u se fu l g u id e lin e s  in  p lanning  

c u r r ic u la r  changes fo r  the  two types o f i n s t i t u t i o n s .

Most of the  tw o-year campus s tu d en ts  l iv e  a t  home. In fo rm ation  

r e la t iv e  to  housing , f in a n c ia l  need , and hours of p a r t- t im e  work, may 

provide the  foundation  fo r  expanded t u t o r i a l  s e rv ic e s  which are now an 

in te g ra l  p a r t  o f dorm itory  housing .



S ig n if ic a n t  d iffe re n c e s  between the  tw o-year and fo u r-y ea r 

campuses in  re fe re n c e  to  the number o f d ro p -o u ts , su spensions, 

p ro b a tio n s , and the  number of s tu d en ts  who do no t begin  a th i rd  year of 

s tu d y , may in d ic a te  th a t  the  u n iv e r s i ty  system may wish to  in co rp o ra te  

more te rm in a l programs to  f i l l  th ese  needs.

F ac to rs  d ea lin g  w ith  r e - r e g i s t r a t io n  as ju n io rs  and g rad e-p o in t 

averages a t  the com pletion o f th e  ju n io r  y e a r , should provide support 

f o r ,  o r deny the  f in d in g s  th a t  n a tiv e  s tu d en ts  have a sm alle r a t t r i t i o n  

r a te  than t r a n s f e r  s tu d e n ts .

DEFINITIONS OF TERMS

Academic Suspension

The temporary fo rced  w ithdraw al of a s tu d en t from school because 

of academic f a i lu r e .

Academic P ro b a tio n

A tem porary s ta tu s  d e s ig n a tio n  of a s tu d e n t whose sem ester 

average is  le s s  than a s tu d e n t 's  in  good s tan d in g , bu t b e t te r  than a 

s tu d e n t 's  on academic suspension .

A t t r i t io n

A c o n d itio n  of d im in ish ing  en ro llm en t because of suspensions, 

d ro p -o u ts , d ea th s , or t r a n s f e r s .

Drop-out

A s tu d en t who v o lu n ta r i ly  withdraws from a school s i tu a t io n  

b efo re  com pleting a p re sc rib ed  course of work.
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T ran sfe r S tudent

A s tu d e n t in  good s tan d in g  who moves from one c o lle g e  to

a n o th e r .

Ju n io r  College

A p o st-h ig h  school e d u ca tio n a l i n s t i t u t i o n  o f fe r in g  a tw o-year 

program, e i th e r  of a te rm in a l n a tu re , o r as a p re p a ra tio n  fo r  fu r th e r  

t r a in in g  in  a co lleg e  o r u n iv e r s i ty .

Community College

An ed u ca tio n a l i n s t i t u t i o n  o f fe r in g  in s t r u c t io n  fo r  persons 

beyond the  secondary school age, in  a program geared p a r t ic u la r ly  to  the 

needs and in te r e s t s  of the lo c a l com m unities, o f te n  a commuter c o lle g e .

Branch Campus

A segment of a co lleg e  o r a u n iv e r s i ty  which o f fe r s  b as ic  

programs lead ing  to  b acca lau rea te  degrees bu t does n o t n e c e s s a r i ly  g ran t 

deg rees.

G rade-poin t Average

An a r ith m e tic  average of grades based on the  fo llo w in g  form ula: 

"A" = 4 .0 0 ; "B" = 3 .00 ; "C" = 2 .0 0 ; "D" = 1 .00 ; and "F" = 0 .0 0 .

SOURCES OF DATA

American College T est program score  cards and p r o f i l e  re p o r ts  

were used to  determ ine background in fo rm atio n  on each s tu d e n t in  

re fe re n c e  to  the ACT re p o r t .

High school t r a n s c r ip ts  were used to  determ ine the  g rad e-p o in t 

averages of s tu d e n ts .



C ollege t r a n s c r ip ts  were u t i l i z e d  to  determ ine the  d ro p -o u ts , 

suspensions, g rad e-p o in t av erag es, and ju n io r  year s ta tu s  o f s tu d e n ts .

PROCEDURE

1. The r e g i s t r a r s  of a l l  campuses in  th e  Louisiana S ta te  

U n iv e rs ity  System were co n tac ted  fo r  perm ission  to  use s tu d e n ts ' 

re c o rd s .

2. The ACT score cards and p r o f i l e  sh ee ts  of the e n t i r e  

p o p u la tio n  of f a l l ,  1968 freshm an c la s s e s  a t  the  th re e ,  tw o-year 

campuses in  th e  Louisiana S ta te  U n iv e rs ity  System, were surveyed and 

r e s u l t s  recorded  on computer c a rd s .

3. A random sample o f f iv e  hundred freshman s tu d en ts  

re p re se n tin g  the  Baton Rouge campus and a s im ila r  number who rep resen ted  

th e  New O rleans campus was drawn.

4 . The ACT score  cards and p r o f i l e  sh ee ts  o f the s tu d e n ts  were 

a ls o  surveyed, and r e s u l t s  reco rded  on computer c a rd s .

5. High school t r a n s c r ip t s  in  r e g i s t r a r s '  o f f ic e s  were used to  

determ ine g rad e -p o in t averages o f s tu d e n ts  r e g is te r e d .

6. R e g is t r a r s ' reco rd s  o f co lle g e  t r a n s c r ip ts  were surveyed to  

determ ine d ro p -o u ts , su sp en s io n s, p ro b a tio n s , g rad e -p o in t av erag es, and 

enro llm ent through June 1971.

7. The r e g i s t r a r s  o f a l l  c o lle g e s  and u n iv e r s i t ie s  under the 

su p e rv is io n  of the S ta te  Board of E ducation  of Louisiana were co n tac ted  

fo r  perm ission  to  examine the t r a n s c r ip t s  o f  s tu d e n ts  who had 

t ra n s fe r re d  to  th ese  i n s t i t u t i o n s .  Data were ob ta ined  from th ese  

in s t i tu t io n s  and the  r e s u l t s  recorded  on computer ca rd s .



8 . B asic s t a t i s t i c a l  procedures (a n a ly s is  of v a r ia n c e , c h i-  

square and c o r re la t io n )  were used to  t e s t  th e  hypotheses under s tudy .

a .  F ac to rs  r e la te d  to  background in fo rm ation  about the s tu d e n ts ' 

h igh  school f a c to rs  were ta b u la te d  o t  in d ic a te  d if fe re n c e s  in  sex and 

type of campus. A c h i-sq u a re  procedure was used to  determ ine the 

s ig n if ic a n c e  of the d if fe re n c e  between these  f a c to r s .

b . High school g rad e -p o in t averages in  E n g lish , m athem atics, 

s o c ia l  s tu d ie s ,  and sc ie n c e , in  a d d itio n  to  ACT composite s c o re s , were 

subm itted  to  an a n a ly s is  o f v a r ia n c e .

c . Sex, type of campus of o r ig in a l  e n try , and in te ra c t io n  

f a c to rs  were te s te d  fo r  s ig n if ic a n c e . S im ila r procedures were used w ith  

g ra d e -p o in t averages a t  the  com pletion of the freshm an, sophomore, and 

ju n io r  y e a rs .

d . In fo rm ation  r e l a t iv e  to  academic p ro b a tio n s , su spensions, 

and d ro p -o u ts , was ta b u la te d  and ch i-sq u a re  t e s t s  were conducted to  

determ ine s ig n i f ic a n t  d if f e re n c e s .

e . C o e ff ic ie n ts  o f c o r re la t io n  were computed to  examine the 

r e la t io n s h ip s  between g ra d e -p o in t averages of s tu d en ts  who had 

tra n s fe r re d  to  o th e r u n iv e r s i t i e s ,  and those s tu d en ts  who remained in  

the  LSU System.

f .  Conclusions were drawn from the in fo rm ation  ta b u la te d  about 

s tu d e n ts .

g . Recommendations fo r  fu r th e r  study  were made from the 

conclusions a r r iv e d  a t  in  th i s  s tu d y .



ORGANIZATION OF THE REMAINDER OF THE STUDY

9

The rem ainder o f the  study c o n s is te d  o f a review  o f r e la te d  

l i t e r a t u r e  (C hapter 2 ) ,  p re se n ta tio n  and a n a ly s is  of da ta  (C hapter 3) 

and summary and conclusions (C hapter 4 ) ,  and the  b ib lio g rap h y  and 

appendixes.



Chapter 2

REVIEW OF RELATED LITERATURE

The o b je c tiv e s  and methods of h ig h e r ed u ca tio n  have been 

questioned  by s tu d e n ts  in  t h e i r  a ttem p ts  to  re in fo rc e  v a lu e  judgm ents.

The s tu d e n t who has en te red  a c o lleg e  campus does n o t e n ro l l  w ith  a 

b lank s l a t e ,  on which th e  c o lle g e  w r ite s  a system  o f v a lu e s . He has 

come from a c u ltu re  in  which h is  fam ily  and school l i f e  have tended to  

make him the c e n te r  of a t t e n t io n ,  w ith  much encouragement and few 

f r u s t r a t io n s .  In  th e  c o lle g e  environm ent he must meet the  ch a llen g es  

o f h is  teac h e rs  in  academics as w ell as the  s o c ia l  ch a llen g es  of h is  

p e e rs .

What th e n , a re  the  o b je c tiv e s  and fu n c tio n s  o f h ig h e r ed u ca tio n , 

and why do some s tu d e n ts  s e le c t  tw o-year i n s t i tu t io n s  in s te a d  of 

t r a d i t io n a l  fo u r-y e a r  c o lle g e s  and u n iv e r s i t i e s  f o r  f u r th e r  schooling?

Purposes o f C olleges and U n iv e rs i t ie s

According to  Guzzeta (1962 :27),

The prim ary fu n c tio n  of a u n iv e r s i ty  i s  to  c re a te  an atmosphere
to ,  and provide the  means f o r ,  le a rn in g  a t  an academic le v e l beyond
the  high schoo l.

M il le t t  (1960:37) s ta te d  th a t :

The o b je c tiv e  o f h ig h e r e d u c a tio n -- th e  p re s e rv a t io n , tra n sm iss io n , 
and advancement o f knowledge—im plies  no t ju s t  a b e l ie f  in  the 
im portance of knowledge, b u t a lso  th e  in d iv id u a l 's  a b i l i t y  to  develop 
h is  ta le n ts  fo r  the  s e rv ic e  o f o th e rs ,  u sing  knowledge as a co n s ta n t
th re a t  to  those who experience  power.

10
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Johnson and Katzenm eyer' s (1969:19) d e f in i t io n  of th e  o b je c tiv e  

of th e  u n iv e r s i ty  was: " . . . t o  p rov ide  an i n s t i t u t i o n a l ly  coheren t

approach to  conserv ing , augm enting, and prom ulgating knowledge in  

consonance w ith  th e  goals  o f la rg e r  p u b lic  in te r e s t s  and s o c ie ty ."

In  h is  work fo r  the  American Council on E ducation , Edward Eddy, 

J r .  (1959 :37-39), concluded:

The e s s e n t ia l  purpose of the  c o lle g e  is  t r a in in g  fo r  i n te l l ig e n t  
b eh av io r. This in c lu d es  the a c q u is it io n  o f knowledge, as w ell as 
the  a b i l i t y  to  make re le v a n t judgment and w ise ch o ices , guided by 
the  d is c ip l in e  of lo g ic a l  method.

Two-year v e rsu s  F our-year C olleges

There has been com paratively  l i t t l e  sy stem atic  knowledge of 

th e o r e t ic a l  s ig n if ic a n c e  about the complex in te r r e la t io n s  of co lleg e s  

and u n iv e r s i t ie s  and th e i r  environm ents. W ilson (1965 :42 ), s ta te d :  

"Community ju n io r  c o lle g e s  tend to  be more c lo se ly  r e la te d  to  s o c ia l  

fo rc e s  a t  work in  t h e i r  immediate lo c a le s  than  are  i n s t i tu t io n s  w ith  

more d isp e rsed  c o n s ti tu e n c e s ."  Brownell (1952:41) d efined  the  community 

c o lle g e  as :

. . . a n  i n s t i t u t i o n  o f h ig h e r  le a rn in g  aimed a t  se rv in g  the 
ed u c a tio n a l needs of a p a r t ic u la r  community, p redom inate ly  a t  a two- 
yea r c o lle g e , o f fe r in g  v a rio u s  programs in  the cu rricu lum  which 
p repare  s tu d en ts  to  e n te r  d e f in i te  v o c a tio n s .

The tw o-year c o lle g e , because i t  i s  u su a lly  lo c a ted  near the  

s tu d e n t 's  home, su p p lie s  h ig h e r ed u ca tio n  a t  le s s  expense. Hie 

con tinuance of a home in flu en ce  fo r  young people during  im m aturity , 

o f te n  proves more ac ce p tab le  to  p a re n ts  than  to  p o te n t ia l  s tu d e n ts . 

According to  Koos (1925:27):

Some s tu d ie s  o f young p e o p le 's  a t t i tu d e s  toward a tte n d in g  lo c a l 
in s t i t u t i o n s  re v e a l a n eg a tiv e  s la n t ,  growing out o f a d e s ire  to  
be away from home. R egard less of the  a t t i tu d e s  o f young peop le ,
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however, a lo c a l ju n io r  c o lleg e  does make p o s s ib le  a co n tin u in g  
home in flu en c e  fo r  th o se  boys and g i r l s  who a re  immature.

Hillway (1947 :42-44), s ta te d :  "There may be reaso n  to  th in k

th a t  young people m ature somewhat more q u ick ly  when removed from th e

home and p erm itted  to  e x e rc ise  a degree o f independence in  judgm ent."

Koos (1924:29), Campbell (1930:25-27), Medsher (1960 :32 ), and

C lark (1960:28-31), o u tlin e d  the ed u ca tio n a l purposes of the  ju n io r

co lleg e :

1. To o f fe r  two years  o f work accep tab le  to  c o lle g e s  and 
u n iv e r s i t i e s .

2. To complete the  ed u ca tio n  o f te rm in a l s tu d e n ts .
3. To provide o ccu p a tio n a l t r a in in g  of ju n io r  c o lleg e  g rade .
4 . To p o p u la rize  h ig h er ed u ca tio n .
5 . To allow  a t te n t io n  to  th e  in d iv id u a l s tu d e n t.
6. To allow  fo r  the  continuance of home in flu en c e  du ring  the

p erio d  of im m aturity .
7. To o f fe r  b e t te r  o p p o r tu n itie s  fo r  le a d e rsh ip  t r a in in g .
8. To o f fe r  b e t t e r  in s t r u c t io n  in  those  y e a rs .
9. To allow  fo r  e x p lo ra tio n .

10. To provide o p p o r tu n itie s  fo r  a d u l ts .
11. To provide a program fo r  s tu d en ts  w ith  ed u ca tio n a l

d e f ic ie n c ie s .
12. To provide an "open door" p o lic y .
13. To f o s te r  the e v o lu tio n  of th e  system  of ed u ca tio n .
14. To r e l ie v e  the u n iv e r s i ty .
15. To f a c i l i t a t e  th e  r e a l  fu n c tio n in g  o f th e  u n iv e r s i ty .
16. To assume b e t t e r  p re p a ra tio n  fo r  u n iv e r s i ty  work.
17. To o f fe r  courses designed to  meet lo c a l  needs.
18. To a l t e r  th e  c u l tu r a l  tone of the community.

Many young people want le s s  than  a f u l l  fo u r-y e a r  co lleg e  

ed u ca tio n . The tw o-year c o lle g e  must f i t  in to  th e  community l i f e  as 

the h igh school has done. Hence the P r e s id e n t 's  Commission on Higher 

E ducation (1948) suggested the name, "community c o lle g e "  to  be ap p lied  

to  th e  i n s t i t u t i o n  designed to  serve c h ie f ly  lo c a l  community ed u ca tio n  

needs.

Koos (1924:64) w rote about the two r e la te d  purposes why s tu d en ts  

chose to  a tte n d  tw o-year c o lle g e s . These a re ;
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(1) To make i t  p o s s ib le  fo r  ju n io r  c o lle g e  s tu d e n ts  to  ho ld  
p a r t- t im e  jobs in  t h e i r  home community to  h e lp  d efray  co lleg e  
expenses; and

(2) To a f fo rd  many s tu d e n ts  who could n o t a ffo rd  a fo u r-y e a r  
c o lle g e  edu ca tio n  away from home a le s s  expensive two years a t  home 
on which to  b u ild  the  fo u r-y e a r  program.

R iv lin  (1965:90) concluded:

Year a f t e r  y e a r , surveys show th a t  a co lle g e  education  i s  too  
expensive , i s  the c h ie f  f a c to r  in  l im it in g  the  numbers who e n te r .
Many fa m ilie s  e s p e c ia l ly  th o se  in  r u r a l  se c tio n s  o r in  the m idst 
o f la rg e  in d u s t r ia l  c e n te r s ,  co n sid e r th a t  co lle g e  i s  no t a way of 
l i f e  fo r  t h e i r  c h ild re n .

A ccording to  a re p o r t  e n t i t l e d ,  "Higher E ducation  fo r  American 

Democracy," (1963 :65-67), the  au th o rs  s ta te d :

Low fam ily  income, to g e th e r  w ith  the r i s in g  c o s ts  o f ed u ca tio n , 
c o n s t i tu te s  an alm ost im possib le  b a r r i e r  to  co lleg e  edu ca tio n  fo r  
many young p e o p le . . .s o  to  the  expense of a c o lle g e  ed u ca tio n  fo r  
most youth must be added the  e x tra  fa c to rs  o f t r a n s p o r ta t io n  and 
l iv in g  c o s ts - -b y  no means a sm all item .

A la rg e  p a r t  o f th e  s o lu t io n  to  t h i s  problem, sa id  the  commission, 

w i l l  come through the  es ta b lish m en t of a g re a t  many more community 

c o l le g e s .

Ju n io r  c o lle g e  s tu d e n ts  w ith  th e  g r e a te s t  a b i l i t y  compared 
fav o rab ly  w ith  th e  most ab le  s tu d e n ts  in  fo u r-y e a r  c o lle g e s . 
D iffe ren ces  u s u a lly  appeared when the  le s s  ab le  of th e  two groups 
were compared. The le s s  ab le  in  the  ju n io r  c o lle g e s  dropped 
s u b s ta n t ia l ly  below the  le s s  ab le  in  the  fo u r-y ea r  c o lle g e s .
(Koos, 1925:74-76).

A p ro sp e c tiv e  s tu d e n t 's  p e rc e p tio n  o f a d e s ira b le  campus 

atm osphere may have in flu en ced  h is  cho ices of a tw o-year o r a fo u r-y e a r  

campus. Abbott (1960 :82-84), used th e  C ollege and U n iv e rs ity  Environment 

S cales  designed by R obert Pace to  determ ine the  e f f e c ts  of p e rcep tio n s  

of campus l i f e ,  by p ro sp e c tiv e  s tu d e n ts  a t  B a ll S ta te  Teachers C o lleg e .

His r e s u l t s  showed th a t :

The f a c to rs  o f sex , v o c a tio n a l o b je c t iv e ,  campus v i s i t a t i o n  
e x p e rien ces , and g eograph ical lo c a tio n  of re s id e n c e , do in flu en c e  
th e  p e rcep tio n s  o f a c o lle g e  environm ent and i t s  d e s ira b le
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c h a r a c te r is t i c s  as rep o rted  by p ro sp ec tiv e  freshmen. There was a 
d i r e c t  r e la t io n s h ip  between the p ro sp e c tiv e  co lleg e  freshm an 's 
p e rc e p tio n  of the  c o lle g e  environm ent and h is  cho ice .

Schuchmann (1967 :39), concluded:

I t  appears th a t  changes in  p e rcep tio n  o f the  co lleg e  environment 
occur a t  le a s t  as e a r ly  as the  freshman y ea r . D esc rip tio n s  rep o rted  
by the freshman in  the f a l l  showed th a t  they had high ex p ec ta tio n s  
o f the co lleg e  a t  the time they  e n te red ; by the sp rin g , they 
ap p ra ised  th e i r  co lleg e  more r e a l i s t i c a l l y .

C ollege and U n iv e rs ity  Adjustment

In  a study of school ad justm en t, W ilson (1965:37), concluded: 

" P e rso n a lity  and environment a re  c lo s e ly  linked  to  academic achievem ent, 

though re sea rch  has no t y e t produced an instrum ent to  measure the s h i f t  

from home to  c o l le g e ."

Harry R iv lin , e t .  a l .  (1965:83), in  s tudying  adjustm ent problems 

o f c o lle g e  freshmen p re d ic te d  th a t :

Even in  the most c a r e fu l ly  se le c te d  s tu d en t b o d ies , only a sm all 
p ro p o rtio n  a t  the time o f en tran ce  a re  ready to  liv e  the 
u n in te rru p te d  l i f e  of the  mind. C ountless human d is t r a c t io n s  and 
problems a re  invo lved , which l im i t  the  a b i l i t y  o f freshmen to  
id e n t i fy  them selves q u ick ly  or wholly w ith the in te l l e c tu a l  l i f e .

According to  C harles Doebler (1965:34),

P robably the  most, s e rio u s  problem of adjustm ent th a t  faces  th e  
c o lle g e  freshman i s  the o rg a n iza tio n  of la rg e  b locks of tim e. The 
c o lle g e  schedule i s  no t arranged in  n ea t packages, and fo r  s tu d e n ts  
who a re  used to  re ly in g  on e x te rn a l scheduling  to  arrange th e i r  days, 
th e  sudden r e la x a t io n  of th ese  p re ssu re s  can be f a t a l .

R iv lin  (1965 :43), agreed w ith  these  f in d in g s :

The most e lem ental th in g  the co lleg e  expects of th e  new s tu d en t 
i s  th a t  he s h a l l  le a rn  a t  the  o u ts e t  how to  manage h is  c o lleg e  week. 
There is  an i l lu s io n  of f re e  tim e. O ften a s tu d en t not doing w ell 
w i l l  ask fo r  a p a r t- tim e  campus jo b , s ta t in g  th a t  he w il l  do b e t te r  
i f  he i s  kep t busy. This i s  g e n e ra lly  a d e lu s io n ; academ ically , a 
s tu d e n t who i s  no t doing w ell u su a lly  cannot a ffo rd  the hours fo r  
rem unerative work, though many s tu d en ts  can and must work a t  a jo b .
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L i t t l e  (1960 :35), w rote in  H igher E ducation : In c en tiv e s  and

O b stac le s , pub lished  by th e  American Council on E ducation:

The problems of t r a n s i t io n  from h igh  school to  c o lle g e  are 
s e r io u s . Too many ab le  co lleg e  s tu d e n ts  a re  dropping from schools 
because of academic m aladjustm ent. In  many c o lle g e s ,  th ese  
problems are  as p re ss in g  as the  f in a n c ia l  problem s, and have 
im p lica tio n s  fo r  curricu lum  and in s t r u c t io n  in  c o lle g e , as much as 
fo r  p a t te rn s  of h igh school p re p a ra tio n s .

T ran sfe rs  to  o th e r  I n s t i tu t io n s

The adjustm ent f a c to r  was a lso  a c h a r a c te r i s t i c  of t r a n s f e r r in g  

from one type of i n s t i t u t i o n  to  an o th e r. In  a s tudy  by Edward Mince a t  

the  U n iv e rs ity  of Texas a t  A ustin  (1968 :78), he concluded:

A s tu d en t t r a n s f e r r in g  from a ju n io r  co lle g e  (tw o-year program) 
to  a s e n io r  c o lleg e  ( fo u r-y e a r  program) w i l l  l ik e ly  experience a 
drop in  g rad e -p o in t average by the end o f the f i r s t  y e a r . I f  th e  
s tu d e n t remains in  schoo l, th e  average g ra d e -p o in t le v e l  w il l  
p robably  reach  the ju n io r  co lleg e  le v e l by the end o f the second 
year a t  the s e n io r  c o lle g e .

S tu d ies  o f ju n io r  co lle g e  t r a n s f e r  s tu d e n ts  were made by Grace 

B ird  in  1960. Among h e r f in d in g s , th re e  were a p p lic a b le  to  th i s  study :

1. Ju n io r  c o lle g e  s tu d e n ts  u s u a lly  experience some drop in  
g rad e -p o in t average in  th e i r  f i r s t  term  a f t e r  t r a n s f e r ,  below the 
cum ulative average they  earned in  ju n io r  c o lle g e . The grades of 
the  s tu d en ts  who p e r s i s t  in  the  fo u r-y e a r  c o lle g e s  g e n e ra lly  
improve in  su ccessiv e  term s a f t e r  t r a n s f e r .

2 . Ju n io r  c o lle g e  s tu d e n ts  o f te n  do le s s  w e ll than  th e i r  fo u r-  
y ear c o lle g e  c o u n te rp a rts  in  th e i r  f i r s t  term  in  th e  upper d iv is io n , 
b u t th e  d i f f e r e n t i a l  between the  two groups d ecreases  in  su ccess iv e  
te rm s.

3 . A t t r i t io n  tends to  be h ig h e r  fo r  ju n io r  c o lleg e  t r a n s fe r  
s tu d en ts  in  the upper d iv is io n  than  fo r  th e  "n a tiv e "  s tu d en ts  who 
p e r s i s t  to  th e  ju n io r  y ea r.

In  a study  by W illinghaus and F indikyan (1969 :84 ), th e  au tho rs  

concluded th a t  s tu d en ts  t r a n s f e r r in g  from tw o-year i n s t i tu t io n s  had 

alm ost the same average c o lleg e  grades as s tu d e n ts  from fo u r-y ea r  

i n s t i t u t i o n s .  The tw o-year c o lleg e  s tu d e n ts  were le s s  l ik e ly  to  be


